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ABSTRACT
The purpose of this basic qualitative study was to understand how aspects of
connected middle and high school broadcast journalism programs employ and evince
properties of the professional broadcast journalism field. I consulted two participant
groups consisting of four broadcast educators from two connected broadcast programs,
each containing one middle and one high school, as well as a focus group of five
professional broadcast journalists. Using a curriculum theory lens and thematic data
analysis, I determined similarities between the connected education programs and the
broadcast journalism field in order to highlight the benefits of broadcast journalism
education for students (and society as a whole).
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CHAPTER 1: INTRODUCTION TO THE DISSERTATION
Background of the Study
Journalism has a long and complex history within the society it seeks to protect.
Freedom of the press was so important to America’s Founding Fathers that it was
protected as the very first amendment to the U.S. Constitution. As the American Civil
Liberties Union asserts, freedom of the press “is critical to a democracy in which the
government is accountable to the people” (2021). The significance of journalism has been
revealed throughout history: any attempt to suppress freedom necessarily began with
suppression of the press (Kovach & Rosenstiel, 2014) because journalism has the power
to hold power to account (Hargreaves, 2014, p. 140). Journalism’s sole mission is to
share with the public information that is necessary for


being free and self-governing (Kovach & Rosenstiel, 2014)



making decisions for, and about, our lives, communities, society, and
governments (Dean, 2021)



verifying facts in order to resolve disagreements within society (Hargreaves,
2014).

People cannot be everywhere at once, and they cannot see, experience, or fully
comprehend everything that occurs around the world. The public relies on journalists to
inform them of events occurring outside their own limited surroundings, and they expect
these journalists to accurately report these events and explain their relevance to their
lives. Professional journalists “operate amidst an institutionalized set of practices, norms,
and conventions” (Pompper & Hoffman, 2020, p. 603) to “determine what we—the
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public—see, hear, and read about the world around us,” (Deuze, 2004, p. 146).
Regardless of all the changes society has faced since the first newspaper was published in
America more than 300 years ago, “the purpose and underlying elements of journalism
have remained constant,” not just in America but across “countries, cultures, and political
systems” (Kovach & Rosenstiel, 2014, pp. 19-20). Journalists record the present as it
becomes history (Hanitzsch, 2011). As long as people need information, there will
always be a need for journalism.
Within the field of journalism, two categories exist: print and broadcast
journalism. Each type of journalism is facing unprecedented challenges during this age of
exponential technological advancement, but print journalism has been more negatively
impacted than has broadcast journalism. Furthermore, the lines between the two types are
blurring more and more as news stations move toward “web first,” which involves
prioritizing creation of web and social media content before television and print content
(Chadwick, 2014). Broadcast journalism has more potential for growth and change than
does print journalism because video and audio broadcasts (including podcasts) have yet
to be replaced by new technologies, whereas print newspapers are being replaced by web
content. In fact, it has never been easier to create digital video media, as practically
everyone carries a little camera in their pockets (as in, their smartphones).
Competition for Attention
Due to rise of the Internet and many different social media applications, people
are perpetually immersed in media (Newman, 2018). Decades ago, news stations only
had to compete with each other for their audience’s attention. Radio competed with
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television, and television stations competed with other television stations. Today, radio
and television are no longer the only contenders in the broadcasting battle: they must
compete with Internet sources and social media applications, and this competition is not a
fair fight. Professional broadcasters are playing by the rules, striving to provide
“accurate, truthful, independent reporting” (News Leaders Association, 2021), while
other media sources are challenging this mission with their own propaganda and
misinformation disguised as “news” (Newman, 2018). In an increasingly crowded media
environment (Kovach & Rosenstiel, 2014), broadcast journalists have to work harder
than ever to get—and keep—their audience’s attention.
Dissemination of Disinformation and Public Distrust
Media inundation has cheapened the concept of news media because people so
easily confuse “information” for “news.” Kovach and Rosenstiel (2014) refer this
phenomenon as the “digital disruption,” which refers to the expansion of news
dissemination from professional journalists to anyone with the ability to write and publish
(which, of course, means everyone with Internet access can now be considered a
“journalist”). While this wealth of information resources can be a positive thing—after
all, even professional journalists consult online sources—it engenders the fallacious
theory that there is no longer need for professional journalists:
Some advocates of the digital disruption believe that since no one controls
information anymore, professional journalists in organized settings have become
largely unnecessary or their role can be reduced to a narrower zone of activity far
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less focused than in the past on reporting and establishing facts (Kovach &
Rosenstiel, 2014, p. 29).
In this era of “fake news,” which has become a household term (Newman, 2018),
accountability journalism is more important than ever because, for all its benefits,
“technology has not ‘solved’ the problem of knowing the essential facts of events. The
facts of most events that affect the public do not occur in public” (Kovach & Rosenstiel,
2014, pp. 30-31). Professional journalists do not simply report information: they unearth
it; they research it; and they use the code of journalistic principles to report it a manner
conducive to the “highest ethical standards” (Pavlik, 2001, p. 193) to which their field is
beholden.
Broadcast Journalism Education
With the need for the journalism comes the need for education that prepares
future journalists not just for the career field but also for the society served by that career
field, no easy feat considering the massive changes society has faced as recently as the
past two decades: “Journalism continues to find itself in an extended period of
transformation, and journalism educators face a number of obstacles in trying to keep
up,” (Wenger, Owens, & Cain, 2018, p. 18). In fact, the field of journalism is “changing
more quickly than journalism education” (Finberg & Klinger, 2013, p. 13). Future
journalists are not the only people in need of journalism education: “Never has it been so
important for young people to develop their critical thinking, to be news literate, and have
the skills to filter out fakery from the truth” (Newman, 2018, p. 19). People are
overwhelmed with information on a daily basis, but not all publicized information is
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“news,” and journalism education can play a critical role in fostering media literacy skills
necessary for maneuvering through floods of information, misinformation, and all that
exists in between.
It is this media-rich society, overly burdened by information while struggling to
discern fact from fiction, news from propaganda, and truth from bias, that is the
background for my research study of broadcast journalism education. The field of
broadcast journalism has never been more important, and, yet, “shrinking newsrooms
have also meant a decline in accountability journalism” (Kovach & Rosenstiel, 2014, p.
45). Accountability journalism—that is, professional journalism that utilizes practices
guided by the goal of helping “all citizens to be informed by accurate, truthful,
independent reporting so they can demand the best from our democratic institutions”
(News Leaders Association, 2021)—is preserved and proliferated by journalism
education.
However, nationwide, and especially in the state of South Carolina, broadcast
journalism education at the P-12 level is struggling just to exist. South Carolina currently
does not have a broadcast journalism teacher certification route, which means that anyone
interested in becoming a broadcast journalism teacher has to achieve teaching
certification in a different content area, such as English or media technology. Most
colleges also do not have a broadcast journalism education major or alternate pathway for
broadcast journalism majors to simultaneously earn education certification. Combined
with a lack of broadcast journalism curriculum standards, there is very little
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acknowledgement of broadcast journalism education within P-12 schools in South
Carolina.
Yet, a handful of motivated individuals from a variety of professional
backgrounds lead broadcast journalism programs in South Carolina middle and high
schools, and an even smaller number of such individuals are fortunate enough to have
connected broadcast journalism programs—that is, a middle school broadcast journalism
program that feeds into a high school broadcast journalism program within the same
district. These connected broadcast journalism programs, and their relationship to career
broadcast journalism, are the focus of my study.
Problems Addressed by the Study
My research study seeks to address three problems:
1. There is little existent research on connected middle and high school broadcast
journalism programs. Without this research, there is no strong justification for
school districts to add broadcast journalism classes to their school’s course
offerings, nor is there a tested measure by which broadcast journalism teachers
can evaluate their own pedagogical practices.
2. Even with the limited body of research that exists for broadcast journalism
education and the career field of broadcast journalism, there still remains a
significant disconnect between the professional journalists and the academic
community (Finbert & Klinger, 2013), which makes it nearly impossible for a P12 broadcast teacher to know what’s “best” for his/her students, with regard to
curriculum, pedagogy, and assessment, within his/her own classes.
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3. Broadcast journalism is an expansive field with components of writing, ethics,
cinematography, videography, public speaking, and leadership, and the broadcast
journalism field cannot advance as necessary for keeping up with the significant
changes of our time without a strong educational foundation helping to propel it
forward.
Purpose of the Study
The purpose of this qualitative study was to understand how aspects of connected
middle and high school broadcast journalism programs employ and evince properties of
the professional broadcast journalism field.
Significance of the Study
This study validates the significance of established connected broadcast
journalism programs comprised of middle and high schools within the same districts in
South Carolina. If broadcast journalism were treated as a significant, relevant content
area like other content areas, with designated teachers who develop programs at the
middle school level to feed into programs at the high school level, then far more students
in South Carolina would reap the immediate, and future, benefits that come from
studying and participating in broadcast journalism, such as media literacy, digital media
creation, independence, creativity, writing skills, critical thinking skills, and working as a
team. As Dvorak, Lain, and Dickson (1994) assert,
The kind of inquiry, clear thinking, discovery, reasoning, and writing that are
necessary to good journalism—a willingness to investigate and an ability to
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communicate—can be taught no more effectively in any other context in the high
school,” (p. 8).
Combined with digital media skills such as graphic design, video editing,
cinematography and journalistic skills such as writing, interviewing, reporting, and public
speaking, broadcast journalism education fosters a multitude of skills not available in any
other middle or high school single content area.
Additionally, increasing the availability of quality middle and high school
broadcast journalism education programs could enhance the career field of broadcast
journalism by supplying a larger pool of candidates who have had the opportunity to
experience it firsthand, rather than just hearing or reading about it through social media
or other news sources. Although most middle and high school students know what “the
news” is, they do not understand the magnitude, or the rewards, of broadcast journalism
as a career field; so, many potential future broadcast journalists are never able to realize
their interest in, or capacity for, broadcasting. There is a dire need for connected
broadcast journalism programs in South Carolina middle and high schools, and the goal
of my study is to identify the characteristics and benefits of those few that do currently
exist as well as their connections to career broadcast journalism.
Key Terms Defined
For the purposes of this study, a connected broadcast journalism program consists of
1. A developed middle school broadcast journalism class, or series of classes,
focusing on key broadcast journalism skills that transfer to a high school
broadcast journalism class or series of classes
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2. Interaction between the middle school and high school broadcast journalism
teachers to develop curriculum and instruction components that transfer from
the middle school to high school classes
3. Students who participated in the connected broadcast journalism program by
taking at least one middle school broadcast journalism class followed by at
least one high school broadcast journalism class.
Research Questions
This study seeks to answer the following research questions:
1. What do teachers report as the curricular, pedagogical, and technological
aspects of connected middle and high school broadcast journalism programs?
2. How do these reported middle and high school practices align with the current
needs of the field of professional broadcast journalism?
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CHAPTER 2: REVIEW OF LITERATURE
Introduction
Broadcast journalism remains an important aspect of society, as the public
continues to turn to news outlets when they want to know what is going on in the world.
Compared to print journalism, the history of broadcasting is relatively short
(approximately 100 years), and the field has undergone significant changes spawned by
vast technological advancements that have driven the audience toward more convenient
news resources (and specious outlets masquerading as news), but the foundations of the
broadcast journalism field remain steadfast. Broadcast journalism education is essential
to the progress of the field, but multitudinous challenges remain—namely, the lack of
collaboration among broadcast educators, professionals, and researchers.
Evolution of the Broadcast Journalism Industry
Though scholars do not agree when the field of journalism officially began, the
concept of being paid to write true stories about current events and disseminate them to
the public through mass publication on a regular basis has only existed for about 250
years and, in some places, only about 150 years (Hargreaves, 2014). The first newspaper
was published in America in 1690 (King, 2008), and broadcast journalism is believed to
have originated with the first radio news announcements of election results in 1920
(Abell, 2010; Edwards, 2004). Television news originating in 1954 with BBC’s
introduction of “Illustrated News Service on Television,” which was little more than
radio news with accompanying video of the news broadcaster (Hampton & Conboy,
2014).
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With the exponential increase in digital technology capabilities over the past few
decades, the field of broadcast journalism has had to adapt tremendously (Pavlik, 2001).
Though journalism has been constantly changing for over a century as the result of
technological influences (radio, film, television, and color printing) (Kolodzy, et al.,
2014), the past two decades have profoundly transformed the practice of, and educative
preparation for, the dissemination of multimedia news. The news industry’s position as
an established, substantial enterprise has been relegated to a small pocket within the
expansive realm of media content, competing for audience attention not just within itself,
as in years past, but also with outside agencies such as social media sites (Hargreaves,
2014). The public has always wanted its news delivered as quickly as possible, and now,
with handheld devices connecting people to the world 24 hours a day, seven days a week,
immediate sharing of current events has become the expected norm, thereby placing a
great strain on news media to deliver instantaneous (though still high-quality)
information. The Internet has not endangered broadcast news like it has print journalism
(Hubbard, et al., 2014), but it has had a profound impact on the multimedia dissemination
of world events, particularly when combined with devices that can film, edit, and share
video and text within minutes: the lines between consumers and producers of news media
have become blurred, and the expansive, widespread audience who sat down
contemporaneously to watch the evening news has been replaced with “neocommunities” (Kolodzy, et al., 2014) of people who are connected by technology and
interest rather than geographic location. Innovation, defined as “the process of taking new
approaches to media practice and forms while maintaining a commitment to quality and
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high ethical standards,” (Pavlik, 2013, p. 183) has been, and will continue to be, essential
to the survival of broadcast journalism.
Current State of Newsroom Employment in the U.S.
Some of the challenges facing legacy media--that is, those that originated in print
or broadcast--as well as digital-native (originating online) news outlets are
● developing new ways to address the audience
● utilizing new digital tools
● more effectively identifying and explaining news stories, while competing with
those who are attempting to do it better and faster
● competing with, and helping people to, distinguish between, non-journalism and
journalism (hence the popular term “fake news”) (Meier & Schützeneder, 2019)
Combined with economic and societal challenges, all these issues have contributed to a
downturn in overall journalism employment. According to Pew Research Center,
newsroom employment decreased by 23% between 2008 and 2019, from 114,000
employees including reporters, editors, photographers, and videographers in the primary
five news-producing industries of newspaper, radio, broadcast, television, cable, and
“other information services,” to 88,000 employees in 2019, a loss of about 27,000 jobs,
according to the Bureau of Labor Statistics (Grieco, 2020). Interestingly, most of these
job losses occurred from 2008 to 2013, with a total loss of about 24,000 jobs; from 2014
to 2019, the employment numbers somewhat stabilized, with only minor job losses
(Grieco, 2020). These data indicate a reassuring trend: the journalism industry seems to
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have found a stasis with the ever-developing expansion of technological capabilities that
once threatened to destroy it.
However, the picture is less bleak when the print journalism sector (specifically
newspapers) is removed from the figures. While the number of nationwide newspaper
employees dropped by 51% between 2008 and 2019, from about 71,000 workers to
35,000, newsroom employment in the other four news-producing industries--broadcast
television, radio, cable and digital-native--remained relatively stable, with a slight
increase after 2014: between 2008 and 2014, the number of newsroom employees in
these other sectors averaged about 43,000 then increased to about 53,000 by 2019
(Grieco, 2020). In 2008, newspaper employees comprised 62% of the total newsroom
employees in the five sectors; by 2019, that figure had dropped to 40%, which means that
broadcast journalism outlets have steadily been taking over the overall news media field
(Grieco, 2020). This is an important phenomenon for my research study, which
emphasizes the need for quality broadcast journalism education to bolster this
developing, ever-changing field.
Broadcast Journalism Overview
Broadcast journalism networks can be divided into three types: cable news, which
includes the well-known news channels of CNN, Fox News, and MSNBC; digital-native
news outlets, such as Huffington Post, which originated and continue to exist solely
online; network news, including ABC, CBS, and NBC; and local news stations, including
network local affiliate news stations. From 2017 to 2018, viewership and revenue
increased for cable news and digital news outlets, while viewership decreased slightly for
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network and local news nations (though it must noted that local news still surpasses cable
and network TV for overall viewership, and local news outlets generated more revenue in
2018 than in 2017, despite the slight decrease in viewership) (Matsa & Fideli, 2019;
Matsa & Walker, 2019; Stocking, 2019). These data reveal the key role that broadcast
journalism outlets of all types play in reporting information to the public: ultimately, the
public still wants their news from reliable sources, which means that no particular sector
of broadcast journalism is being superseded or replaced by another.
With regard to broadcast journalism occupations, Pew Research Center (2019)
identifies four primary categories:
● News analysts, reporters, and correspondents
● Editors
● Photographers/photojournalists
● Television, video, and motion picture operators and editors.
Analysts for Pew Research Center (2019) compiled data from the Bureau of Labor
Statistics to determine overall employment in the information-producing industries of
cable news networks, digital-native news outlets, and television news networks, including
major news networks as well as their local affiliate stations (Matsa & Fideli, 2019; Matsa
& Walker, 2019; Pew Research Center, 2019; Stocking, 2019), and these total categorical
employment numbers were as follows:
● Cable news outlets--2800
● Digital-native news outlets--13,500
● Network and local TV news stations--29,000
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These data indicate that, despite the increase in viewership among cable news and digitalnative news outlets, network and local TV news stations still comprise 64% of total
newsroom employees. Thus, despite the “tremendous challenge to legacy media and its
professionals” posed by digital media (Meier & Schützeneder, 2019, p. 204), network and
local TV news stations continue to provide the largest bank of employment opportunities
for those wishing to pursue broadcast careers.
Broadcast Journalism Higher Education
Regarding both technology and content, the relatively young discipline of
broadcast journalism education (Tiemens, 1975) is changing faster than almost every
other content area (Armstrong, 2009). According to a study by Wenger and Owens
(2012), six out of 10 news executives believe the Internet is changing the “fundamental
values of journalism” (p. 9) as journalism educators are trying to modify their programs
in order to keep pace with industry changes. Earlier in the 20th century, broadcast
journalism students were trained for specific industry jobs (Tiemens, 1975), but the
current industry emphasis on convergence has carried over into higher education
broadcast journalism education programs:
The goal of convergence curriculum should be to prepare students conceptually
and practically to create an integrated media product that combines elements of
both print and broadcast within a digital environment (p. 10).
This means that, while broadcast journalism students are often encouraged to choose
specialties within their programs, they are still expected to learn about the wide range of
skills used in broadcast journalism: research, writing, reporting, production,
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cinematography, and editing (Marks, 2000; Pavlik 2001; Pavlik 2013). In previous years,
students were exposed to these skill sets one class at a time, and while this general
practice still exists due to the structure of higher education programs, more overlap
(convergence) has been encouraged, such as an “immersion format” (Marks, 2000, p. 86)
requiring students to produce a regular news show wherein students rotate all production
and performance jobs.
Another significant curricular change during the past several decades is the higher
education emphasis on digital media technology (Fryman, 1994), which is expensive to
implement for the technological demands and difficult to execute because it depends
completely on highly specialized personnel. Multimedia instruction transcends the mere
wielding of technological equipment and applications; successful higher education
programs foster multimedia consciousness—“thinking of how to engage multimedia from
the beginning of the news production process” (Goh & Kale, 2015, p. 309). This also
means that students must be prepared to generate content for a variety of platforms, and
they must be comfortable learning new applications and technological devices because
what they utilize during their college careers will likely change significantly throughout
their broadcasting careers. Yet, despite the constant state of evolution in which journalists
find themselves, students must develop “solid journalism fundamentals” (p. 309), such as
researching and writing. This places a significant demand on broadcast journalism
students to “do it all equally well,” much like the demands faced by those in the industry.
Unfortunately, many veteran broadcast journalists perceive a disparity within the
skill sets of new broadcast journalists. In his qualitative study involving 29 in-depth
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interviews with full-time digital journalists with at least 10 years of field experience,
Ferrucci (2018) found that “participants believe that new journalists have more
technology skills but lack traditional journalism skills” (p. 411). These field journalists
surmised that institutes of higher education are overcompensating for reacting slowly to
the technological innovation that exploded in the journalism industry, and now students
are being churned out with an excess of digital media skills and a dearth of “the
traditional skills of journalism such as interviewing, critical thinking, and understanding
newsworthiness” (p. 417). These findings are corroborated by Eschenfelder’s 2020 essay
regarding a survey of field broadcasters conducted by Poynter Institute:
In a 2014 online survey of television news anchors, reporters, producers, news
directors, and assignment editors in various markets and stations across the
country, about three quarters of respondents indicated colleges can do a better job
of preparing students (p. 229).
Eschenfelder takes her discussion a step further by suggesting examples for improving
higher education broadcast journalism curricula, such as providing more authentic
writing assignments, meaningful internship experiences, and facilitating student and
faculty collaboration for designing rubrics that “would provide a model and standard for
student writing” (p. 231)
This publicized contention between broadcast journalism education and field
broadcast journalism expectations is not new: “For as long as journalism education has
existed, it has been under fire by both practitioners and academics for focusing too much
on the teaching of skills and techniques (Mensing, 2010, p. 515). Indeed, there is almost
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an open hostility between journalism practitioners and pre-professional training (King,
2008) that has perplexed researchers for decades. Yet, some researchers have found that
journalism professionals and educators tend to agree about preparatory education more
than they disagree (Dickson & Brandon, 2000; Eschenfelder, 2020). This disconnect
could be due, at least in part, to the low amount of disciplinary publication activity
among broadcast journalism educators and practitioners: “According to the National
Communication Association’s (2015) cross-disciplinary analysis of research, the larger
discipline [of journalism and communication] ranks ‘among the smaller subject
categories both in terms of overall number of citations and articles published’” (Atkin, et
al., 2020, p. 462). When compared to significantly higher publication activity in other
disciplines, it seems that journalism and communication programs typically emphasize
practice over academic research (Atkin, et al., 2020). This is also supported by the glaring
lack of published journalism education studies that include, consult, or study career
broadcast journalists (Ferrucci, 2018).
Meanwhile, as described in Chapter 1, there is also a notable shortcoming within
higher broadcast journalism programs, at least in the state of South Carolina: a lack of
broadcast journalism teacher preparation programs.
P-12 Broadcast Journalism Education
Much of the research on P-12 journalism education focuses either on print
journalism such as newspaper or yearbook production or on print and broadcast
journalism under one umbrella. P-12 broadcast journalism education possesses extremely
limited published research, even when searched by other synonymous names (e.g.,
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broadcasting, broadcast education, and mass communication). This dearth of research is
particularly ironic when viewed in light of the significant role that broadcast
journalism—“the media”—plays in our everyday lives and the growth of broadcast
journalism and multimedia jobs in recent years. Student interest in broadcast journalism
has increased as video equipment and editing programs have rendered video production
more affordable and easier to learn than ever before (Sayer, 1988). Thus, incorporation of
broadcast journalism programs in P-12 schools could help prepare students for careers in
an invaluable area, or, at the very least, empower them with communications and
technological skills for success in other areas, but little to no research has been done on
P-12 broadcast journalism education. What publications are available are almost always
practitioner-focused, providing insights and advice for implementing school-wide news
shows, video production courses, and print journalism.
For P-12 broadcast journalism practicing educators, many robust resources are
available for creating and executing broadcast journalism classes and programs. The
Journalism Education Association (JEA) proudly boasts journalism education curriculum
standards and curricular materials, which are especially valuable for broadcast teachers in
a state like South Carolina that lacks a defined set of state curriculum standards for
broadcast journalism. South Carolina offers curriculum standards for English and writing,
of course, as well as the related arts area of digital media arts, which are relatively
general standards regarding the creation of digital media such as graphic designs and
video projects. South Carolina broadcast journalism teachers often use a hybrid of JEA
standards, digital media standards, language arts standards, and technology standards
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offered by International Society for Technology in Education (ISTE) to create their
curricula and classroom activities. Without a clear framework or set of curriculum
standards for broadcast journalism education, and without peer-reviewed research
regarding P-12 broadcast journalism education, no one—teachers, instructional coaches,
or anyone with a stake in broadcast journalism education—can know what works and
what does not. Broadcast journalism teachers are left to make their own decisions
regarding their curricula, pedagogical practices, and technology instruction based on
prescriptive advice of a small body of practitioner-focused literature that lacks the
support and validation inherent to research.
Herbert Kliebard’s Four Curricular Orientations
Not only does the term curriculum lack a clear denotation, but its connotations are
also varied and rife with tensions (Harris & Burn, 2011). Put quite simply, curriculum is
defined as the “what?” in the educational triad of curriculum—instruction—assessment,
with instruction being the “how?” and assessment being the measure of connection
between curriculum and instruction. That is, how successfully are the instructional
methods conveying the curriculum? Yet, attempting to determine the “best” curriculum
inherently leads to myriad answers to the question “What knowledge is of most worth?”
(Macdonald, 1986), answers that are largely influenced by political, epistemological, and
philosophical beliefs about the nature of education and its role in society. According to
M. R. Grumet (1999), “curriculum is both a producer and product of culture” (p. 233) in
that it reflects the knowledge and information most valued by power holders within the
culture while also influencing new generations of thinkers who will, in turn, determine
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what knowledge is valued among, and bequeathed to, subsequent generations. As a result,
debates over curriculum can actually be recognizable as struggles to “control the
direction of schools for the future” (Slattery, 1999, p. 279).
In his seminal work, The Struggle for the American Curriculum, 1893-1958
(2004), Herbert Kliebard further develops ideas he posed in earlier works, such as
Forging the American Curriculum: Essays in Curriculum History and Theory (1992) and
“Curriculum History: Give Me a ‘For Instance’” (1977). In The Struggle for the
American Curriculum, as in his earlier works, Kliebard presents four primary curricular
orientations—humanism, developmentalism, social efficiency, and social meliorism—
each with their own answer to what Kliebard deems the central curriculum question:
“What should we teach?” (1992, p. 4). Kliebard argues that, throughout history,
proponents of educational change tended to lean more toward one orientation over the
others, often in conflict with proponents of the other orientations. Each orientation differs
primarily in its beliefs regarding the primary purpose of education. For example,
humanism (as Kliebard uses the term) is foremost concerned with the “passing on of the
great Western cultural heritage” (2004, p. 15), while developmentalism believes the
child’s development, interests, and experience should serve as the basis of curriculum
(Pinar, et al., 1996). In their purest forms, humanism and developmentalism are often at
odds because the former involves imposing knowledge and information onto the child,
while developmentalism supports necessary sacrifice of some canonical knowledge for
the sake of generating rich, meaningful learning experiences tailored to the learners
themselves.
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Kliebard’s third and fourth curricular orientations, social efficiency and social
meliorism, move the curricular debate beyond the content and the child to society itself,
and are in direct conflict with each other as they seek to determine education’s (and, by
extension, curriculum’s) primary role within society. Spawned from the scientific
management movement within American business at the turn of the century, the social
efficiency approach to education promotes generating citizens’ best fit for their future
roles within society. If all students are trained and educated according to the needs of
society through an efficiently-functioning education system that eliminates waste and
frivolity, then according to Frederick Winslow Taylor, the father of scientific
management, society will become more orderly and productive and less contentious
(Kliebard, 2004). Obviously, social efficiency contends with the view of the child as the
center of the curriculum (developmentalism) as well as humanism because of social
efficiency’s perception that much of the traditional curriculum is unnecessary and should
be supplanted with more directly useful content (Kliebard, 2004). The key to social
efficiency curriculum is standardization, hence the popularity of standards, objectives,
and standardized curricular and assessment measures.
Meanwhile, rather than supporting the outfitting of students for their anticipated
roles in society, the social meliorist orientation believes the influential power of
education should be harnessed to create a more harmonious, progressive society.
According to social meliorist leaders such as Boyd Bode, social efficiency models
perpetuate the status quo, maintaining society as it currently exists, woes and all, while
successful social meliorist models seek to improve society, with education as the source
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of opportunity and advancement (Kliebard, 1992). Wexler (1999) identifies this
dichotomy as cultural reproduction versus cultural change: it is far easier to create an
educational system, with accompanying curriculum, that propagates things as they
currently are; cultural and societal change are far more difficult to accomplish, as they
require “a reorientation of personal commitments, collective changes in ways of being
and seeing” (p. 141). Thus, social efficiency is often viewed as a more conservative
approach to education and curricular development, while social meliorism is more liberal
and progressive—hence the inability to divorce curriculum theory from political and
personal beliefs about the nature of individuals and society.
Strengths and Weaknesses of the Curricular Orientations
While no single orientation has ever held total control over curriculum and
education, their pendulum swings in popularity have allowed certain groups to dominate
education at different points in history (Kliebard, 1992, 2004). Each orientation has the
potential to enhance the educational experiences of students and benefits to society, but
the irreconcilable conflicts among the four orientations necessarily mean there is no ideal
compromise. For example, traditional humanism protects the “great works” of Western
civilization. From this perspective, texts are sacred conveyers of culture (Brauer & Clark,
2008) whose power cannot be regained once sacrificed to more “efficient” or
“developmentally appropriate” texts. This is where developmentalism clashes with
humanism. Developmentalists argue that education concerned with “coverage,” with
inundating students with texts and knowledge they are not prepared for, or interested in
receiving, results in superficial understanding (Applebee, 1997) and educational
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experiences robbed of the satisfaction, joy, and richness that all students, regardless of
ability level, deserve. Born of the child-study movement, the developmentalist orientation
advocates for three primary curriculum positions:
1. Curriculum should be determined by the natural order of development in the
child
2. Curriculum should be harmonized with children’s “real interests, needs, and
learning patterns” (Kliebard, 2004, p. 24)
3. Curriculum, and education in general, should help children become the very
best they are capable of being.
John Dewey, one of the great spokespeople for the child-study movement, and, perhaps,
the most significant influence on Kliebard’s beliefs regarding curriculum (Franklin,
2000), argued for selection of subject matter that “aids psychological development”
(Dewey, 1929, p. 61). In this way, children who become adults functioning at their
highest psychological/cognitive potential will engender a society of progressive, fulfilled
individuals (hence the social meliorist views latent in Dewey’s ideas). Also common to
both developmentalism and social meliorism is the belief that education should benefit
students as they exist in the present, rather than expecting children to work hard in school
now for future payoff (Kliebard, 2004). This “present—future” debate is prevalent within
conflicting curriculum orientations (Eisner & Vallance, 1974) and of great concern to
John Dewey (and, by extension, Herbert Kliebard).
While the social efficiency orientation is easy to vilify because of its tendency to
rob curriculum, educators, and schools of rich, individualized educational opportunities,
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it certainly functions the most easily within a country as large as the United States, which
is a melting pot of millions of children from diverse backgrounds, socioeconomic classes,
interests, and abilities. Social efficiency seeks social stability (Kliebard, 2004), no easy
feat during the last century of economic, political, and ideological tumult. The idea of
“each person efficiently fulfilling his or her appointed tasks” (p. 75) goes as far back as
Plato’s Republic (380 B.C.), wherein Plato proposed a utopian society founded on each
citizen performing his/her best-suited role. Social efficiency also provides useful
organizational methods, such as content subjects, class periods, curriculum standards, and
content objectives (Kliebard, 2004). Within curriculum theory, social efficiency,
particularly through educational objectives, seeks to predict and prescribe instructional
outcomes (Eisner, 2013). Kliebard maintained particular objection to overreliance on
curricular objectives, which he deems the Tyler Rationale, despite the fact that Ralph W.
Tyler’s Basic Principles of Curriculum and Instruction (1950) is viewed by many
curriculum theorists to be the “most influential ever written on the curriculum and
instruction” (Lincoln, 1992, p. 82). The Tyler Rationale is, in essence, a “how-to” for
curriculum development that is founded on four steps: stating objectives, selecting
“experiences,” organizing “experiences,” and evaluation (Kliebard, 2004). Tyler (1950)
attempts to unify the two orientations he calls “essentialist” and “progressive,” which
correspond to Kliebard’s humanist and developmentalist orientations, respectively. Yet,
Tyler also supports engendering rich educational experiences, such as using literature to
broaden “the horizon of the reader through vicarious experiences” (pp. 28-29). Even
Kliebard could agree with this! The problem with the social efficiency curricular
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development is that, when granted too much power over curriculum and education, it
results in “operationalizing” educational goals (Kliebard, 1992, p. 90) that deprive
students of meaningful learning experiences by robbing teachers of their autonomy and
creative capacity for the sake of an assembly-line school system (Pinar, et al., 1996).
The most difficult orientation to successfully implement is social meliorism, for
the very reasons that make social efficiency so easy to implement: how do you test the
effectiveness of a social meliorist curriculum? How do educators know if they are truly
making the world a better place, one child at a time? And what, exactly, constitutes
“making the world a better place”? It is perhaps easiest to recognize social meliorism in
the specific content and activities utilized at the classroom level, such as with justiceoriented approaches, which Dover (2015) defines as “us[ing] a curriculum that reflects
students’ personal and cultural identities; includ[ing] explicit instruction about
oppression, prejudice, and inequity; and mak[ing] connections between curricular
standards and social justice topics” (p. 518). From this perspective, justice-oriented
curriculum is easily married with aspects of developmentalism and humanism, as
students are still learning high-interest, relevant, significant knowledge through a social
meliorist lens. Yet, on a larger scale, social meliorism is philosophically at odds with
social efficiency: educators cannot equally and simultaneously prepare their students for
society as it is and for society as it could be.
Present-Day Curricular Orientations
Despite the past century of research, theory, and practice on the subject,
curriculum still remains a topic of great debate, perhaps now more than ever, in the wake
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of more easily-generated data-driven efforts to reform curriculum (and education as a
whole). Upon review of Herbert M. Kliebard’s four curricular orientations, it is easy to
see that social efficiency/scientific curriculum creation has triumphed over humanism,
developmentalism, and social meliorism (2004), as least as far as the day-to-day
educational operations are concerned. Objectives and standards are required of almost all
currently-utilized lesson plan formats, and teachers must draw from the state or national
curriculum standards to narrow the scope of the possible content that can be taught into
what they will actually transmit to their students. Terms such as “mastery” and
“accountability” are household names, as educators are held responsible for the success
of learning that transpires within their classrooms…success defined by someone other
than contemporary curriculum theorists and researchers, who largely oppose the idea of
curriculum as something that can be “mastered” (Lincoln, 1992).
Educational success is relative to one’s personal opinions regarding what should
and should not be valued—not just the knowledge and concepts contained within the
curriculum, but the results for students from learning/mastering these knowledge and
concepts. The belief is that, if we can just select the “best” information and skills, impart
it to students in the “best” ways, and prove that this transference occurred, then we can
call education effective. However, effectiveness is relative to the kinds of knowledge
being sought and, thus, is dependent upon personal views of what education should be
(Darling-Hammond & Snyder, 1992). Each curricular orientation defines effectiveness
differently, with social efficiency, by definition, being the most restrictive. The presentday use of the term curriculum is actually quite limiting in that, when used by
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policymakers, administrators, instructional coaches, and even teachers, it often refers to
what T. T. Aoki (1993) deems the curriculum-as-plan: “the work of curriculum planners,
often selected teachers from the field, under the direction of some official often
designated as the curriculum director” (p. 258). Curriculum becomes a checklist of
material to be covered, and student mastery of this curriculum is validated through use of
prodigious assessment measures. In this manner, curriculum becomes “quantified” and
more easily controlled and evaluated on a large scale from a distance (Darling-Hammond
& Snyder, 1992). Mastery of the curricular material becomes the end goal of education.
Consequently, the curriculum-as-plan framework robs education of its richness,
its flexibility, and its power to truly transform young people’s lives. It demeans the field
of pedagogy, as teachers are held responsible for end results that privilege particular
outcomes over others, especially those that are easily measurable, thereby sending the
message that anything not tested does not matter. Yet, education at its best is a vibrant,
organic practice with outcomes that cannot always be predicted prior to its actuation
(Eisner, 2013). John Dewey said it best almost 100 years ago, and it still rings true today:
“Education is an art rather than a science” (1929, p. 13). When the social efficiency
curriculum orientation is allowed too much domination over the other three orientations,
education is reduced to mere training; students are robbed of the joys of learning; the
great knowledge of Western civilization is forgotten, and societal progress is stifled.
Exploring Broadcast Journalism Education through a Curriculum Theory Lens
My qualitative study of broadcast journalism education was informed by, and
filtered through, the theory of Kliebard’s curricular orientations as I explored the
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curricular, pedagogical, and technological characteristics of connected middle and high
school broadcast journalism programs and their relationship to career broadcast
journalism. I analyzed my data through a curriculum theory lens in two different ways:
● How each of the four curricular orientations plays a role in broadcast journalism
education and the field of broadcast journalism
● How my participants incorporate aspects or examples of each of the four
curricular orientations throughout their experiences as broadcast journalism
teachers.
Summary
Despite the upheaval of the broadcast journalism field by overwhelming societal,
political, and technological changes during the past few decades, broadcast news
continues to serve an important role in keeping the public informed of the goings-on of
the world. Digital-native news outlets have increased in prevalence and popularity, but
the public still relies on cable, network, and local news stations, which have maintained
relatively consistent employment levels for the past five years. This means that the field
of broadcast journalism continues to depend upon educated, talented, and skilled
professionals to advance it forward, and broadcast journalism education is essential to
that endeavor. However, dissonance exists between the worlds of broadcast education
and professional broadcasting, and the lack of research in both areas--separately and
together—is largely responsible. Additionally, there exists little research of successful
implementation of P-12 broadcast journalism education, and without the benefit of
research to identify areas for improvement, the three realms will continue to remain
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disparate and at odds, with yet another generation of students growing up with little to no
access to authentic broadcast journalism educational experiences, thereby hindering
advancement of the field. My study will seek to fill significant gaps in the literature
through qualitative investigation of broadcast journalism education and its reflection of
the field of broadcast journalism through the analytic lens of curriculum theory.
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CHAPTER 3: RESEARCH DESIGN AND METHODS
Introduction
The purpose of this qualitative study was to understand how aspects of connected
middle and high school broadcast journalism programs employ and evince properties of
the professional broadcast journalism field. I utilized a basic qualitative approach
(Caelli, et al., 2003; Merriam & Tisdell, 2016; Sandelowski, 2000) that relies upon the
theoretical and epistemological positions of qualitative research to understand “how
people interpret their experiences, how they construct their worlds, and what meaning
they attribute to their experiences” (Merriam & Tisdell, 2016, p. 6) without claiming
allegiance to any particular qualitative methodology, such as case study.
My study occurred in three phases organized according to the participants and
data collection methods:
1. The first group of participants included four broadcast journalism educators
who participated in individual semistructured interviews (Merriam & Tisdell,
2016) organized around an interview guide of questions and key topics. This
was followed by two paired depth interviews, along with text and visual
document collection.
2. The second group of participants included five professional broadcast
journalists who participated in a focus group also based on an interview guide.
3. The four broadcast educators provided feedback for the broadcast journalism
education recommendations made by the professional broadcasters, and this
information was emailed to the educators for their response.
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Thematic analysis of the Phase 1 broadcast educators’ data was used to answer
the first research question, and thematic analysis of the professional broadcasters’ data
was integrated with Phase 1 data analysis were used to answer the second research
question. Analysis of the Phase 3 data supplemented answers to both research questions.
Throughout my research process, I undertook measures to maximize my study’s validity,
reliability, and ethical considerations in order to ensure that my findings and analysis will
significantly contribute to the “fundamental knowledge and theory” (Patton, 2015, p.
248) regarding middle and high school broadcast journalism education and its connection
to the field of broadcast journalism.
Research Design
Qualitative Paradigm
Ontology
Ontology refers to the assumptions, beliefs, and judgments about the nature of
reality (Creswell & Poth, 2018; Glesne, 2011; Guba, 1990; Lincoln & Guba, 1985;
Merriam & Tisdell, 2016); it is the branch of philosophy (metaphysics) that is concerned
with issues of existence (Guba & Lincoln, 1989) and “philosophical investigation of the
nature, constitution, and structure of reality” (Paul, Graffam, & Fowler, 2005, p. 46).
Ontology answers the questions
● What is reality? (Paul, Graffam, & Fowler, 2005, p. 46)
● What is knowable? (Guba, 1990, p. 86)
● What is the nature of reality? (Denzin & Lincoln, 1994, p. 13)
● Is reality socially constructed or factual? (Gunbayi & Sorm, 2018, p. 60).
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Qualitative research relies upon an ontology asserting that there is no singular reality;
instead, the concept of reality actually consists of multiple realities, each representing
differing perspectives from individuals’ interpretations of what they see, hear, and
experience. As Eisner (1992) asserts, “We need multiple voices and we need people who
can understand them,” (p. 14). While the realist ontology strives to identify the truth of
the external reality being investigated, the interpretivist (Glesne, 2011), relativist (Denzin
& Lincoln, 1994; Guba, 1990), and pluralist (Eisner, 1992) ontologies adhere to the
constructivist paradigm (Denzin & Lincoln, 1994), wherein “truth” is defined as “that
most informed and sophisticated construction on which there is consensus among
individuals most competent to form such a construction” (Guba & Lincoln, 1989, p. 86).
“Truth” is relative to the “social constructions” that are created by those who are “actors
in the social world”; thus, research methods seeking to glean these perspectives
necessarily include “interacting with people in their social contexts and talking with them
about their perceptions” (Glesne, 2011, p. 8).
This collaborative process is the foundation of qualitative research: the informed
researcher works with the participants to co-construct knowledge “relative to a
framework” (Eisner, 1992, p. 14) that begins with the belief that the research goal is not
to determine “truth” (Patton, 2015) but, instead, to elucidate a phenomenon previously
underrepresented by research—in this case, the features of a connected broadcast
journalism program—and achievable only through access to the complexity of views,
experiences, and perspectives offered by those engaged in the world of broadcast
journalism.

33

Epistemology
As ontology deals with the nature of reality, epistemology seeks to define the
nature of knowledge within reality (Glesne, 2011; Merriam & Tisdell, 2016) by
answering the following questions:
● What and when is knowledge (Paul, Graffam, & Fowler, 2005, p. 46)?
● What is the relationship between the knower and the known (Denzin & Lincoln,
1994; Guba, 1990)?
● How can knowledge be defined (Eisner, 1998, p. 241)?
The epistemology of qualitative research is interactive and subjective (Guba, 1990): the
researcher is not an outside observer collecting data for a truth that already exists “out
there” to discover. Rather, the researcher is inherently bound to his/her research subjects
by the findings they co-create throughout the investigation (Guba & Lincoln, 1989). In
other words, qualitative research epistemology allows for the researcher’s own
constructions to contribute to the research process, as opposed to quantitative research
epistemology, which isolates the researcher from the knowledge discovered during the
research process. With this qualitative study, I, as the researcher, was the primary
instrument of data collection and analysis (Merriam & Tisdell, 2016; Nowell, et al., 2017;
Onwuegbuzie, et al., 2010; Patton, 2015), leading my investigation as both a neutral
researcher (Pitman & Maxwell, 1992) and as a fellow broadcast journalism teacher with
“insider” understanding of the fundamentals of broadcast journalism education. The
findings I co-created with my participants (Guba & Lincoln, 1989) were based on the
research questions I devised from my own experiences as well as relevant literature.
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The epistemological or theoretical position for basic qualitative research can be
difficult to identify because this methodology “does not claim explicit philosophical
foundations” (Caelli, et al., 2003, p. 4). While basic qualitative studies “tend to draw
from the general tenets of naturalistic inquiry,” (Sandelowski, 2000, p. 337),
epistemologically they often consist of a “monistic, subjectivist epistemology” wherein
“an inquirer and the inquired-into are interlocked in such a way that the findings of an
investigation are the literal creation of the inquiry process” (Guba & Lincoln, 1989, p.
84). This ardently constructivist epistemology does not allow for marriage between
scientific and constructivist paradigms, unlike the pragmatism of Patton (2015), which
recognizes the importance of usefulness and practicality within qualitative inquiry and
reporting (Pitman & Maxwell, 1992). The research epistemology also “guides what you
can say about your data, and informs how you theorize meaning” (Braun & Clarke, 2006,
p. 85), and the goal of inquiry is “mapping experiences” (Patton, 2015, p. 34)—
authentically recording, representing, and substantiating people’s lived experiences
(Onwuegbuzie, et al., 2010) in order to contribute insights to the greater body of
knowledge about broadcast journalism education.
Methodological Orientation
Qualitative research encompasses a broad spectrum of inquiry with varying
disciplinary, philosophical, theoretical, social, and ethical viewpoints (Patton, 2015;
Sandelowski & Barroso, 2003). The goal of all qualitative research is to understand rather
than judge (Hammersley, 2000), so the qualitative research methodology should be
selected for its ability to generate the greatest understanding of the phenomena under
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investigation. As “the process of research” (Creswell & Poth, 2018, p. 21), methodology
seeks to answer the following questions:
● How can one go about finding out things? (Guba, 1990, p. 86).
● What techniques can we apply to find the answer [to the] object of the
investigation? (Gunbayi & Sorm, 2018, p. 60).
Also known as generic qualitative research (Caelli, et al., 2003; Merriam & Tisdell,
2016; Patton, 2015), fundamental qualitative description (Sandelowski, 2000), and basic
interpretive study (Merriam & Tisdell, 2016), basic qualitative methodology relies upon
the theoretical and epistemological positions of qualitative research to understand “how
people interpret their experiences, how they construct their worlds, and what meaning
they attribute to their experiences” (Merriam & Tisdell, 2016, p. 6). According to Patton
(2015), basic or generic “qualitative inquiry uses qualitative methods—in-depth
interviewing, fieldwork observations, and document analysis—to answer straightforward
questions without framing the inquiry within an explicit theoretical, philosophical,
epistemological, or ontological tradition” (p. 155). This paradigmatic freedom enhanced
this study by facilitating exploration of the participating connected broadcast journalism
programs without the limitations imposed by more specific types of qualitative inquiry.
Because the goal of my study was to describe and interpret, rather than evaluate
or develop theory, the basic qualitative methodology enabled me to stay closer to my
data, reporting it in a straightforward, descriptive format designed to reach my anticipated
audience (Sandelowski, 2000) of researchers and practitioners. Unlike more specific
types of qualitative description, such as phenomenology or grounded theory, basic
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qualitative research allows the researcher to present data as accurately as possible in their
original form, organized in a format best suited for the intended audience (as opposed to
filtering and transforming the data in terms befitting more specialized qualitative
methodologies, or what Sandelowski (2000) calls “methodological acrobatics” (p. 335)).
Using a basic qualitative approach, I was able to discover and describe how participants
report and interpret their experiences (Merriam & Tisdell, 2016) with connected
broadcast journalism education programs and the career field of broadcast journalism.
Research Questions
This basic qualitative study investigates the following research questions:
1. What do teachers report as the curricular, pedagogical, and technological
aspects of connected middle and high school broadcast journalism programs?
2. How do these reported middle and high school practices align with the current
needs of the field of professional broadcast journalism?
Participants
Phase 1 Participants. In order to utilize participants who best speak for the
research topic (O’Reilly & Parker, 2012), I first used purposeful sampling (Creswell &
Poth, 2018; Marshall, 1996; Merriam & Tisdell, 2016; Patton, 2015; Sandelowski, 2000)
to identify existing connected broadcast journalism programs within South Carolina.
Such programs necessarily consisted of a middle school and a high school within the
same school district offering established broadcast journalism courses led by teachers
who have collaborated to develop curriculum and instructional components that transfer
from the middle to high school classes. This purposeful sampling approach enabled me to
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select the participants with productive knowledge of, and experience with, connected
broadcast journalism programs (Marshall, 1996; Morse, et al., 2002; Sandelowski, 2000;
Silverman, 2014). The participants in the first phase of research were four teachers of the
middle and high school broadcast journalism courses within the connected programs.
In order to find these participants, I began by investigating connected programs I
knew about through my experiences as a middle school broadcast journalism teacher. I
next conducted Google searches of “broadcast journalism + middle school + South
Carolina” and “broadcast journalism + high school + South Carolina,” along with myriad
variations of these search terms, which led me to several individual schools with
distinguished broadcast programs, though none were part of a connected program within
the same school district. For example, one particular high school had a well-publicized
broadcast program with a significant online presence, but none of its feeder middle
schools offered broadcast courses, thereby disqualifying it from participation in my
study. I also searched the Journalism Education Association website, focusing
specifically on the student journalist competition winners, with the same results: names
of noteworthy individual middle and high schools offering broadcast programs that were
not part of a connected middle and high school broadcast program.
Finally, I harnessed the power of social media by posting a query to the SC for Ed
Facebook group, which currently has 33,300 members. My post received many helpful
responses that led me to three school districts with connected middle and high school
broadcast journalism programs. One of these districts was not accepting any outside
research applications due to COVID-19, but I was able to obtain permission from the
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other two districts and/or the schools’ principals to invite their broadcast journalism
teachers to participate in my study. I contacted each of the four teachers, and, fortunately,
they were all willing to participate. I was able to secure two connected broadcast
journalism programs—a total of four teacher participants—for this study. In order to
protect the identity of my participants, their schools, and their districts, I shall henceforth
refer to my participants by the following pseudonyms:


Connected Broadcast Journalism Program A
o Bill at Central Middle School
o Carson at Welton High School



Connected Broadcast Journalism Program B
o Grace at Strong Middle School
o Melissa at Fairway High School

Because the participating schools have distinguishable names for their broadcast
journalism and/or digital media classes, I shall refer to the middle and high school classes
at the four participating schools by the following pseudonyms:


Middle school broadcast courses for grades 6, 7, and 8  Middle School 6, 7, 8



High school broadcast courses for grades 9, 10, 11, 12  High School 1, 2, 3, 4

Because I was able to acquire a significant amount of usable data from each participant,
the use of a relatively small number of participants was justified (Morse, 2000). Although
I cannot assert that these two connected programs were the only two accessible programs
in the entire state of South Carolina, I can state with certainty that they were the only two
established programs to which I could gain access during the research period and that the
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data yielded from these two programs were robust, varied, and rich enough to answer the
research questions.
Description of Broadcast Journalism Teacher Participants. The four educators
have myriad experiences in education (and other careers), and three of the four came
from professional journalism or related backgrounds before becoming teachers: Melissa
was a professional broadcast journalist; Bill was a professional print journalist; and
Carson was a professional videographer. Grace was the only one of the four without prior
professional broadcasting or related experience, though she did begin her educational
career as an English teacher. Grace had the most broadcast journalism teaching
experience (29 years), while Carson was currently in his first year of teaching. Table 3.1
highlights the professional background information for each teacher.
Table 3.1
Broadcast Journalism Teachers’ Professional Backgrounds
Connected Program A
Bill
Central Middle

Carson
Welton High

Connected Program B
Grace
Strong Middle

Melissa
Fairway High

College degree

Print journalism

Media arts

English education

Theatre

Professional
Journalism
Experience

16 years in
newspaper writing

Professional
videography

None

3 years in
broadcast news
production

Years Teaching
Broadcast
Journalism

7

1

29

3

Broadcast
journalism
program originator

Yes

No

Yes

No

Other subjects
currently teaching

Only broadcast
journalism

Only broadcast
journalism

Broadcast
journalism plus
theatre arts

Broadcast
journalism plus
theatre arts
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Training in video
production

Self-taught; some
professional
development

College training

Self-taught; some
professional
development

Self-taught

As Table 3.1 reveals, the broadcast educators have diverse educational and professional
experiences. The two connected broadcast journalism programs resided in different
school districts in different parts of South Carolina, and I did not divulge the other
program’s identity or school district to the participants.
Phase 2 Participants. This second part of my research process also used a
purposeful sampling method, this time to identify professional broadcast journalists to
participate in a focus group to identify the current needs of the field of professional
broadcast journalism. Because purposeful sampling is “used to include people who know
the most about the topic,” (Merriam & Tisdell, 2016, p. 114), this sampling technique
was ideal for securing a panel of experts. Certain criteria had to be met in order for
broadcasters to qualify as participants:


Current or recent professional experience with broadcasting in South Carolina



Professional training and/or education in broadcast journalism

At first, I used the Internet to research news broadcasting stations around the state of
South Carolina, and I emailed multiple people of various job levels, demographics, and
ages but had few responses. In order to reach a wider variety of potential participants, I
expanded my investigation to other organizations, such as South Carolina college
websites featuring broadcast journalism alumni currently working in the field. I also
reached out to several people within my own professional circle whom I knew had
connections to broadcasters.
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Eventually, this process of contacting broadcasters yielded a focus group of five
qualified, willing participants, also referred to by pseudonyms: one current news
broadcaster (Wendy), one former news broadcaster now teaching at the college level
(Molly), one former news broadcaster now serving as the media relations director for a
large South Carolina school district (Thomas), one sportscaster working for a major NFL
team (Josh), and one semi-retired sportscaster with college and professional sportscasting
experiences (Mario). Table 3.2 summarizes their professional backgrounds.
Table 3.2
Professional Broadcasters’ Qualifications and Backgrounds
Mario

Molly

Comm degree
with
concentration
in TV radio

BA in English
lit, Graduate
degree in
journalism

Mass comm
major,
psychology
minor

Comm studies
major, theatre
minor

Career
beginnings

2017—
Overnight
photographer
for radio
station

1979—Disc
jockey

High school
English
teacher

1985—Radio
news

2014-Assignment
desk

Years of pro
broadcasting
experience

4

36

13

33

7

Summary of
broadcasting job
duties

Sports
reporting,
producing,
scheduling,
and editing
radio and
podcasts

Radio news
director, playby-play
sportscasting,
radio
announcer

Producer,
investigative
reporter, talk
show host,
news anchor,
video stories

Anchor,
reporter, live
reporter,
investigative
reporter

Assignment
desk, web
scripting,
social media,
producer,
reporter,
anchor

Current position

Produce
podcasts for
NFL team
podcast
network

Semi-retired

Production
company
owner and
college
instructor

Director of
media
relations

Morning news
show anchor
and producer

College degree

Josh
Broadcast
journalism
degree with
sports media
emphasis
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Thomas

Wendy

The professional broadcasters’ varied experiences across multiple broadcast
platforms yielded a wide array of information about the field of broadcast journalism. By
coincidence, Molly and Wendy discovered shortly into the Zoom interview that they
knew each other: they had worked together several years ago at a news station in South
Carolina. This history did not hinder their ability to provide diverse and fruitful answers
to the interview questions, however. Besides this unanticipated connection, none of the
broadcasters knew each other prior to the focus group.
Phase 3 Participants. For this final portion of my study, I compiled into a
bulleted list the recommendations and insights for broadcast journalism education
provided by the focus group with the professional broadcasters (Appendix H), which I
then emailed to each of the broadcast journalism educator participants with the request
for feedback. Two of the four educators—Bill and Carson—responded to my email with
reactions and comments about the recommendations (Appendix I).
Informed Consent and Confidentiality. All nine research participants received
the informed consent and confidentiality documentation (Patton, 2015) prior to the start
of my research (Appendix A), and agreement to participate in the study after receiving
the informed consent document confirmed acceptance of the terms of the study. This
documentation included “[the] purpose for collecting the information, whom the
information is for and how it will be used, what will be asked, and how the responses will
be handled, including confidentiality, and risks involved for participants” (Patton, 2015,
p. 497). I composed the document using the informed consent template provided by
Clemson University as part of the Institutional Review Board (IRB) approval process.
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While my primary responsibility as a researcher was to utilize this prerequisite
documentation to protect my research participants, it was also important for protection of
my data’s quality by carefully safeguarding the confidentiality of my participants’
responses and assuring them of these protective measures due to their affiliations with
employers, such as schools and news stations. If the participants feared any aspects of
their responses would identify their organizations of employment, they likely would have
withheld key information or been overly laudatory about their experiences, thereby
invalidating my research data with incomplete or erroneous information.
Additionally, the informed consent document included a section about audio and
screen-recording the synchronous Zoom interviews: participants were given the option to
forgo permission to record the visual and audio of our interviews. The school district
employing the teachers in Connected Broadcast Journalism Program A required a
modified informed consent document with additional opt-out information, which I
composed and shared with those two participants. In order to protect the district’s
identity, I have not included that particular consent document as an appendix, but I have
securely stored it in a password-protected folder on my computer in case I need to access
it in the future for verification of adherence to that school district’s research protocols.
Data Collection Procedures
Summary. In order to achieve triangulation, defined as “the use of a variety of
data sources in a study” (Janesick, 1994, p. 214), I utilized the following data collection
methods: interviews (both semistructured/interview guide approach method and the
paired depth method), focus group, and artifacts (text and visual documents from the
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teacher participants’ broadcast journalism courses). Data collection occurred in the
following order:
1. Individual interviews with four broadcast journalism teachers from two
connected broadcast journalism programs
2. Text and visual artifact collection from these four teacher participants
3. Focus group with professional broadcast journalists
4. Paired depth interviews with two pairs of connected teacher participants
Figure 3.1 summarizes and illustrates my qualitative study’s participants, data collection
methods, data sources, and the relationships among all of them.
Figure 3.1
Illustration of Participants and Data Collection Measures

Although I had originally planned to conduct the paired depth interviews with the teacher
participants prior to conducting the focus group with the professional broadcasters,
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scheduling limitations reversed the intended order of those interviews. However, this did
not change the outcome of the study or the quality of data achieved.
Interview Guide Approach for Individual Interviews. Interviews are the most
widely used data source within qualitative research (Nunkoosing, 2005; Roulston, 2010;
Tierney & Dilley, 2001) because they facilitate direct access to people with firsthand
knowledge of the topic in question. As the researcher and interviewer, my responsibility
is to use interview methods that elicit the most fruitful data to answer my research
questions (Roulston, 2010), and the interview guide (Patton, 2015) or semistructured
approach (Merriam & Tisdell, 2016; Wilson, et al., 2016) seemed best suited for this
project because it afforded the interview participants advance access to the questions,
issues, and topics to be covered (Gaskell, 2000; Merriam & Tisdell, 2016; Patton, 2015).
By supplying my participants with the interview topics, issues, and themes in advance, I
afforded them the opportunity to recollect and brainstorm details from the experiences
they would be discussing during the interviews.
Not only did this interview method enable my participants to brainstorm their
responses ahead of time, thereby yielding richer, more detailed data, but it also
systematized my data collection and analysis. Because many of the key themes and issues
of interest were already organized into thematic interview questions, I could utilize
deductive thematic analysis based on the questions/topics. Another benefit of the
interview guide approach is the facilitation of conversational and organic interviews:
“The interviewer remains free to build a conversation within a particular subject area, to
word questions spontaneously, and to establish a conversational style but with the focus
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on a particular subject that has been predetermined” (Patton, 2015, p. 439). This type of
interview provided the coetaneous consistency and flexibility necessary for maximizing
the quality of information gleaned from my various research participants (Merriam &
Tisdell, 2016).
Prior to conducting the individual interviews, I utilized the following process to
develop interview protocols (Creswell & Poth, 2018) for each of the individual and
paired depth interviews:
Create Interview Guides. First, I created three different interview guides
(Brinkmann & Kvale, 2015; Patton, 2015) for the following types of interviews: one
guide for the individual interviews with the broadcast journalism educators (Appendix
B); one guide for the paired depth interviews with the two pairs of educators (Appendix
C); and one guide for the focus group with the professional broadcasters (Appendix D). I
developed the interview guides by


Using information from existent research on broadcast journalism education



Drawing from my own experiences as a broadcast journalism teacher to develop
questions related to broadcast program execution



Determining the list of key topics based on the study’s research questions
Share Interview Guides. One to two days before each individual interview, I

shared the guide with the participants via email. I wanted to afford enough advance time
to review the topics and questions but not too much time to prepare overly detailed
responses to the questions. When I shared the guides with each of them, I emphasized
that they were not expected to do any sort of preparation for the interviews; rather, the
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guides were just for their information so they would know the line of questions to expect.
I also gave them the chance to ask questions prior to conducting the interviews.
Conduct Individual Semi-Structured Interviews. I conducted individual
interviews using the semistructured interview guide approach with the four connected
broadcast journalism program teachers: one middle school teacher (Bill) and one high
school teacher (Carson) from Connected Program A and one middle school teacher
(Grace) and one high school teacher (Melissa) from Connected Program B (Phase 1 of
my data collection). Due to COVID-19 safety concerns, I conducted all four interviews
online (Merriam & Tisdell, 2016), three via Zoom and one via Google Meet, at the
participant’s request. While there is a slight risk of compromised confidentiality when
conducting online communication (Merriam & Tisdell, 2016), I did all I could to ensure
that, at least on my end, my Internet connection was secure and no obvious threats to
security existed while meeting online with my participants. (Because of the pandemic
concerns and resultant restrictions on conducting research at the time of this study, inperson interviews were not encouraged by Clemson University.) For three of the four
interviews, I used three methods of data recording: Zoom screen-record feature, which
generates a text transcript of the session; audio recorder; and personal note taking.
Note: The first interview I conducted was with Melissa from Fairway High, and
she requested that I use Google Meet rather than Zoom due to Internet problems on her
end. The screen-record feature only captured my side of the audio, and my phone’s voice
memo application did not record correctly, so Melissa’s interview was the only one for
which I did not have a complete audio or video recording. Fortunately, I took copious
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notes during this interview, which I typed in transcript form and shared with Melissa for
member checking. She found no mistakes with my transcription, and her supplemental
text and visual documents expounded on information provided during the interview.
During each of the four interviews, I followed the chronology of questions on the
interview guide, but I also explored leads and unanticipated contributions, such as asking
participants to expound on previously-stated responses or provide clarifying information.
Doing so enabled me to pursue lines of discussion not necessarily anticipated during my
interview guide composition. At the end of the interview, I gave the participants the
opportunity to ask questions and share anything not aforementioned. Upon closure of the
Zoom, I ensured that the video file was recorded successfully then stored the file in a
password-protected folder on my computer. The interview durations were as follows:


Melissa at Fairway High: 45 minutes



Carson at Welton High: 45 minutes



Bill at Central Middle: 1 hour 31 minutes



Grace at Strong Middle: 48 minutes
The goal for each of the individual interviews was to gain as much information as

possible about the teachers’ experiences with various aspects of teaching broadcast
journalism, gleaned from “the transaction between objective conditions and personal
frames of reference” (Eisner, 1992, p. 13). As the participants directly answered
questions then elaborated upon each question/topic of discussion, supplementing their
renditions of the context and details in which their experiences occurred with
commentary and personal perceptions, they constructed meaning. This harkens back to
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the constructivist ideas of John Dewey, who identified “reality [as] a transaction between
the external objective world and the subjective mind of the observer” (Jansen & Peshkin,
1992, pp. 697-698). The participants’ recounting of broadcast journalism class details,
such as assignments, projects, and content learned and taught, are just as important as the
participants’ reactions to these details: the meaning is in the totality of their responses.
Paired Depth Interviews. Although the individual interview is the most common
form of qualitative data collection (Wilson, et al., 2016), it presents a one-sided
perspective of the topics in question--that of the participant being interviewed. Utilizing
multiple interview methods can achieve richer, more expansive data, thereby increasing
the level of triangulation within the study (Fontana & Frey, 1994) and, consequently, its
overall quality. Because the focus of my study is connected broadcast journalism
programs, which were created by the combined efforts of multiple teachers (past and
present), a paired depth interview (Wilson, et al., 2016) afforded my participants the
opportunity to share information not accessible by individual interviews.
The paired depth interview, also called joint interview (Arksey, 1996; Morris,
2001) and dyadic interview (Morgan, et al., 2013), is defined as “one researcher
interviewing two people together for the purposes of collecting information about how
the pair perceives the same event or phenomenon” (Wilson, et al., 2016, p.1551). This
type of interview is not as commonly used as individual interviews and focus groups
(Wilson, et al., 2016), but it had the most potential to contribute to my goal of
understanding “the relationships among components and members of particular groups
from the respondent’s viewpoint” (Tierney & Dilley, 2001, p. 455), particularly because

50

paired depth interviewing (PDI) works best with participants who already have an
established relationship (Morris, 2001; Wilson, et al., 2016), such as the middle and high
school broadcast journalism teachers within a connected program. Like focus groups,
PDI facilitates interaction among interviewees, enabling them to “extend what the other
has said” and present “interesting similarities and differences in what the participants
think about the research topic” (Morgan, et al., 2013, p. 1276)—in this case, the topic
being a program that the participants developed both separately and together. Thus, the
individual interviews enabled each participant to share his/her unique experiences with
cultivating a connected broadcast journalism program, and the PDI, which naturally
emphasizes collaboration and discourse, produced more consensual data (Arksey, 1996)
regarding the shared aspects of the program. These shared aspects are key to answering
my research questions because the connected broadcast journalism programs, not the
individual schools’ programs, are the focus of my study’s research questions.
Additionally, in the interest of gaining my participants’ trust and gleaning as
much descriptive information from them as possible, relying solely on individual
interviews could have lead the participants to worry that “in the context of separateness,
truer accounts would arise” (Morris, 2001, p. 555). In other words, keeping the connected
broadcast journalism teachers completely separate from each other while researching the
venture in which they participate together could have harmed the relationship between
my participants and myself, if they worried that I planned to compare/contrast their
individual answers against their colleague’s responses. Thus, the PDI is just as much
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about accessing a variety of rich, multi-faceted data as it is about ensuring that data are
shared by participants who trust my study to represent them accurately.
Following the same protocols as with the individual interviews (synchronously
via Zoom with video and audio recording), I conducted two PDIs with the pairs of
teachers from each of the connected programs: Bill and Carson from Connected Program
A in one PDI; and Grace and Melissa from Connected Program B in a second PDI. The
PDIs utilized different interview guides than those for the individual interviews, though I
used the responses from the individual interviews to modify my already-created PDI
interview guide in order to build upon information shared by the participants during the
individual interviews.
Text Documents. Famously referred to as “mute evidence” by Ian Hodder
(1994), document refers to “the wide range of written, visual, digital, and physical
material relevant to the study, usually existing prior to commencing the research study,”
(Merriam & Tisdell, 2016, p. 162), and, for the purposes of my research study, I shall
refer to this data source as text documents, so as to distinguish them from the visual
documents data source discussed in the following section. For Patton (2015), document
analysis is an essential aspect of basic qualitative research studies because it triangulates
the research data by compensating for the weaknesses of other data collection methods,
such as interviews. Text documents possess stability that interviews lack: “They are a
product of the context in which they were produced and therefore are grounded in the real
world” (Merriam & Tisdell, 2016, p. 183). Text documents derived from the different
levels of broadcast journalism courses—middle and high school connected programs—
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enhanced the richness of my data by supplementing information shared during the
interviews with my participants. Examples of these documents included course syllabi,
assignment descriptions and grading rubrics.
One potential challenge for my use of text documents was dependence upon my
participants for access to the documents I hoped to analyze, meaning that my participants
had to be willing and able to share their course documents for my research. Fortunately,
all four broadcast teachers agreed to do so, and each of them shared at least one useful
text document with me following their individual interviews.
Visual Documents. The appellation visual documents refers to video, photo, and
web-based media artifacts, and “found” artifacts—especially photographs and videos—
are media that already exist (Merriam & Tisdell, 2016), such as those in the personal
collections of my research participants. Collection and analysis of such multimedia
artifacts will depend upon visual research methods: “Visual research is research that uses
still or moving images either as data or to elicit meanings about the given research topic”
(Cox, et. al, 2014, p. 4). Visual documents, particularly videos created by my research
participants, enabled me to answer my research questions with robust data not accessible
via interviews alone. Like text documents, visual documents have the benefit of being
created for use in the real world; thus, they authentically represent aspects of the
broadcast journalism educational programs that engendered their creation. Because visual
multimedia are the heart and soul of broadcast journalism, they are an essential data
source for my research study.
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Of the three primary categories of visual data (researcher-selected, participantselected, and co-selected (Cox, et al., 2014)), I utilized participant-selected visual
documents that illustrated aspects of participants’ broadcast journalism programs: all four
of the broadcast journalism teacher participants told me how to access the publicly-posted
news broadcasts they regularly share online for their school-wide news show audience.
These news broadcast video artifacts supplemented my other data collection measures by
providing descriptive information (Merriam & Tisdell, 2016) about the news show
products of broadcast journalism education—in other words, the visual manifestation of
the news show creation process described in detail during the interviews.
Focus Group. For Phase 2 of my study, a focus group was the most efficient and
effective data collection method (Creswell & Poth, 2018). Focus groups offer particular
benefits that other data collection methods do not, especially because “data obtained from
a focus group is socially constructed within the interaction of the group,” thereby relying
heavily upon a “constructivist perspective” (Merriam & Tisdell, 2016, p. 114) for
meaning-making. Within a focus group, participants do not simply answer series of
questions posed to them; they interact with one another, build upon each other’s
responses, and co-construct richer responses that would not have been accessible through
individual interviews with these same participants (Creswell & Poth, 2018). The focus
group data collection process should be dynamic, interactive, and organic. I posed several
of the questions, such as those about professional experiences and achievements, to each
of the participants in the group, but most of the questions prompted participants to chime
in with answers and freely discuss the topics.
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For this study, the focus group lasted one hour and 45 minutes and consisted of
the five previously described professional broadcaster participants: Josh, Mario, Molly,
Thomas, and Wendy. After several emails with each of them, we were able to agree to a
day and time that worked for everyone, and I shared the interview guide with them via
email prior to our meeting. We met synchronously via Zoom, and I used the same
recording measures as with the individual and paired depth interviews: screen-recording
the video and audio of the entire Zoom session, backup audio recording using my
phone’s voice memo application, and my detailed note-taking throughout the session. I
achieved verbal consent from all five participants prior to beginning the video and audio
recordings.
Upon final transcription, member checking, and thematic data analysis, I shared
the summary of broadcasters’ recommendations for enhancing middle and high school
broadcast journalism programs with the four broadcast journalism teachers via email, in
order to elicit their feedback about the viability of the professionals’ suggestions. Two of
the four teachers responded to the emailed recommendations with their own opinions
regarding the broadcasters’ suggestions, and analysis of these responses is included along
with the findings in Chapter 4.
Data Analysis
Because “data never speak for themselves,” (Sandelowski, 2010, p. 79), analysis
is necessary for deriving meaning from the data in order to answer the research questions
(Merriam & Tisdell, 2016). Basic qualitative research primarily relies upon an inductive
approach (Ambert, et al., 1995; Harwell, 2011; Merriam & Tisdell, 2016; Nowell, et al.,
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2017; O’Reilly & Parker, 2012; Patton, 2015; Thorne, 2000), wherein data analysis
consists of identifying recursive patterns, themes, and categories then interpreting them to
develop new concepts and explanations (Caelli, et al., 2003; Merriam & Tisdell, 2016;
Nassaji, 2015; Patton, 2015). This complex process is emergent and dynamic: data
collection and analysis should occur concurrently, in order to ensure the quality and
manageability of the data yielded throughout the study (Merriam & Tisdell, 2016; Morse,
et al., 2002; Sandelowski, 2000; Thorne, 2000). Ongoing data analysis is the primary
means through which a researcher recognizes the need for adjustments to the data
collection measures (Thorne, 2000). Thus, while I shall delineate my data analysis
methods in a sequential order, the actual practice of data analysis did not necessarily
occur linearly or consecutively, particularly as coding results necessitated adjustments to
my collection methods.
Methods of data analysis can be difficult to classify due to the divergence and
reflexivity common to qualitative research. For basic qualitative studies, Merriam and
Tisdell (2016) advise using a “basic inductive and comparative analysis strategy suitable
for analyzing data in most interpretive qualitative studies” (p. 226). This strategy
combines qualitative content analysis with comparative analysis similar to the constant
comparative analysis used in grounded theory but without the culminating theoretical
propositioning characteristic of grounded theory (Hseih & Shannon, 2005; Patton, 2015).
Content analysis is the standard first step of qualitative data analysis (Patton, 2015;
Sandelowski, 2000): the process of data analysis begins with “reading the first interview
transcript” and making “notes, comments, observations, and queries in the margins”
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(Merriam & Tisdell, 2016, p. 204), also known as open (2016) or initial coding (Saldaña,
2013) because the researcher is looking for all useful segments of data. Code is defined as
a “researcher-generated construct that symbolizes and thus attributes interpreted meaning
to each individual datum for later purposes of pattern detection, categorization, theory
building, and other analytic processes” (p. 4). In historical use of content analysis, the
codes generated by the researcher (or a computer coding program such as NVivo) were
counted for frequency and often reported as quantitative data (Silverman, 2014),
sometimes referred to as quantitative analysis of qualitative data (Hseih & Shannon,
2005) or quantization (Cabrera & Reiner, 2018).
A primary shortcoming of this method is the challenge of relating textual data to
other data (Carley, 1993), and this is precisely why traditional content analysis alone will
not suffice for my study, although some quantizing was employed to determine
significance/weight of particular themes compared to others. Developed from this method
is conventional content analysis, or qualitative content analysis, most often used with a
descriptive qualitative study design to facilitate the development of inductive categories
(Hseih & Shannon, 2005). Qualitative content analysis was the starting point for my data
analysis, but I utilized thematic analysis (Braun & Clarke, 2006; Glesne, 2011; Nowell,
et al., 2017; Thorne, 2000) to garner richer, more meaningful interpretation of my data,
and I engaged my data through the analytic lens (Caelli, et al., 2003) of education,
examining all data for their relationship to the curricular, pedagogical, and technological
aspects of broadcast journalism education, in order to answer my research questions.
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Thematic analysis is “a method for identifying, analysing and reporting patterns
(themes) within data” (Braun & Clarke, 2006, p. 79) and is utilized quite frequently
within multiple differing qualitative methodologies (Nowell, et al., 2017). One key
attribute of thematic analysis for basic qualitative studies is its versatility: “through its
theoretical freedom, thematic analysis provides a flexible and useful research tool, which
can potentially provide a rich and detailed, yet complex, account of data” (Nowell, et al.,
2017, p. 78). Themes go beyond codes in their representation of patterns of meaning,
especially within ideas and experiences, across the entire data set (Nowell, et al., 2017),
in order to facilitate the progression from description to interpretation (Patton, 2015).
Thematic analysis possesses several key attributes relevant for my research study:
● When conducted within a constructionist framework, thematic analysis focuses on
elucidating patterns of sociocultural contexts, structural conditions, or other
aspects of culture or setting that content analysis alone may not have recognized
(Braun & Clarke, 2006; Glesne, 2011), which means that, for my study, I could
determine patterns of similarities and differences among all the various contexts
of broadcast journalism.
● Thematic analysis facilitates examination of the perspectives of research
participants who are not necessarily connected outside of the research study, such
as the broadcast journalism teacher participants and the professional broadcast
journalist participants. Thematic analysis enabled me to explore the perspectives
of my various participants, “highlighting similarities and differences, and
generating unanticipated insights” (Nowell, et al., 2017, p. 2).
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● Unlike other data analysis methods that necessitate delving into theoretical or
symbolic interpretations of data, thematic analysis can exist on the semiotic level,
wherein the content of data—i.e., what is spoken in interviews or presented in
text—can be analyzed descriptively then interpreted for thematic patterns (Patton,
2015). In other words, thematic analysis enabled me to move beyond mere
description to interpretation of my data without having to deviate from my basic
qualitative methodology.
● Thematic analysis is flexible enough to work with multiple sources of data and
provide opportunity to link the disparate sources together through theme networks
(Nowell, et al., 2017) and pattern recognition. For my research study, assimilating
the data from the visual documents with the data from the interviews would have
been more challenging without a versatile method like thematic analysis.
To successfully implement thematic analysis with all my data sources, I utilized the six
phases of thematic analysis established by Braun & Clarke (2006, p. 87):
1. Familiarizing yourself with your data
2. Generating initial codes
3. Searching for themes
4. Reviewing themes
5. Defining and naming themes
6. Producing the report
Braun and Clarke’s six steps are not intended to be followed slavishly or even
successively; rather, their method is actually “an iterative and reflective process that
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develops over time and involves a constant moving back and forth between phases”
(Nowell, et al., 2017, p. 4), along with recursive alternation between data collection and
analysis, in order to maximize the quality of the study.
The research design necessitated conducting data collection (and preliminary)
analysis methods in a five-stage sequence (though I revisited data from the first three
stages throughout the course of my study). Figure 3.2 illustrates the order in which data
collection and analysis occurred.
Figure 3.2
Data Analysis Sequence
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Five Stages of Data Analysis throughout Data Collection. As described in the
data collection procedures section, my study began with individual interviews with the
four connected broadcast journalism program teachers, and initial coding of these
interview data served as Data Analysis Stage 1. These individual interviews led to access
to text documents from the connected broadcast journalism program, such as course
materials, as well as visual documents such as school news show broadcasts, and analysis
of these documents comprised Data Analysis Stage 2. Data from these first two stages of
analysis informed the remainder of my data collection because they were used to revise
the interview guides I composed for the paired depth interviews with the broadcast
teachers as well as for the focus group with the professional broadcasters. The third stage
of data analysis occurred upon completion of both paired depth interviews with teachers
in the two connected broadcast journalism program, and the fourth stage of data analysis
reviewed the focus group data. Finally, the fifth stage of data analysis necessarily
occurred upon completion of the previous four stages, as the list of professionals’
recommendations for broadcast journalism education was dependent upon analysis of the
Phase 2 data. However, this entire process was recursive as I oscillated among the
different stages of data analysis and resources.
Thematic Data Analysis Procedures. For each of the five stages of data
analysis, I followed Braun and Clarke’s six phases of thematic data analysis (2016).
Familiarization with the Data. For all the interviews—the individual interviews,
paired depth interviews, and focus group—I began with verbatim transcription of the
interview texts. Although I had Zoom-generated transcripts for all the interviews except
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Melissa’s individual interview, cleaning up the misinterpretations and punctuation ended
up being far more time-consuming than retyping the entire transcript myself, so I used the
Zoom transcripts for comparison while I typed scripts for each interview based on the
audio recordings. Using the audio recordings, the Zoom transcripts, and my detailed
notes, I was able to construct nearly 100% verbatim transcripts for all of the interviews
(aside from Melissa’s interview transcript, which was addressed earlier). Any words or
phrases that were unclear were marked with comments for the participants to review
when I submitted their transcripts to them via email for member checks (Merriam &
Tisdell, 2016). I also handwrote notes about the data as I typed the transcripts; these notes
pointed out possible codes or other language that could be potentially useful for my later
coding and analysis.
Generating Initial Codes. Once each transcript was completed and verified by the
participant(s), I began manual initial coding of key words, phrases, and sentences. I also
referenced my notes from the interviews and transcriptions to guide my coding, in order
to ensure that I went back to review areas that piqued my interest during the earlier data
collection. I applied this same practice to analysis of text and visual documents as they
were sent to me by participants: 1) I looked for key words and phrases within the text
documents that could serve as segments of meaning for answering my research questions;
2) I noted aspects of the visual documents (news show videos) that corresponded to or
illustrated information shared during the interviews and within the textual documents.
With all three data sources, I first utilized mostly in vivo coding—that is,
generating codes based on the participants’ exact language (Creswell & Poth, 2016;
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Saldaña, 2013), but then I expanded my codes to include shorthand representation of key
ideas, which was necessary for statements by participants that included colloquial
language or long phrases that did not translate well into codes. I recorded these codes as
handwritten lists, one list per interview (or focus group), from which I could “construct
categories or themes that capture some recurring pattern” (Merriam & Tisdell, 2016, p.
207) across my data.
Searching for Themes. Early theme creation began as deductive, as the
chronology of the interviews was determined by the chronology of the interview
questions, most of which focused on central themes selected for their potential
contribution to answering my research questions. For example, interview questions 3 and
4 from the educators’ interview guide asked about aspects of the teachers’ broadcast
journalism curriculum, so all the responses to these questions necessarily included
information relevant to the theme of curriculum. Yet, the deductive—then, later,
inductive—search for themes within the individual codes necessitated search for
subthemes, as many of the codes were too specific to be directly linked to an overarching
theme without subthemes to bridge the gap. I maintained running lists of themes and
subthemes as I amended the code lists during this phase of analysis. The recurring
subthemes also comprised the majority of the emergent data gleaned from my analysis:
the connections between codes yielded unanticipated new insights about broadcast
journalism and the field of broadcast journalism.
Reviewing Themes. Once I worked through all the transcripts and text and visual
documents and had developed an established list of themes, subthemes, and codes, I
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began compiling them into a more formalized codebook, which is a “list of codes and
subcodes, along with their descriptors and any guidelines the researcher has made for
their use” (Glesne, 2011, p. 279). These “descriptors” include detailed definitions, and,
though there is debate among researchers about whether codebooks should be written to
be understandable to those outside of the research study, it is generally accepted that
codebooks should “maximize coherence among codes” so that others can understand
their meaning and significance (Creswell, 2014, p. 199), especially if the researcher plans
to share them with outside people for achievement of inter-rater agreement. For my data
analysis, I created two separate codebooks—one for the broadcast journalism educators’
interview, paired depth interview, and text document codes (Appendix E) and one for the
professional broadcasters’ focus group codes (Appendix F). I went back over all the data
sources, including transcripts and text and documents again, as well as the lists and notes
I had compiled throughout my earlier coding process, to ensure that my themes,
subthemes, and codes were as accurate and comprehensive as possible. During this part
of the process, I made significant revisions to my preliminary coding and discovered
connections among passages that I had previously missed.
For analysis of the visual documents, the news show broadcasts shared with me
by the teacher participants, I utilized a coding frame rather than a codebook (Appendix
G). A coding frame is more inclusive than a codebook because it includes “rules for the
analysis of both visual and verbal material; to contain the possibility of disconfirming the
theory; to include analysis of narrative structure and context as well as semantic
categories” (Rose, 2000, p. 261). The coding frame method of data organization and
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analysis worked better for my visual document data because I could not utilize quotes
from the videos, as all the subjects of the videos were students. The study’s IRB approval
granted permission to evaluate artifacts such as the news videos as long as I was
describing the videos themselves, such as elements of the news show (pledge of
allegiance incorporation, news story topics, etc.), or discussing the students appearing in
the videos in general terms, such as “Two students anchored this broadcast.” However,
because the students were on-camera for all the news broadcasts shared with me, I could
not pull direct quotes from the shows, which limited my ability to include the visual
document data within my codebooks, as I could do with the text document data (because
the text documents were created by the teacher participants). All of the data pertaining to
my analysis of the video documents were my own paraphrased observations, which fit
much better into a coding frame. In Chapters 4 and 5, I assimilate the coding frame data
with the codebook data in order to draw conclusions about the participants’ news shows
and their relationship to the overall broadcast journalism programs.
Defining and Naming Themes. After reviewing the data sets multiple times and
revising the themes, subthemes, and codes until data saturation was reached, I finalized
the themes and subthemes within the codebooks then composed summary definitions for
each of them. I also created illustrative diagrams (see Chapter 4) to show the progression
of themessubthemescodes. I shared the two codebooks with a colleague to review
and provide feedback for, the goal of which was to achieve inter-rater agreement for my
coding. After revising my codebooks based on her feedback, I was able to begin using the
data to answer my research questions, using the codebook, coding frame, and diagrams
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for the educators’ data analysis (Phase 1) to answer the first research question and the
codebooks and diagrams for both the educators’ and the professional broadcasters’ data
analysis (Phase 2) to answer the second research question. I also utilized a variation of
content analysis to determine the prevalence (weight) of individual themes (Sandelowski,
2000).
Producing the Report. The detailed research findings and data analysis are
presented in Chapter 4, and application of the findings to the research questions, data
analysis discussion, conclusions, and recommendations for future research are presented
and discussed in Chapter 5.
Rigor, Validity, Reliability, and Ethical Considerations
Rigor is the desired goal of research (Morse, et al., 2002): it is the quality of the
study enacted by the implementation of methodological measures to protect validity,
reliability, and ethical considerations. Though many prominent qualitative researchers
have advocated for various, and sometimes conflicting, terminology and criteria for the
broad concepts of validity and reliability, I shall apply the terms delineated in Merriam
and Tisdell (2016)—internal validity, reliability, and external validity—to reference the
methodological measures effectuated to enhance the rigor of my basic qualitative study.
Internal Validity (Credibility). A term shared by quantitative and qualitative
research, internal validity refers to the congruence between research findings and reality
(Merriam & Tisdell, 2016), though use of this term in qualitative research can be
misleading because, ontologically, qualitative research does not support the notion of an
absolute truth or reality. Regarding internal validity, qualitative research possesses a key
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attribute absent in qualitative research: the researcher is “‘closer’ to reality than if a data
collection instrument had been interjected between [the researcher] and the participants”
(Merriam & Tisdell, 2016, pp. 243-244). My participants interacted directly with me to
generate recollections and perceptions of their experiences, which gave me as close a
proximity to their “reality” as possible. Therefore, rather than striving to “discover”
reality through my research, the goal was to unearth the constructions of reality created
by participants in the realm of broadcast journalism education and career broadcast
journalism. Through use of the following measures, I preserved the internal validity of
my research in order to accurately discover, examine, and report the data used to answer
my research questions.
Triangulation. Triangulation is the key to establishing internal validity because it
depends upon multiple methods, sources of data, investigators, and/or theories to confirm
the research findings (Ambert, et al., 1995; Merriam & Tisdell, 2016; Nowell, et al.,
2017; Patton, 2015). For my study, I have accounted for the following levels of
triangulation with regard to research methods and sources of data:
1. I utilized three different types of data resources: interviews, text documents, and
visual documents. Each of these provides various perspectives of broadcast
journalism education, and each type possesses unique features, details, and
insights, thereby enabling the strengths of one type to compensate for the
weaknesses of another (Patton, 2015). The individual interviews with the
connected broadcast journalism teachers will serve as the starting point for the
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other data collection methods, but all data sources will allow for the following
subcategories of triangulation (Wilson, et al., 2016):
a. complementarity--using findings from the text and visual documents to
elaborate or illustrate what is shared verbally in the interviews
b. development--using findings from the text and visual documents to
enhance the interview data analysis, particularly with regard thematic
analysis and interpretation
c. initiation--comparing findings among all the sources to discover
contradictions or differences
d. expansion--increasing and broadening the overall amount and quality of
useful information gleaned from data collection.
2. I used three different interview methods—individual, paired depth, and focus
group interviews—with two different groups of participants. As discussed
previously, each of these interview methods possesses different attributes, and
relying solely upon one interview type would have limited the data I received
from the participants.
3. I interviewed two different groups of participants—four connected broadcast
journalism teachers and five professional broadcasters. This variety of participants
rendered my findings applicable to a wider breadth of readers (Merriam &
Tisdell, 2016) and added depth and richness to my findings. Although I could
have simply relied on previous research and literature for information about the
current needs of the field of broadcast journalism, consulting a panel of experts
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added multidimensional, up-to-date, firsthand perspectives of professionals in the
field, which is as close to the data that I, as the researcher, can get. Plus, I was
able to tailor my query to the purposes of my study—for example, asking the
professional broadcasters about what they believe broadcast journalism education
should entail—rather than trying to find it in the expanse of existent literature. In
summary, two diverse groups of participants yielded richer, more valid findings
than would have limiting my study to one group of participants.
Member Checks. Another notable measure for increasing internal validity is to
use member checks, also called respondent validation, wherein the researcher shares
interview transcripts with research participants, in order to solicit their feedback on the
data’s accuracy (Hseih & Shannon, 2005; Lincoln & Guba, 1985; Merriam & Tisdell,
2016; Morse, et al., 2002; Nowell, et al., 2017; Wilson, et al., 2016). I used member
checking the following ways:
1. Via email, I shared with each teacher participant the transcript from his/her
individual interview.
2. Via email, I shared each paired depth interview (PDI) transcript with the two
participating teachers for each PDI.
3. Via email, I shared the focus group transcript with all five members of the
focus group.
Each email I sent to each participant provided a brief explanation of the expectations for
member checking: reviewing their portion of the transcript then responding via email
with comments, questions, or corrections. By providing my participants with the
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opportunity to review, confirm, and amend any portion of their interview transcripts, I
ensured that my data reflected my participants’ realities, thereby protecting my study’s
internal validity. Several participants did respond with minor corrections to the
transcripts, which I incorporated prior to finalizing my data analysis. As described earlier,
I explained to Melissa the technical challenges with recording audio of her individual
interview asked her to review the transcript that was based on my notetaking then amend
or add information as she saw fit. Otherwise, the participants’ transcript feedback mostly
consisted of identifying spelling errors, particularly with company or specific names;
clarifying certain words or phrases that were unclear in both the original Zoom transcripts
and my audio recordings; and, in the case of one participant, requesting that a short
portion of the transcript be omitted from data analysis.
Adequate Engagement in Data Collection. Ensuring that there are “enough”
participants, “enough” data, and “enough” conclusions is difficult because the “enough”
is always dependent on the study itself. What is “enough” for one research study may be
too much for another. The principle of saturation is one way to determine if there are
“enough” findings to answer the research questions. Saturation is reached when
information gleaned from data collection becomes repetitive, thereby signaling that no
new insights are forthcoming (Gaskell, 2000; Marshall, 1996; Merriam & Tisdell, 2016;
Morse, 1994; Morse, et al., 2002; Patton, 2015). A researcher cannot simply state that
saturation is reached; to ensure internal validity, the researcher should clearly identify
and make explicit the process for determining saturation (O’Reilly & Parker, 2012). This
is another reason that concurrent data collection and analysis are so important: it is
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difficult to know beforehand when data saturation will be achieved (Merriam & Tisdell,
2016), and adjustments to data collection methods will need to be made along the way if
the researcher perceives saturation to be out of reach (or too easily accomplished).
By following Braun and Clarke’s six steps of thematic analysis (2006), I ensured
that data saturation was reached by reviewing my data multiple times throughout the
entire process of data collection and subsequent analysis. Utilizing thematic analysis
helped ensure that I achieved data saturation because repeated overlap of themes and
subthemes heralded saturation—that is, once I “ran out” of new themes, subthemes, and
codes, I knew I had reached the point of saturation.
Another method for ensuring adequate data collection is to intentionally “look for
data that support alternative explanations” (Patton, 2015, p. 653). This is dependent upon
the integrity of the researcher: if he/she only evaluates data sources for corroborative
information, then that is what he/she will find. Fortunately, with a basic qualitative
research method, the goal is to describe and interpret the topic using both deductive and
inductive approaches, which means I was not attempting to confirm pre-existing theory
or test a hypothesis. Instead, I was evaluating my data for all potentially useful
information, including information I did not expect to find or that deviated from the
interview questions’ content. This open-mindedness enabled me to discover several
(inductive) themes I had not anticipated. As a result, this measure for protecting internal
validity not only increased the rigor of my study but also increased the amount of usable,
relevant data garnered from my data sources.
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Reflexivity and Identification of Subjectivities. A fourth strategy is reflexivity,
which means clearly articulating and delineating the researcher’s position or bias
(Merriam & Tisdell, 2016). Researcher bias is inherent to qualitative research because
“researchers cannot set aside their experiences, perceptions, and biases, and thus cannot
pretend to be objective bystanders to the research” (Harwell, 2011, p. 149). Fortunately,
the researcher’s beliefs, perspective, and prior experiences can be useful to developing a
high-quality qualitative study, which I believe is true in the case of my study. My
experiences as a middle school broadcast journalism teacher have given me firsthand
knowledge of middle school broadcast journalism education, including running a daily
school-wide news show. These prior experiences also informed some of my interview
question writing, and they certainly helped me compose follow-up questions during the
interviews. I strived to keep my personal biases out of my data collection and analysis, as
all researchers should, and the findings I present should reflect these efforts.
Peer Examination. A final strategy for enhancing internal validity is peer
examination, also called peer review or peer debriefing, which enlists a qualified outside
person to review one or more parts of the research, most often the data analysis and
findings (Hseih & Shannon, 2005; Merriam & Tisdell, 2016; Morse, et al., 2002). The
goal of peer examination is to achieve inter-rater agreement, agreement among different
interpreters of the same data analysis, thereby increasing the study’s validity (and
reliability) (Hodder, 1994). For this endeavor, I enlisted the aid of a professional
colleague who teaches education courses at a nearby university and has experience with
qualitative research and analyzing qualitative data. I shared both my codebooks with her,
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and she found multiple instances of codes that she advised I combine with other codes, as
she deemed them unnecessarily redundant. Once I revised the codebook in question, I
sent it to her for another review, and she had no major suggestions the second time.
Beyond these suggestions, she found no other issues with my coding and theming, so I
was able to progress with my data analysis and interpretation.
Reliability (Consistency). In quantitative research, reliability refers to the
replicability of the study--as in, if the study were conducted again, it yield the (relatively)
same results (Merriam & Tisdell, 2016; Silverman, 2014; Yin, 2018). Because this is
impossible in qualitative research due to the fact that “human behavior is never static”
(Merriam & Tisdell, 2016, p. 250), reliability addresses whether the results match the
data collected: “If the findings of a study are consistent with the data presented, the study
can be considered dependable” (p. 252). Several strategies for enhancing a study’s
reliability have already been discussed—triangulation, peer examination, and researcher’s
position—and, in Chapter 4, I explain how these measures were used to enhance both
validity and reliability. In addition, I utilized the strategies of audit trail and codebook for
ensuring reliability of my research. Sometimes the codebook strategy is viewed as part of
the audit trail, but for the purposes of clear explanation, I shall separate discussion of
them here.
Audit Trail. Within this section, audit trail refers to methodological
documentation (Sandelowski & Barroso, 2003) that “provides readers with evidence of
the decisions and choices made by the researcher regarding theoretical and
methodological issues throughout the study” (Nowell, et al., 2017, p. 3), along with
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detailed rationale for all these decisions. This includes, but is not limited to, the raw data
from interviews (in the form of transcripts); a reflexive journal with running notes,
questions, and insights recorded throughout the entire research process; and written
communication between the researcher and participants, such as participants’ feedback
during member checking. The more details the researcher is able to provide about all the
data, records, and documents received during the research process, the more reliable the
findings will be.
The audit trail should also include explanations of data storage procedures (such
as where digital files were saved to protect participant confidentiality), and all textual
digital files should be printed and securely stored. For my study, I stored all digital files
shared with me by my research participants in a password-protected location on a
password-protected computer or in Google Drive, which is also password-protected. I
also made sure the password to my Drive account was never stored by my Internet
browser. The Zoom video and audio files were automatically stored online within my
password-protected Clemson Zoom account, but I did not store video or audio files
locally on my computer. The audio files of my phone recordings of the interviews are
securely stored on my password-protected phone, and I will destroy these files upon
conclusion of the study. I stored printed copies of all data collection methods, such as
interview transcripts and handwritten notes, in a locked file cabinet to which no one else
has a key. Upon conclusion of this study, I will destroy all word-processed files that cite
participants’ real names and identities, such as my pseudonym/real name list; I will print
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participant email correspondence and lock these printed documents away in the same
locking file cabinet; and I will delete all email correspondence.
Codebook/Coding Frame. Analytic documentation refers to “decisions made in
coding, categorizing, and comparing data” (Sandelowski & Barroso, 2003, p. 806), and
this is extremely important for ensuring a qualitative study’s reliability because the
findings must fit the data, and determining how the findings were generated—e.g.,
through ongoing content and thematic analysis—is essential to confirmation.
Transparency is key: the more the researcher divulges about his/her data analysis process,
the more the reader can trust the findings. A codebook “articulates the distinctive
boundaries for each code,” such as the name of each code used along with a description
and example drawn from the research data (Creswell & Poth, 2018, pp. 190-191). My use
of codebooks to organize my themed codes was described above (also see Appendices E
and F). Additionally, because this research study involved collection and analysis of
visual documents such as video news broadcasts that did necessarily utilize the same
codes used for analysis of interview transcripts and text documents, I used a coding frame
to record and organize data from visual document analysis (Appendix G). This coding
frame, applied specifically to the video documents, was assimilated with the codebook
thematic analysis in order to draw conclusions about the participating schools’ news
shows so as to more comprehensively answer the research questions. By including the
complete codebooks and coding frame as appendices, I provide full transparency of my
coding measures, thereby increasing my study’s reliability.
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External Validity/Transferability. In quantitative research, external validity,
also known as generalizability, refers to the ability of findings to be applied to other
situations (Merriam & Tisdell, 2016; Sandelowski & Barroso, 2003; Yin, 2018). Though
this is a statistically improbable goal for qualitative research due to its investigation of
small samples often selected for their unique features, transferability—the potential for
implementation or influence within other contexts—is possible if the researcher provides
“sufficient descriptive data” (Lincoln & Guba, 1985, p. 298). Most qualitative researchers
would prefer their work to contribute to future research and practice, and reader or user
generalizability “involves leaving the extent to which a study’s findings apply to other
situations up to the people in those situations” (Merriam & Tisdell, 2016, p. 256). A
strategy for enhancing transferability is thick description, which refers to detailed
descriptions of the setting, participants, and findings, along with adequate evidence to
support the findings (2016). Chapter 4 includes thick description of my findings as well
as the processes that led me to them. Another strategy for enhancing transferability is
including maximum variation in the sample (2016), which I discussed previously in the
internal validity section. Inclusion of a variety of participants “enable[s] more readers to
apply your findings to their situation” (2016, p. 257). In my study, the career broadcast
journalists not only enhance the internal validity of my data but also broaden the scope of
my study’s potential influence.
Ethical Considerations. Though validity and reliability largely decide the rigor
of the study, ultimately it is the “training, experience, and ‘intellectual rigor’ of the
researcher that determines the credibility of a qualitative research study” (Merriam &
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Tisdell, 2016, p. 260). As the researcher, I am responsible for proceeding in “as ethical a
manner as possible” (p. 260), and I utilized the “Ethical Issues Checklist” delineated by
Patton (2015) to ensure that I conducted my research fairly, ethically, and rigorously:
1. Explaining the purpose of the inquiry and methods to be used—I included this
information in both my informed consent document for participants (Appendix A)
as well as Chapters 1 and 3 of my study.
2. Reciprocity—My informed consent document clearly identified how the
interviewees stand to benefit from participation in my study (advancing the future
of broadcast journalism education)
3. Promises—My informed consent document included all relevant aspects of the
research process (full disclosure), particularly those aspects directly affecting the
participants, such as the expected time requirement for participation.
4. Risk assessment—My informed consent document assured my participants that
there will be no risk to them for participating in the study
5. Confidentiality—My informed consent document included a detailed section that
describes all the measures I took to protect my participants’ confidentiality. When
I sent their interview transcripts for member checking, I offered to let them
choose their own pseudonyms, though none of them did so.
6. Informed consent—The document given to participants to read prior to beginning
the research (Appendix A). Continuing to participate in the study after receiving
the document served as agreement to its terms.

77

7. Data access and ownership—The informed consent document clearly identified
the methods to protect all data-related materials within the study and protect my
participants’ ownership rights to any text and visual documents they shared with
me. I also verbally assured them, at the start of each Zoom interview, that I would
not share the interview videos or audio files with anyone else.
8. Interviewer mental health—Assuring my participants that I am conducting this
research for ethically sound reasons and am not mentally or emotionally
compromised throughout the course of the study
9. Ethical advice—I regularly discussed ethical concerns with my dissertation
committee chair throughout the research process.
10. Data collection boundaries—In my research proposal, I thoroughly described my
data collection measures prior to beginning the research process. During the
course of my research, I informed my participants of any data collection changes
that were needed during the course of the study, such as acquiring access to more
text or visual documents. I also regularly informed my dissertation committee
chair of any data collection changes that needed to be made.
11. Ethical and methodological choices were clearly explained in the methods section
prior to beginning this research
12. Ethical versus legal--Though I did not foresee any legal issues regarding my
study, I made sure that the text and visual documents shared with me were usable
with permission from the owners. All text documents were created by my teacher
participants and shared voluntarily, and I did not put undue pressure on the
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participants to share additional documents or course materials. I emphasized
throughout the research process, both verbally and via email, that anything they
wanted to share would be useful but they were under no obligation to share
anything at all. With the visual documents (the news show broadcasts),
participants either shared the YouTube channel links with me or shared the videos
directly via email or Google Drive. All the news show broadcasts I included in
my data collection are publicly viewable on the Internet, but I did not access any
news broadcasts for use in my study without acquiring explicit permission from
the broadcast teachers beforehand.
Challenges and Limitations
While I have strived to preclude any potential hindrances to this study’s
successful execution, there are several limitations inherent to my data collection and
analysis methods. First, as mentioned previously, interviews provide participants’
perceptions of their experiences, memories, and issues being discussed. While this is
beneficial from a constructivist paradigm, self-reported data always run the risk of being
biased or factually incorrect. Additionally, interviews rely upon participants’ full
disclosure of all relevant information, and there is always the chance that interviewees
will selectively omit information or details (Hammersley, 2017). However, researchers
cannot assume that “all of what is left out would have been of value or relevance for the
purposes of the research” (p. 182). In addition, interviews only provide situational
responses, meaning I cannot guarantee that participants’ responses would have been the
same if I had asked them the same questions at a different time or with in-person
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interviews rather than Zoom interviews (Marshall, 1996). As the researcher, I cannot
assume that what participants revealed during the interviews is “an exact replication of
what is lived and experienced” (Nunkoosing, 2005, p. 705), and bias, faulty memory, or
desire to provide pleasing answers are all factors that could color my participants’
responses.
Furthermore, paired depth interviews (PDI) and focus groups possess many of the
same limitations as individual interviews, with the added component of group dynamics.
While the social constructivist nature of these group interactions can enhance participant
responses by giving them a “safe place” to share more details than they would have felt
comfortable doing in an individual interview, the group setting could also lead to
hesitancy to freely share opinions, which could have resulted in incomplete or biased
responses by participants. Fortunately, the five members of my focus group balanced
their talking time; in other words, one or two individuals did not dominate the discussion,
which is often another challenge with focus groups. Several of the focus group members
talked a bit more than did others, but all five participants had more than ample sharing
time, and the transcript attests to this.
Another limitation affecting my research, as well as that of almost every
educational researcher during the 2020-21 school year, was COVID-19. Conducting a
research study entirely online, without ever meeting participants face-to-face, was not
ideal, and I believe my study could have been greatly enhanced by observations of the
middle and high school broadcast journalism classes, interviews with students, and
observational visits to news stations, but none of these were possible with society so
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locked down by COVID-19 preventative measures. Moreover, I was denied access to a
particularly promising connected broadcast journalism program in a school district that
forbade all outside researchers from conducting any kind of research with their schools.
Summary
This basic qualitative study sought to answer research questions composed from a
lack of existent research for connected middle and high school broadcast journalism
programs and their relationship to career field broadcast journalism, particularly about the
curricular, pedagogical, and technological aspects of each area. The three data collection
methods were individual and paired-depth interviews, focus group, and text and visual
documents, with two groups of participants: four broadcast journalism teachers within
two connected programs and five professional broadcast journalists with no connection to
the other participants. Using thematic data analysis method in conjunction with a
curriculum theory analytic lens, I sought to answer two research questions:
1. What do teachers report as the curricular, pedagogical, and technological
aspects of connected middle and high school broadcast journalism programs?
2. How do these reported middle and high school practices align with the current
needs of the field of professional broadcast journalism?
By comprehensively and insightfully answering both these research questions, my study
will serve as a major contribution to the body of research that informs and impacts future
broadcast journalism education.
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CHAPTER FOUR: FINDINGS
Overview
The purpose of this qualitative study was to understand how aspects of connected
middle and high school broadcast journalism programs employ and evince properties of
the professional broadcast journalism field. In this chapter, I present the research
findings, including major themes, subthemes, and codes gleaned from data analysis
within the three phases of the study.
Findings
Research Question 1 Findings
What do teachers report as the curricular, pedagogical, and technological aspects of
connected middle and high school broadcast journalism programs?
The individual interviews and paired depth interviews with the broadcast
journalism educators, as well as the text and visual documents they shared, were the data
used to address this research question.
Overview of Broadcast Journalism Education Programs
Each of the schools’ broadcast journalism programs has a unique history starting
with the first day a teacher taught a broadcast journalism class at the school leading up to
the program’s current teacher, students, equipment, and day-to-day activities. The four
school-level programs I researched had some similarities—e.g., a regular school-wide
news show created almost entirely by the students—as well as some differences, such as
the frequency of news show creation and methods of dissemination to the school-wide
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audience. Table 4.1 provides an overview of each of the four individual programs, as
reported by the teachers during their individual and paired depth interviews.
Table 4.1
Overview of Broadcast Journalism Education Programs
Connected Program A
Bill
Central Middle

Carson
Welton High

Connected Program B
Grace
Strong Middle

Melissa
Fairway High

Years of Existence

7

10

29

19

Broadcast
journalism
program originator

Yes

No

Yes

No

Years teaching in
this broadcast
program

7

1

29

2

News show
frequency

Daily

Semi-monthly

Daily

Daily

Method of
recording news
show

Pre-recorded

Pre-recorded

Live

Pre-recorded

News show
features

Some
announcements;
many special
features

Some
announcements;
many special
features

Mostly
announcements;
occasional special
features

Some
announcements,
many special
features

Students’ primary
method of filming

Camcorders

Camcorders

iPads

Camcorders

Students’ primary
editing program

WeVideo

Adobe Premiere
Pro

WeVideo (soon to
be Apple Final
Cut)

Apple Final Cut

Within Table 4.1, technology availability and teacher preference dictated the following
attributes of the broadcast journalism programs:
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News show frequency



Method of recording the news shows



Features included in the news shows



Students’ primary methods of filming



Students’ primary editing application/computer program

Understanding why the broadcast educators have made such decisions regarding their
programs is just as important for answering the first research question as understanding
how they have developed their programs. For example, Melissa at Fairway High stated
that her program has the technological capabilities to execute a live news show, but she
chooses to utilize the prerecorded format because it allows for inclusion of more graphics
and special features such as students’ news packages. Meanwhile, Grace at Strong
Middle was the only one of the four teachers to facilitate a live news show, which she
said she prefers because it enables her class to finish with the news each morning then
move on to other projects. Of the four teachers, Bill was the only one who edits the
overall news show broadcast each day, though Grace did mention that she used to be
responsible for editing the final broadcasts before their show went live.
Thematic Analysis of Educators’ (Phase 1) Data
Deductive Themes. Much of the data generated during the individual interviews
and paired depth interviews were based on the topics of the questions asked, which, in
turn, became prominent themes within data analysis. To determine these themes, I first
used deductive analysis to organize codes into subthemes then into major themes; then, I
used inductive analysis to connect emergent codes into subthemes then major themes.
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This process yielded nine major themes for Phase 1 of the study: curriculum; pedagogy;
technology; connectedness; news show; rewards; challenges; relationship to professional
broadcast journalism; and program’s relationship to the school.
The themes of curriculum, pedagogy, and technology were included in research
question 1 and were the topics of several of the individual and paired depth interview
questions. As a result, these three themes necessarily possessed significant weight for
answering the research question. Yet, the other six themes were also notable within the
data analysis. So, in order to determine which of the nine themes were the most prevalent
and contributive to answering the research question (Sandelowski, 2000), I used content
analysis (Merriam, 2016; Patton, 2015; Sandelowski, 2000) to evaluate them for quantity
of subthemes, codes, and quotations. Table 4.2 displays the results of this analysis, with
the themes organized from most to least prevalent based on number of quotes and codes.
Table 4.2
Prevalence of Themes in Educators’ (Phase 1) Data
Theme

Number of
Subthemes

Number of Codes

Number of Quotes

Curriculum

3

16

35

Pedagogy

7

14

32

Connectedness

8

22

31

Technology

2

12

24

News show

4

9

16

Challenges

5

11

15
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Rewards

3

6

14

Relationship to the school

4

4

7

Relationship to career
broadcast journalism

3

3

4

As Table 4.2 shows, correlation between the number of quotes and number of codes
revealed the themes that were most prevalent within data collection—that is, the themes
with the most quotes by participants also tended to have relatively high numbers of
codes, thereby illustrating the amount of data generated relative to the other themes. For
example, the deductive theme of curriculum included 16 codes and was addressed by 35
participant quotes, while the deductive theme of relationship to career broadcast
journalism included only three codes and was addressed within four quotes. I used the
frequency counts of codes and quotes to develop three levels of theme prevalence:
primary, secondary, and tertiary:


Primary themes: curriculum; pedagogy; connectedness; technology



Secondary themes: news show; challenges; rewards



Tertiary themes: relationship to career broadcast journalism; relationship to the
school (inductive theme)
Curriculum. This theme included all codes related to the content taught, covered,

or addressed within the broadcast journalism education programs. This theme was the
subject of individual interview questions 3 and 4 (Appendix B) as well as paired depth
interview questions II.b. and IV.a. (Appendix C), which likely contributed to its
prevalence within the study data. Figure 4.1 shows the progression of codes and
subthemes within the theme of curriculum.
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Figure 4.1
Coding Diagram for the Theme of Curriculum

In order to determine the prevalence of subthemes within each of the themes, I counted
1. the number of individual participant quotes within the individual interviews, paired
depth interviews, and text and visual documents
2. the number and grade level of teachers providing the quotes (how many middle
school teachers and how many high school teachers addressed each of the
subthemes), the results of which are listed in Table 4.3.
Table 4.3
Prevalence of Subthemes within the Theme of Curriculum
Subtheme
Craft

Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

13

24

2

2
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Journalism
foundations

2

9

2

2

Teacher goals

1

2

0

2

As Table 4.3 shows, the subtheme of craft generated more data than did the other two
subthemes (journalism foundations and teacher goals), thereby elucidating the
significance of broadcast journalism craft as a curricular element for all four teachers’
programs. In fact, no other subtheme within the eight other themes incorporated as many
codes or quotes as did craft: the second most prevalent subtheme was equipment, under
the theme of technology, with 16 quotes and seven codes.
As the most prevalent subtheme, craft encompassed a wide array of broadcast
journalism curricular aspects, from technical skills to writing to problem solving to
broadcasting fundamentals, and some of these aspects yielded codes addressed by all four
teachers, while others were addressed by only one or two teachers. One of the most
prevalent codes within the subtheme of craft was broadcasting fundamentals: all four
broadcast teachers agreed upon the necessity of teaching how to conduct broadcasting,
including starting with the “basics.” When discussing these basics, each of the four
teachers provided a short summary of what that concept meant for their classes:


Grace at Strong Middle: “I teach them the basic information up front—how to
write the story, how to storyboard it, script it, how to use the camera, what are the
camera shots, you know, those…the basic fundamentals of the class.”



Melissa at Fairway High: “[High School 1-2] employs the study, practice, and
refinement of the fundamentals of broadcast including interviewing, copywriting,
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segment design, photography, videography, theme development, media
publishing, and management…”


Bill at Central Middle: “They learn how to use a camera; they learn how to
interview somebody. They learn how to do the lighting and just all of the basic
stuff like that.”



Carson at Welton High: “[In High School 1], we are trying to use the cameras,
audio recording, microphones, video editing software, things like that.”

This code of broadcasting fundamentals was the only one within the subtheme of craft
that was addressed by all four teachers. The code of writing was discussed by three of the
teachers as an important aspect of the broadcasting process, and three teachers cited news
production as a curricular activity within their classes—that is, creating the news show
was considered part of their course content:


Bill from Central Middle: “The semester [8th grade] class—those are my Central
News kids, and we really do function like a news team…”



Carson from Welton High: “The [11th and 12th grade] classes meet at the same
time, so they’re kind of like one big class, but that’s the news production class, so
they produce the Welton High News…”



Melissa from Fairway High: “In conjunction with selected Fairway News staff
members, [High School 3-4] will produce, direct, and supplement a daily
broadcast with quality video work.”

Grace from Strong Middle did not specifically identify news show production as a
curricular activity, likely because she executes the news show filming prior to the start of
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school: “It’s the same group of kids, but once we finish doing the morning show, we
close that door and we start class, and we focus on creating videos.”
Within the subtheme of journalism foundations, three of the four teachers
described the important role that journalism principles play within their curricula—for
example, Bill from Central Middle stated, “I want to teach the journalism principles for,
just, a fairness balance, First Amendment kind of stuff. I want them to know the reason
we’re doing this.” Journalistic skills were also cited as important to the curricula of three
of the four teachers, including “interviewing and reporting and being a good host” (Bill);
“sourcing subjects, formulating questions, interacting with subjects” (Carson); and
“writ[ing] headlines and writ[ing] the story” (Melissa).
Additionally, each teacher participant had his/her own area of emphasis that
appeared repeatedly throughout the individual and paired depth interviews. For Bill at
Central Middle, it was teaching his students basic computer skills, such as “how to
copy/paste things and all the basics of that kind of stuff.” For Carson at Welton High, it
was fostering media technology skills: “I, primarily, am very technical skill-based, so…a
lot of my lessons focus on building technical skills.” For Grace at Strong Middle, it was
emphasis on writing and planning prior to beginning multimedia creation: “I just have
always been determined that the students would know how to write a story, a T-script, a
storyboard by the time they left my room…that’s just kind of my main focus.” For
Melissa at Fairway High, it was empowering students to share their voices and ideas:
“My goal is that [my students] will leave me equipped to project their words,
personalities, talents, strengths, and ideas as they continue through their education and

90

future walks of life.” These individualized foci are significant for understanding the
curricular decisions made by each of the four broadcast teachers and will be discussed in
more detail in Chapter 5.
Pedagogy. This primary theme was the subject of individual interview question 5
and was included in paired depth interview questions II.b. and IV.a. Like the primary
theme of curriculum, the theme of pedagogy was addressed in research question 1,
thereby deeming it an essential subtopic. Though the term pedagogy often refers to “the
teaching skills teachers use to impart the specialized knowledge/content of their subject
area(s)” (National Board for Professional Teaching Standards, 1998), not all of the
teaching methods used in the four broadcast journalism programs were the result of the
teachers imparting knowledge to students—for example, collaboration among students
was used as an instructional method in all four teachers’ programs because it enabled
students to learn about broadcast journalism content, concepts, and processes in an
authentic, engaging way. Figure 4.2 displays the progression of codes and subthemes
within the theme of pedagogy.
Figure 4.2
Coding Diagram for the Theme of Pedagogy

91

I used frequency counts of quotes, codes, and teachers’ discussion to determine the order
of subtheme prevalence within the theme of pedagogy, displayed in Table 4.4.
Table 4.4
Prevalence of Subthemes within the Theme of Pedagogy

Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Project

2

9

2

2

Instruction

3

7

1

2

Independence

3

6

2

1

Hands-on
experience

1

4

1

1

Structure

2

2

1

1

Subtheme

92

Guest instructors

2

2

1

1

Collaborative
learning

1

2

1

1

As Table 4.4 shows, the only subtheme addressed by all four educators was project,
which included all participant references to specific project assignments, project-based
learning, or any use of projects as a means of facilitating students’ broadcast journalism
content acquisition. Some quotes included under the subtheme of project were as follows:


Grace at Strong Middle: “I have them do a lot of projects, and they have to set out
the plans, even the fun ones.”



Melissa at Fairway High: “[High School 1-4] is a project-based class.”



Bill at Central Middle: “A lot of the times, we will have ongoing projects that
we’ve already started, so we can do the journal and then jump right into the
project…”



Carson at Welton High: “[For their projects], I give them some guidelines and
some prompts, but outside of those restrictions, I give them the freedom to
explore, investigate some various different things that are going on, depending on
the format that we’re studying at that time for that unit.”

In addition to project-based learning, the four teachers described various methods of
imparting content knowledge to students, including hands-on experience (learning by
doing), which was emphasized by both teachers in Connected Program A:
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Bill at Central Middle: “I’m a big believer in ‘doing is the best way to learn,’
so I kind of…give the kids just a few instructions and then say, ‘All right, go
for it, and just kind of try it out.’”



Carson at Welton High: “I feel like, in my class, a lot of the concepts that we
learn, and a lot of the workflows and using the equipment properly, a lot of
those formative things can only be done with experience.”

Melissa cited mini-lessons as one of her primary methods of sharing new content with
students, while Carson referred to this method as “workshops” and Bill identified the
strategy of incorporating “10 minutes of teaching” each day. Melissa referenced “lots of
differentiated instruction,” and Bill described the instructional videos he creates for his
students as scaffolding measures to help students work through new content or activities.
Student independence was a subtheme addressed by three of the four teachers,
incorporating discussion of students’ ownership of their learning and the freedom to
move around the school to complete projects.
Despite the fact that only one subtheme—project—was specifically addressed by
all four teacher participants, the variety of data generated within this theme of pedagogy
revealed that the four teachers strive to forgo extensive direct instruction for
multitudinous pedagogical methods that facilitate student autonomy, risk-taking, and
engaging practice with broadcast journalism content.
Connectedness. Like curriculum, pedagogy, and technology, connectedness was
an important element of research question 1, and the connectedness of the two broadcast
journalism programs A and B was an important foci of this research study. Most of the
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data within this theme were derived from the paired depth interviews (PDIs) with the two
dyads of teacher participants, the goal of which was to examine the explicit and implicit
relationships between the two schools within each of the connected programs A and B.
This theme had the largest number of codes compared to the other themes in the
educators’ Phase 1 data because it included so many different aspects of the broadcast
journalism programs, some of which were used in other theme categories. Though
seemingly redundant, the codes within this theme dealt specifically with the relationship,
interactions, and collaboration within the two connected broadcast journalism programs
A and B, as opposed to each school’s program in isolation. For example, curriculum,
pedagogy, and technology function as subthemes within this theme, despite the fact that
they are major themes in their own right, because their significance for this theme lies in
their role within the programs’ connectedness. Figure 4.3 displays the codes and
subthemes within the major theme of connectedness.
Figure 4.3
Coding Diagram for the Theme of Connectedness
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I used frequency counts of quotes, codes, and teachers’ discussion to determine the order
of subtheme prevalence within the theme of connectedness, displayed in Table 4.5.
Table 4.5
Prevalence of Subthemes within the Theme of Connectedness
Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Curriculum

5

9

2

2

Collaboration
between teachers

4

6

2

1

Future
collaboration

4

5

2

1

Subtheme

96

Promotion and
recruiting

3

4

2

1

Pedagogy

3

3

1

1

Challenges

1

2

0

1

Technology

1

1

0

1

Student feedback

1

1

0

1

Table 4.5 shows that curriculum is the most prevalent subtheme within the primary theme
of connectedness, with all four teachers addressing it as important aspect of their
connected programs. The codes within this subtheme ranged from utilization of the same
methods to building on prior knowledge to incorporation of similar content such as
broadcasting basics. Some notable examples of curriculum connectedness quotes are as
follows:


Bill at Central Middle: “Obviously, I’ve had a number of students who have gone
into the Welton program, and they told me at times that they’ve learned a lot of
the stuff that we…learn here, so that’s good.”



Carson at Welton High: “I think that the students who have been in Bill’s
program, I think they come in and they…some of the basic content they already
know, and they can get settled into class pretty easily.”



Grace at Strong Middle: “[Melissa] gave me some of the things that [the students]
needed to know, and I tried to make sure that they can do the planning and writing
part of it because she requires that as well.”
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Melissa at Fairway High: “I haven’t shared lessons with Grace, but I shared our
syllabus, and I shared kind of the course direction and kind of what our
curriculum is, and she specifically came to me and asked what she needed to do to
prepare her students.”

Many of the participants’ quotes regarding curriculum connectedness centered on the
progression of content acquisition from middle to high school courses within a connected
broadcast journalism program. All four teachers discussed the need for instruction of
basic content at the middle school level in order to facilitate more advanced content
knowledge and skill development at the high school level. Connected Program B had a
more developed relationship than did Connected Program A, mainly due to the fact that
Carson had only been teaching at Welton High for six months at the time of this study.
Yet, all four teachers indicated their desire to develop their programs’ connectedness in
the future, particularly with regard to aligning their course content.
Within this primary theme of connectedness, three additional prevalent subthemes
addressed by both middle school teachers and one high school teacher emerged from data
analysis: collaboration between teachers, future collaboration, and promotion and
recruiting. Bill recounted a time in the past when he helped a previous Welton High
broadcast journalism teacher transition into that role, including working with him at the
high school to take inventory of their equipment. Grace described previous visits to
Fairway High, wherein her students benefitted from seeing the high school broadcasting
students in action and the Fairway High broadcasting program benefitted from the middle
school students’ word-of-mouth promotion of the high school magnet program, which
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engendered a larger, more diverse applicant pool. All four teachers described the high
school broadcast journalism programs as something to which the middle school broadcast
students could aspire, and they all identified the “future payoff” possibilities for
successful connected broadcast programs: developing broadcast journalism content
knowledge and skills in middle school can have direct benefits for students when wellconnected to a high school broadcast journalism program, and honing these skills in high
school may positively impact students’ futures after high school, even if they do not
choose careers in broadcast journalism.
Technology. This primary theme, included within the first research question and
addressed by individual interview question 7 and paired depth interview questions II.b.
and IV.a., incorporated all codes pertaining to technological applications, equipment, and
usage. Figure 4.4 shows the breakdown of subthemes and codes within the theme of
technology.
Figure 4.4
Coding Diagram for the Theme of Technology
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This theme contained only two subthemes—equipment and computer applications—
because all the educators’ discussion of the technological aspects of their programs fell
into one of those two categories. Both subthemes were addressed multiple times by all
four participants, though equipment was discussed more frequently and in more detail
than was computer applications (see Table 4.6).
Table 4.6
Prevalence of Subthemes within the Theme of Technology
Subtheme

Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Equipment

7

16

2

2

Computer
applications

5

8

2

2

All four teachers described the equipment and computer applications used within their
broadcast journalism programs, and several significant differences between the middle
and high school technology availability and use were revealed through the teachers’ data.
Both high schools had far more advanced technological equipment than did the middle
schools, as well as larger, more subdivided classrooms and workspaces. The high school
teachers listed and described the equipment their students regularly use, such as a highquality video camera for filming the news and state-of-the-art computers for video
editing, but they also identified their programs’ possession of surplus equipment not
essential to the programs, such as extraneous microphones. Both Carson and Melissa
expressed satisfaction with the age of their programs’ technology:
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Carson at Welton High: “As a whole, just looking at all the equipment, a lot of it
is on the fairly new side.”



Melissa at Fairway High: “All the technology is professional and state-of-the-art,
what you would see in a news studio.”
Meanwhile, the technology used within the middle school programs was

described by the teachers as simpler and older than the high school programs’
technology. For example, Bill had a “class set of 18 old desktop computers,” but he said
they “haven’t turned them on or haven’t used them this year because of the
Chromebooks.” His students primarily edit on their Chromebooks because they are
“convenient” and “the kids really do love them.” Grace’s students have Chromebooks,
but she chooses to have them edit with the class set of Mac computers and 10 iPads. Both
middle school teachers require their students to edit videos with WeVideo, an online
video editing application, which their schools pay for, while the high school teachers use
professional video editing programs with their students: Welton High students edit with
Adobe Premiere Pro, and Fairway High students edit with Apple FinalCut. Both middle
school teachers also mentioned various other online multimedia applications used by
their students, such as Canva, Google Drawing, and Garage Band.
News Show. Although this secondary theme did not appear by name in the first
research question, it was a significant and recurring theme within this study for two
primary reasons:
1. Hosting a regular school-wide news show was a requisite characteristic of
connected broadcast journalism program
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2. News show appeared repeatedly throughout many of the participants’
interview responses, as it is inherently a major component of broadcast
journalism education.
News show was also the subject of individual interview question 6 (Appendix B).
Assimilating codes under this theme was somewhat challenging because news show
production, and synonyms of this code, appeared within the context of other themes, such
as curriculum. In order to avoid duplicating quotes pertaining to news show within
multiple themes, I only included codes from quotes about the news show as an element of
the broadcast journalism program—that is, a major task completed by students and their
teachers—without reference to classwork, assignments, grades, projects, or anything
curricular or pedagogical. Figure 4.5 shows the codes and subthemes for this theme.
Figure 4.5
Coding Diagram for the Theme of News Show
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Within this theme of news show, four subthemes emerged, and student roles within the
news show was the only subtheme discussed by all four teacher participants. Table 4.7
lists the prevalence of subthemes, codes, quotes, and teachers’ discussion.
Table 4.7
Prevalence of Subthemes within the Theme of News Show
Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Student roles
within the news
show

4

9

2

2

Script

2

3

2

1

Elements of the
news show

2

2

2

0

Connection to
professional news

1

2

1

1

Subtheme

The subtheme of student roles within the news show included participant descriptions of
how students execute their broadcast programs’ shows, work as a team, and take
ownership of multiple aspects of the shows’ creation:


Grace at Strong Middle: “The kids can do it, so they do everything…the students
are the anchors; they read the script; they run the camera; they run the Wirecast
computer, YouTube Live. They know how to set it all up, and they do it all.”



Melissa at Fairway High: “Students are asked to rotate positions so that each
student is given an opportunity to train in a variety of roles.”
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Bill at Central Middle: “Mainly, I have my 8th graders: they are part of the Central
News team. They’re the main kids who run the show and who are kind of like the
main hosts for it and the main contributors.”



Carson at Welton High: “Largely I try to run it in a little more structured way, but
similar to the way that my college station was ran because…students ran it;
students produce it; students edit it; students promote it. Basically, every facet is
student-led for me.”

All four teachers emphasized the importance of fostering student ownership of the news
shows, and they all proudly shared how successfully their students execute the news
show filming process with minimal teacher supervision and assistance. Both Melissa and
Bill articulated their goal of emulating professional news broadcasts:


Melissa at Fairway High: “I try to align our daily activities with a professional
newsroom, such as creating stories, getting and processing information, and teams
working on different facets of production.”



Bill at Central Middle: “The connection is that we’re doing it the same way they
do it on TV, and when you see our show, I hope you think, in some respects, that
it looks like a regular news show that you would see on TV.”

Using visual document analysis to evaluate the news show broadcasts shared with me by
participants, I identified several similarities among the four schools’ shows. First, the
organizational structure of the shows was largely the same, including an introduction by
anchors; presentation of the pledge of allegiance and moment of silence; and the reading
of announcements and school news by the anchors. Second, all four schools’ shows
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included student-created graphics and news packages. They also incorporated some
humor or novelty, such as funny quips made by the student anchors or video news stories
about unusual school events. One of the primary differences between the middle and high
schools’ news shows was revealed during the individual interviews: both Grace at Strong
Middle and Bill at Central Middle stated that they take responsibility for composing the
individual broadcast scripts, while Melissa and Carson included scripting as one of the
news show jobs for their high school students. Grace and Bill also described their news
crews as smaller in number—three to five students at a time—than the news crews within
the high school broadcast programs. Melissa described the use of teams of students
working simultaneously to create the broadcasts, and Carson explained his use of an
entire class of students for news show production.
Challenges. This secondary theme was largely derived from responses to
individual interview question 9 and paired depth interview question V.b. The goal of
these questions was to identify the educators’ difficulties with teaching broadcast
journalism as well as the challenges faced by their students. Responses to these interview
questions led to additional quotes about curriculum, pedagogy, and technology as well as
emergent insights into broadcast journalism education. Figure 4.6 shows the progression
of codes and subthemes for the theme of challenges.
Figure 4.6
Coding Diagram for the Theme of Challenges
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The four broadcast journalism teachers described a wide variety of challenges, such as
students’ struggles, outside factors, and troubleshooting technology issues. Table 4.8
shows the prevalence of codes, quotes, teachers’ contributions within this theme.
Table 4.8
Prevalence of Subthemes within the Theme of Challenges
Subtheme

Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Students

6

8

2

2

Outside factors

2

3

2

1

Technology

1

2

0

1

Content

1

1

0

1

Sacrifices

1

1

0

1
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Of the five subthemes, students was the most prevalent, with all four broadcast teachers
describing challenges they face regarding their students:


Grace at Strong Middle: “My thing with these kids is they want to—this group,
especially—they want to hurry up and be done, and it doesn’t matter what the
quality of it is, really. They just want to be done, and that frustrates me a lot.”



Melissa at Fairway High: “I have a group that’s just like Grace’s that just want to
get it done, but I would say from my core group of established reporters, those
that are really committed to the program, my biggest challenge with them is time
management: sometimes they want to take too long on their graphic or too long
working on a piece, so I have to kind of prod them along a little bit.”



Bill at Central Middle: “Some kids have no problem with coming up with ideas
and being creative and things like that, but others really just want you to spoon
feed them…I try the best I can to get them to think for themselves and try to be as
creative as possible, but that’s a struggle, and for those who have difficulty doing
that, this can be a tough class.”



Carson at Welton High: “I would definitely echo that the independence thing is a
double-edged sword, or there’s the flip side of that coin where, like Bill said,
some students struggle with that, and I think in general, and this kind of ties into
students who fall behind, there’s just…some students just struggle with that level
of personal accountability.”

In addition to student challenges, the teachers described other difficulties specific to their
programs or schools. For example, Bill described how much time he works before and
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after regular school hours in order to edit the daily broadcasts, and Grace described the
lack of support from other teachers who deliberately choose not to show their news show
in their classes. Melissa estimated that “50% of [her] job is troubleshooting” the
technological equipment, such as computers and memory cards.
Rewards. Codes for this secondary theme were derived from teacher participant
responses to individual interview question 8 and paired depth interview question V.a.,
both of which gave the participants a chance to discuss aspects of their programs they
perceived as having a lasting impact on students’ lives. Through their responses to these
questions, participants also revealed information about curriculum, pedagogy, and
technology that they may not have mentioned previously. Figure 4.7 shows the codes and
subthemes for this theme of rewards.
Figure 4.7
Coding Diagram for the Theme of Rewards

As a secondary theme, rewards yielded fewer codes, quotes, and teachers’ discussion
than did the primary themes, with only one subtheme addressed by all four teachers, as
illustrated by Table 4.9.
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Table 4.9
Prevalence of Subthemes within the Theme of Rewards
Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Impact

2

9

2

2

Creativity

3

4

1

2

Professional
journey

1

1

1

0

Subtheme

The subtheme of impact, the only one of the three addressed by all four teachers,
included the teachers’ discussion of their students’ present and future lives. For example,
Bill at Central Middle described the short-term benefits of broadcast journalism for his
students:
I love this class in the sense that the kids have to sit in that chair and…actually
put themselves out there and speak, and I really think that’s so helpful for
confidence. I’ve had parents tell me after the fact and stuff that, just, that kids
being in the class: “You really gave my kid some real confidence,” and I just love
that.
Carson and Melissa both emphasized the important role their broadcast journalism
classes play in enhancing students’ college and career futures:


Carson at Welton High: “So, we build those technical skills to make sure that,
when students are in a post-secondary education in college or university, they
have a head start in all those technical skills that they’re going to eventually learn
so that, hopefully, they’re making their projects better, and then, hopefully, that
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means that that opens the door for maybe some scholarships, maybe some
employment opportunities, internships, things like that.”


Melissa at Fairway High: “I have already had three seniors last year and two this
year pursuing film production after high school.”

Grace recounted a time she saw one of her former students on CNN: “It’s just really cool
to see what they do. I turned on the TV one day and saw one of my kids on CNN: he’s an
expert on China, the economy or something.”
Relationship to Career Broadcast Journalism. Data within this theme was
derived largely from individual interview question 10, the goal of which was to identify
the attributes that the teachers believed to be their programs’ reflections of the field of
broadcast journalism. This theme included codes from participant quotes pertaining to
elements of career broadcast journalism as well as direct connections to the field. Figure
4.8 displays the codes and subthemes for this theme.
Figure 4.8
Coding Diagram for the Theme of Relationship to Career Broadcast Journalism
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As a tertiary theme, relationship to career broadcast journalism did not include as many
subthemes, codes, quotes, and teachers’ contributions as did the primary and secondary
themes, but the data within this theme supplemented research question 2 and also
provided insights regarding the teacher participants’ purposeful efforts to incorporate
aspects of career broadcast journalism in their middle and high school classes. Table 4.10
lists the subthemes, code, quotes, and numbers of contributing teachers for this theme.
Table 4.10
Prevalence of Subthemes within the Theme of Relationship to Career Broadcast
Journalism
Subtheme

Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

Field trips

1

2

2

0

Protecting the
industry standard

1

1

1

0

Preparing for the
field

1

1

0

1

Though the subthemes within this theme were addressed by fewer participant quotes,
several pertinent pieces of data emerged from this theme. For example, the two middle
school teachers discussed taking field trips to professional news stations:


Bill at Central Middle: “One thing that I don’t do that I want to do more is to…go
into the news stations and stuff like that and bring in people.”



Grace at Strong Middle: “We used to be able to go, when Channel ZZ was here,
we would be able to go to the studio, and we did twice a year…we would…go in
the morning to watch them do the noon broadcast and then go to the college in the
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afternoon, so they could see the differences between the professional and even
college and then us.”
The subtheme of protecting the industry standard was addressed by one middle school
teacher (Bill) and one high school teacher (Carson):


Bill at Central Middle: “It’s almost difficult to find any kind of news show that
gives you any kind of balance, and, so, I hope to maybe inspire some of these kids
to get back to that.”



Carson at Welton High: “We really try to build those foundational technical skills
because we’re seeing in the field increasingly…people have to take up multiple
roles, especially as they’re just getting into entry-level positions, they’re kind of
having to be one-person bands and learn how to deliver on screen, how to film
properly with the camera, how to edit things together…”
Inductive Theme: Relationship to the School. When I analyzed the interview

and document data, multiple codes appeared that did not correspond to the eight themes
generated from deductive analysis. As I grouped the codes together into subthemes, the
connection between these codes and subthemes was the relationship between the
individual broadcast journalism programs and their schools. Figure 4.9 displays the
codes and subthemes for this emergent theme.
Figure 4.9
Coding Diagram for the Theme of Relationship to the School
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As a tertiary theme, broadcast journalism program’s relationship to the school did not
include as many codes, quotes, or subthemes as did the primary and secondary themes,
but the data within this theme provided unexpected insights for answering the research
questions. Table 4.11 illustrates the numbers of codes, quotes, and contributing teachers.
Table 4.11
Prevalence of Subthemes within the Theme of Relationship to the School
Number of Codes

Number of Quotes

Number of Middle
School Teachers
Who Addressed It

Number of High
School Teachers
Who Addressed It

School-wide
events

1

2

2

0

Impact on school

1

2

1

1

Audience

1

2

1

1

Other faculty
contributions

1

1

1

0

Subtheme
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Two of the teachers (one middle and one high) emphasized the importance of their
programs’ news shows for fostering a sense of community within their schools:


Bill at Central Middle: “The kids and teachers really kind of have grown to
count on it, that, every day, you know, and it does kind of connect our school
together, kind of gives us, gives you, that community feel.”



Melissa at Fairway High: “There is a strong need for a creative media outlet
for broadcast and film publications to keep students informed and to foster a
sense of community.”

The two middle school teachers gave specific examples of how their news shows
incorporate events and personnel from their schools:


Grace at Strong Middle: “We always end with Words of Wisdom from Project
Wisdom, and the principal is here every single morning, and he reads the
Words of Wisdom.”



Bill at Central Middle: “We had an Earth Day story today where,
yesterday…a bunch of students made this giant turtle out of cans…so I sent
one of my 8th graders and a film person out to do a little story on that.”

Each of these quotes reveals different aspects of each news show’s relationship to other
people within the school and/or the school as a whole, which was an unanticipated
(inductive) theme revealed through my data collection and analysis. Although this theme
does not directly answer the first research question with regard to curriculum, pedagogy,
and technology, it does provide new insights into attributes of broadcast journalism
programs.
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Summary of Findings for Research Question 1
The first phase of this study included data from four teacher participants using
individual interviews, two paired depth interviews, and text and visual documents, and
nine themes were generated by thematic analysis of the data: curriculum; pedagogy;
connectedness; technology; news show; challenges; rewards; relationship to career
broadcast journalism; and program’s relationship to the school. Of these nine, the four
themes with the most weight were part of research question 1: curriculum, pedagogy,
technology, and connectedness. The other five themes—news show, rewards, challenges,
relationship to professional broadcast journalism, and program’s relationship to the
school—did not directly answer the first research question, but they did provide
information useful for understanding the entire picture of the broadcast journalism
programs, especially from the perspective of the teachers who lead them. Additionally,
these five themes relate more directly to the themes generated from the second phase of
the study, so they will also contribute to answering research question 2.
Research Question 2 Findings
How do these reported middle and high school practices align with the current needs of
the field of professional broadcast journalism?
Overview of Focus Group Responses
Five professional broadcasters (Josh, Mario, Molly, Thomas, and Wendy)
participated in the focus group interview. Although the group discussion mostly followed
the progression of the topics/questions on the interview guide, there were several lines of
discussion that diverged into other topic areas, as is common with focus groups when the
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participants feel comfortable enough to build on each other’s responses. Overall, the
focus group yielded a wealth of information based on the participants’ experiences,
content knowledge, and personal opinions regarding a subject about which they were all
extremely passionate: the past, present, and future of professional broadcast journalism.
Thematic Analysis of Professional Broadcast Journalists’ (Phase 2) Data
Deductive Themes. I began the thematic analysis of broadcasters’ data the same
way I first approached the educators’ data—by searching deductively through the codes
for themes based on the interview questions and study research questions. I then utilized
inductive analysis to discover patterns among the remaining codes, in order to develop
emergent subthemes and major themes. This data analysis process yielded six deductive
themes—broadcast journalism education; challenges; broadcasting job traits;
experience; predictions; and highlights—and two inductive/emergent themes—purpose
and social media. All of these themes, combined with the themes from Phase 1 analysis,
contributed to answering the second research question.
In order to determine which of the eight themes were most prevalent and
contributive to answering the research questions (Sandelowski, 2000), I used the same
content analysis method (Merriam, 2016; Patton, 2015; Sandelowski, 2000) that I used
with the educators’ data to evaluate the themes’ data for quantity of subthemes, codes,
and quotations generated by the five participants. Table 4.12 shows the results of this
analysis, with the themes organized from most to least prevalent based on number of
quotes and codes.

116

Table 4.12
Prevalence of Themes in Broadcasters’ (Phase 2) Data
Theme

Number of
Subthemes

Number of Codes

Number of Quotes

4

17

25

Challenges

5

11

17

Purpose

5

7

13

Broadcasting job traits

3

11

12

Experience

3

3

10

Predictions

4

6

9

Social media

6

8

8

Highlights

2

2

4

Recommendations for
broadcast journalism
education

As with the educators’ (Phase 1) themes, I used the frequency counts of codes and quotes
to develop three levels of prevalence for groups of themes within the broadcasters’
(Phase 2) data: primary, secondary, and tertiary:


Primary themes: recommendations for broadcast journalism education;
challenges



Secondary themes: purpose; broadcasting job traits; experience



Tertiary themes: predictions; social media; highlights
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Recommendations for Broadcast Journalism Education. This primary theme
was the most important for answering research question 2 and was directly posed to the
professional broadcasters as focus group question 10 (Appendix D). The participants’
knowledge and experiences enabled them to give informed opinions about how they view
broadcast journalism education in relation to the field about which they are so passionate.
Figure 4.10 illustrates the breakdown of this theme into subthemes and codes.
Figure 4.10
Coding Diagram for the Theme of Recommendations for Broadcast Journalism Education

In order to determine the prevalence of subthemes within each of the eight themes, I
utilized the same content analysis method as with the educators’ thematic data, which
involved counting the number of codes, number of individual participant quotes, and total
number of participants who contributed to each of the subthemes. Table 4.13 shows the
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analysis for the subthemes within the theme of broadcast journalism education, with the
subthemes listed from most to least prevalent.
Table 4.13
Prevalence of Subthemes within the Theme of Recommendations for Broadcast
Journalism Education
Number of Codes

Number of Quotes

Number of
Broadcasters Who
Addressed It

Curriculum

11

13

4

Pedagogy

3

7

4

Technology

1

2

2

Higher education

2

3

2

Subtheme

The broadcasters’ responses within this theme included more broad theoretical topics,
such as digital/media literacy, content consumption, and research, than specific taskoriented suggestions, and these topics covered a wide range of educational aspects, from
social media to reading and writing to diversity. The subtheme of curriculum generated
the largest amount of data, including suggestions such as the following:


Mario: “If we’re going to talk about how media is taught in schools, [media
literacy] has to be part of the curriculum, I would think.”



Molly: “I do think that we’re talking about the most important thing other than,
you know, craft for middle and high school teachers to teach their students: I
think, in order to be a good content creator, you have to be a good content
consumer, meaning you have to have that literacy to determine/use the ‘crap
detector.’”
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Thomas: “Tell all of your broadcasting kiddos that their English classes are still
important. So, when they leave that broadcasting area, reading and writing is a
powerful tool…to focus on their English if they want to be anything.”



Wendy: “We’re talking a lot about diversity right now, diversity and inclusion,
and it’s important that we are telling the stories of every single group of every
single community member that we are covering, and so I think it’s a great
opportunity at a very young age to remind them that, no matter anybody’s
socioeconomic status, no matter their race, their religion, any of that, if they have
a story that needs to be told, it needs to be told.”

Within the subtheme of pedagogy, three of the five broadcasters (Josh, Mario, and
Wendy) emphasized the importance of hands-on experience for helping students develop
broadcast journalism skills. Mario asserted that hands-on experience allows students to
“learn how much fun it can be,” while Wendy recommended “exposing them to positions
outside of on-camera work” so that students can recognize that “journalism is a team
sport.” Josh reiterated that hands-on experience can expose students to something they
never knew they would be interested in: “Getting into a place thinking you’re going to do
one thing and then discovering you actually love another thing…I think hands-on
experience would be the most important.” Wendy also suggested bringing professional
journalists to the schools to work with the broadcast journalism students, and she stated
that, as a broadcaster, she greatly enjoys such opportunities to visit with and teach
students about her field.
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Challenges. This primary theme was directly addressed by focus group interview
question 5, and of all the themes discussed during this focus group interview, this one
yielded the most lively, heated conversation about the field of broadcast journalism. The
participants felt very strongly about some of the challenges they discussed, most notably
the subthemes of legitimacy and criticism of broadcast journalists. Figure 4.11 illustrates
the diverse codes and subthemes comprising the major theme of challenges.
Figure 4.11
Coding Diagram for the Theme of Challenges

The broadcasters’ data within this theme cover a wide range of topics/codes, from the
demand for immediacy to issues of legitimacy to media bashing. Table 4.14 highlights the
subtheme breakdowns for the theme of challenges.
Table 4.14
Prevalence of Subthemes within the Theme of Challenges
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Number of Codes

Number of Quotes

Number of
Broadcasters Who
Addressed It

Drive for profit

3

7

3

Legitimacy

3

5

2

Criticism of broadcast
journalists

2

2

1

Schedule

2

2

1

Immediacy

1

1

1

Subtheme

Drive for profit was the most prevalent subtheme, with three broadcasters expressing
frustrations about the limitations placed on the career field for the sake of making money:


Mario: “I think when I came out of school, I didn’t realize how much the dollars
involved drove everything you do at the professional level.”



Molly: “We live in a capitalist society: money drives everything, including
news…It’s our roles as reporters and as news anchors to get those ratings during
sweeps so that we can charge the most money for our advertising.”



Thomas: “[Broadcasters] are stressed out; they’re strained; and God forbid
somebody makes a mistake on the air or they didn’t fact check what they were
doing. I mean, it’s…to me, it’s a mess. The almighty dollar is a driving force in
journalism, whether journalists want to admit it or not.”

Two other prominent (and related) subthemes were legitimacy and criticism of broadcast
journalists, which included discussion of how illegitimate information sources, such as
biased online writers posing as journalists, have damaged the credibility of the field of
professional broadcast journalism. Several of the broadcasters’ insights regarding these
issues are as follows:
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Molly: “You have these pop-up websites that are designed to look like news
outlets, like legitimate news outlets…it has a headline; it has a byline; it has all
these things. But these…some of these reports are fed to freelance writers who
create the stories and don’t question what the sources are…because they’re
freelance writers, not necessarily journalists.”



Thomas: “When you have someone who spins thousands upon thousands upon
thousands of lies on a platform such as Twitter, constantly bashing the media,
brainwashing half of the electorate out there, journalism has a problem.”



Wendy: “I think you have legitimate journalists who are facing criticism because,
you know, Joe Schmo down in his basement decided to write a blog, and people
are taking that as fact because it’s on the Internet, and if it’s on the Internet, it
means it’s true.”

Two other challenges mentioned by participants included irregular work hours and the
public’s demand for immediacy, which can negatively impact the quality of journalists’
work and lead to perpetual pressure on broadcasters to churn out news as quickly as
possible in order to compete with other news (and social media) outlets.
Broadcasting Job Traits. This secondary-level deductive theme was based on
focus group question 4 and incorporated all codes pertaining to specific job duties cited
by the focus group participants, including metaphorical descriptions (Josh: “You kind of
had to be a Swiss Army knife and do a lot of different jobs”) and lists of broadcasting
roles over a period of time, such as Wendy’s progression from producer to anchor:
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I started producing for the morning show, and then I started doing live shots for
the morning show, and I became a producer/reporter for the morning show, and
then I have now fully transitioned into becoming the anchor of the morning show,
but I produce as well. We do a little bit of everything.
This major theme directly connects to my second research question and includes codes
for the most task-oriented aspects of broadcast journalism. Figure 4.12 shows the
progression of codes and subthemes within the major theme of broadcasting job traits.
Figure 4.12
Coding Diagram for the Theme of Broadcasting Job Traits

Because focus group interview question 4 was posed directly to each participant
individually, this theme included contributions from all five broadcasters. The three
subthemes generated within this theme were multi-faceted responsibilities, craft, and
creativity:
Table 4.15
Prevalence of Subthemes within the Theme of Broadcasting Job Traits
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Number of Codes

Number of Quotes

Multi-faceted
responsibilities

Number of
Broadcasters Who
Addressed It

6

7

5

Craft

1

3

3

Creativity

1

1

1

Subtheme

All five broadcasters emphasized the importance of multi-faceted responsibilities for
broadcasting careers, including providing generalizations for career field expectations as
well as descriptions of their own job duties:


Josh: “I help with the game day radio broadcast as well as I am in charge of the
podcasting: I produce, schedule, edit all their podcasting and help out with the
radio department.”



Mario: “My strengths were play-by-play, interviewing, hosting talk shows, and
every now and then digging up the occasional story.”



Molly: “I started in graduate school as a producer, created a couple shows for our
PBS station in Phoenix, and then was anchor, investigative reporter, talk show
host in Texas…”



Thomas: “I’m a 33-year veteran of TV news. I was an anchor, reporter,
investigative reporter, jack of all trades, live reporter…everything I could do in
there.”



Wendy: “I have a hybrid position in the fact that I am an anchor; I report; I
produce.”

Three of the five broadcasters addressed the craft of broadcasting, with regard to specific
tasks such as newsgathering, source evaluation, and graphic design:
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Josh: “Instead of just a press release or a podcast or a hit on the radio or whatever,
you have to come up with 14 different types of graphics and videos just to convey
the same thing, so I think that takes a lot of time.”



Molly: “If you don’t have a good ‘crap detector,’ and if you can’t determine
what’s well-cited, what’s not, what’s sourced, and what’s not, then maybe this is
not for you.”



Thomas: “The news-gathering process is pretty much the same, except a lot more
news or a lot more beasts these days.”

The subtheme of creativity was specifically addressed by only one broadcaster, Mario,
who lauded the creative aspects of his broadcasting career: “I got to be creative every
day. It wasn’t a job where you go to work and do the same thing every day over and
over…and I appreciated that.”
Experience. This secondary theme referred to direct participation in broadcastrelated tasks at the professional level or related to the participants’ education (such as
their college broadcast journalism program). Figure 4.13 displays the codes and
subthemes for the major theme of experience.
Figure 4.13
Coding Diagram for the Theme of Experience
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This theme yielded three subthemes, the breakdown of which is listed in Table 4.16.
Table 4.16
Prevalence of Subthemes within the Theme of Experience
Number of Codes

Number of Quotes

Leading to broadcast
careers

Number of
Broadcasters Who
Addressed It

1

3

3

Fun

1

4

2

Hands-on experience

1

3

2

Subtheme

The code of hands-on experience became a subtheme because the participants used the
word/phrase in a variety of contexts. For example, Wendy stated, “There’s nothing like
actually being in a newsroom and having that hands-on experience, seeing how things
operate. It really gives you a well-rounded view of what that job entails.” Molly said that
“hands-on craft classes” were the most beneficial educational experiences to prepare her
for a career in broadcast journalism. Mario and Thomas both used the word fun to
describe aspects of broadcast journalism, especially when they were younger adults
trying out broadcasting tasks for the first time. Thomas recounted the first time he was
able to present radio news at his college station:
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I loved it. I thought, “Not only is it fun, of course, talking into a microphone and
trying to speak clearly and pronounce your words and don’t flub up and all that
stuff, but this stuff that I’m reading, it’s, lo and behold, it’s important.”
Wendy, Molly, and Thomas all described the role that experience played in leading them
to broadcast journalism careers. Each of them had decided to pursue other career
areas…until they had the fortuitous opportunity to speak on-camera or on the radio. The
experience of broadcasting was what led them to careers in broadcast journalism.
Predictions for the Field of Broadcast Journalism. This tertiary theme was
derived from focus group question 9, which did not directly relate to the second research
question but opened the possibility for participants to discuss aspects of the field that
could be relevant to broadcast journalism education, especially because educators are
preparing students for the future as well as the present. Figure 4.14 shows the codes and
subthemes for the major theme of predictions.
Figure 4.14
Coding Diagram for Predictions for the Field of Broadcast Journalism
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The subthemes within this theme spanned sports broadcasting to media literacy, with
sports broadcasting including the largest number of quotes. Table 4.17 details the
breakdown of data within the subtheme.
Table 4.17
Prevalence of Subthemes within the Theme of Predictions
Number of Codes

Number of Quotes

Number of
Broadcasters Who
Addressed It

Sports broadcasting

1

5

3

Broadcast platforms

2

2

2

Society

2

1

1

Media literacy

1

1

1

Subtheme

This theme included a variety of predictions unified by the main idea that broadcasting
would continue to move away from the “traditional” media such as radio and TV to
become more incorporated within social media and other online sources. Mario predicted
that “terrestrial radio is going to wither and die on the vine,” while Josh, Mario, and
Molly all predicted more remote play-by-play sportscasting.
On a larger scale, Thomas and Wendy both made predictions regarding the
technological aspects of professional broadcast journalism:


Thomas: “I think in the next five years, it will be almost unrecognizable, and I
don’t necessarily mean just from within the industry, but for me from a society
standpoint: I think if social media is big now, what else are we going to be
looking at five years from now? Are we going to have newscasts on TikTok?”
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Wendy: “I think, in the future, one of the biggest things that we might see is there
will be less of a focus on putting on a good TV show and more of a focus on just
putting on a good broadcast, no matter the platform…”

Thomas also emphasized the importance of media literacy because the online information
inundation is likely to increase with advancements in technology.
Highlights. This tertiary theme was derived from focus group question 6.
However, some of the participants’ responses evolved from other lines of discussion
throughout the interview. Figure 4.15 illustrates the codes and subthemes that comprise
the major theme of highlights.
Figure 4.15
Coding Diagram for the Theme of Highlights

Containing just two subthemes and two codes, this tertiary theme did not directly
contribute to the answering of research question 2, though it did include insights into
some rewarding aspects of the career field of broadcast journalism. Table 4.18 illustrates
the subthemes, codes, quotes, and broadcasters’ contributions within this theme.
Table 4.18
Prevalence of Subthemes within the Theme of Highlights
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Number of Codes

Number of Quotes

Number of
Broadcasters Who
Addressed It

Achievements

1

3

3

Professional journey

1

1

1

Subtheme

Wendy, Thomas, and Molly all cited professional awards as highlights within their
careers, but Wendy also described the journey of professional struggles that led to her
current success: “I have been able to go from basically the assignment desk to being one
of the main anchors at our station and recently won the merit award for South Carolina
Personality of the Year, and, so, for me, just seeing that growth has been the most
beautiful thing.”
Inductive Theme: Purpose. Once I aggregated codes and subthemes into major
themes based on the topics of the focus group interview questions, many codes still
remained to be organized, which led to the formulation of two emergent themes: purpose
and social media. With regard to analysis of data frequency within these themes, purpose
was categorized as a secondary theme and included any code pertaining to
meaningfulness or higher purpose for broadcast journalists, such as making a difference
and raising awareness. Figure 4.16 illustrates the codes and subthemes that comprise the
emergent theme of purpose.
Figure 4.16
Coding Diagram for Theme of Purpose
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This theme appeared repeatedly throughout the focus group in response to various
questions and included five subthemes, the breakdown of which is illustrated in the
following table.
Table 4.19
Prevalence of Subthemes within the Theme of Purpose
Number of Codes

Number of Quotes

Number of
Broadcasters Who
Addressed It

Passion

1

3

3

Relevance

2

4

2

Impact

1

3

2

Voice for community

2

2

1

Raise awareness

1

1

1

Subtheme
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This emergent theme of purpose is important to understanding the “bigger picture” of the
career field of broadcast journalism: what drives broadcasters to do what they do. Four of
the five broadcasters contributed to this theme, providing various recognition of the
aspects of their jobs they find fulfilling, meaningful, or important:


Josh: “I figured I have too much knowledge and interest in all this stuff—I can
tell you dates and stats and all this stuff---so I figured I might as well put some of
that hard work to good use and pursue a career in sports, and I got lucky, so I’m
very happy with where I’m at right now.”



Molly: “That’s a huge highlight too: when you have so much going on that the
community absolutely has to know about, you cover those things—and because
you shed light on them, are the catalyst for change.”



Thomas: “I think every broadcaster, current and former, has moments in their
career where they really felt like they were changing the world and what they
were doing was relevant.”



Wendy: “Whether that is covering a very tragic event and helping a community
work towards healing, or that is presenting factual information during the
pandemic so people can make educated informed decisions for them and their
family, that is so important.”

Three of the five broadcasters discussed their passion for broadcasting: Josh enjoys the
day-to-day responsibilities of his job and its connection to his passion for sports; Molly
stated that she was “jazzed” by “being able to find those stories” that no one else had
found; and Wendy relishes the opportunity to “help create tangible positive change in the
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community.” Both Molly and Wendy emphasized the ability of broadcast journalists to
tell the stories that lead to improving people’s lives—as Wendy stated, “I am grateful for
the platform that allows me to give voice to the voiceless.”
Social Media. Another emergent theme that appeared repeatedly throughout the
focus group interview was social media. While the theme of social media was considered
tertiary due to its frequency of quotes and number of broadcasters who addressed it (see
Table 4.12), as a code included within the eight major themes for the Phase 2 data, it
appeared 41 times, far more frequently than any other individual code within any of the
data sources. Figure 4.17 displays the codes and subthemes within the emergent theme of
social media.
Figure 4.17
Coding Diagram for the Theme of Social Media
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The broadcasters discussed the role that social media plays in almost every aspect of
broadcast journalism, and their attitudes toward social media were mostly positive,
though they did acknowledge new challenges that social media has introduced to the
field. Table 4.20 illustrates the prevalence of subthemes and broadcaster contributions to
the theme of social media.
Table 4.20
Prevalence of Subthemes within the Theme of Social Media
Number of Codes

Number of Quotes

Number of
Broadcasters Who
Addressed It

Change over time

1

5

3

Social media
literacy/fluency

3

3

2

Significance

1

1

1

Audience

1

1

1

Crowdsourcing/usergenerated content

1

1

1

Ethics

1

1

1

Subtheme

The subtheme of change over time included quotes from three of the five broadcasters,
who highlighted how social media itself has changed over time as well as how these
changes have impacted the field of broadcast journalism in recent years:


Josh: “Within Twitter, there’s three different types of ways you can post, and you
have to come up with three different types [of news posts] within Twitter, and
then three or four different types within Instagram, and, so, listening to [people on
my team] come up with ideas and be creative—that certainly seems like a big
change.”
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Molly: “What is expected of you has changed a great deal because it is digital
first, social media first, and then, because we are not in that 12-hour news cycle
where you get it at 6 at night, 6 in the morning, you get it 24/7, and people seek it
24/7 through their social media accounts and through websites and apps now.”



Thomas: “Some technology has made things easier. Others, like social media…I
think that kind of threw a wrench into what I was used to as a journalist. That was
a game changer for me.”

Wendy and Molly were the two broadcasters who spoke the most about social media
throughout the focus group interview. Wendy emphasized the importance of social media
fluency, social listening skills, and social media ethics, and both Wendy and Molly
highlighted positive aspects of social media for broadcast journalism:


Molly: “I’ll just add to the social media aspect that it’s easier to get news now
than it used to be.”



Wendy: “Social media is just an opportunity to reach an audience that you may
not have been able to reach before, specifically that younger demographic.”

Conversely, Molly warned against relying too heavily on social media for information:
Social media has made it much easier to crowdsource, but, at the same time, I also
think that journalists have to be extremely careful about vetting those sources, to
see if those people are truly what they represent themselves to be.
Sharing the Broadcasters’ Suggestions with the Teachers (Phase 3)
In order to share the professional broadcasters’ suggestions for middle and high
school broadcast journalism programs with the teacher participants from Phase 1 of this
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study, I used the codes and subthemes to compile a bulleted list of topics and subtopics
(Appendix H). I emailed the PDF of this list to the four teacher participants, and Bill and
Carson both responded with feedback about the recommendations (Appendix I). Bill said
he found “all the recommendations pertinent to [his] journalism classes, with the
exception of perhaps business contracts” and plans to incorporate several of the
suggestions with his classes next year, especially more emphasis on the importance of a
free press, social media, and teaching students how to do research. He expressed
confusion regarding the phrase “Good content consumption supersedes good content
creation” and generated a list of follow-up questions asking for clarification.
Carson’s response lauded “the fact that they support a lot of technical skill
development,” which makes sense given his self-proclaimed affinity for technical digital
media creation. He said he was not sure that inclusion of more “non-technical points of
journalism and film” would benefit his particular classes, though he did concede that
“media literacy and the role of journalism are important concepts to touch on.”
Overall, both participants were curious about, and receptive to, the broadcasters’
provided suggestions, and this type of collaboration, direct or indirect, between broadcast
journalism practitioners and educators could be an avenue for future research within the
area of broadcast journalism education.
Summary of Findings for Research Question 2
Using deductive and inductive thematic analysis, I drew eight major themes from
the Phase 2. The six deductive themes included recommendations for broadcast
journalism education; challenges; broadcasting job traits; experience; predictions; and
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highlights. The two emergent themes included purpose and social media. Despite their
varied weight/prevalence, many of the codes and subthemes within all of the eight themes
will be useful for answering the second research question, as each theme revealed new
insights, attributes, challenges, and predictions for the field of broadcast journalism.
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CHAPTER FIVE: DISCUSSION
Overview
The purpose of this basic qualitative study was to understand how aspects of
connected middle and high school broadcast journalism programs employ and evince
properties of the professional broadcast journalism field. I utilized a basic qualitative
approach (Caelli, et al., 2003; Merriam & Tisdell, 2016; Sandelowski, 2000), which
relies upon the theoretical and epistemological positions of qualitative research to
understand “how people interpret their experiences, how they construct their worlds, and
what meaning they attribute to their experiences” (Merriam & Tisdell, 2016, p. 6) without
claiming allegiance to any particular qualitative methodology. I chose basic qualitative
methodology because the intent of the study was to describe and interpret, and this
methodology enabled me to stay closer to the data, reporting it in a descriptive format
designed to reach the anticipated audience of researchers and practitioners.
The study occurred in three phases:
1. Phase 1 focused on four educator participants from two connected broadcast
journalism programs in South Carolina. This phase of research consisted of four
semistructured interviews (Merriam & Tisdell, 2016) organized around an
interview guide of questions and key topics, followed by two paired depth
interviews then text and visual document analysis.
2. Phase 2 consisted of a focus group with five professional broadcasters from
around the state of South Carolina, also based on an interview guide.
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3. Phase 3 facilitated a crossover between the groups of participants by eliciting the
educator participants’ feedback regarding the recommendations for broadcast
journalism education made by the professional broadcaster participants.
The Phase 1 participants were four broadcast journalism educators from two connected
broadcast journalism programs: Bill and Carson from Connected Program A; and Grace
and Melissa from Connected Program B. The Phase 2 participants were five professional
broadcast journalists from television news and radio/sportscasting fields: Josh, Mario,
Molly, Thomas, and Wendy.
I utilized Braun and Clarke’s six phases of thematic analysis (2006) to analyze
and interpret the data from the individual interviews, paired depth interviews, text and
visual documents, and focus group. I compiled two separate codebooks for data collected
from each of the participant groups, and I created a coding frame for the visual document
data (the videos of news broadcasts shared by participants). Phase 1 thematic data
analysis was used to answer the first research question, and Phase 2 thematic data
analysis combined with Phase 1 data analysis was used to answer the second research
question. Throughout the research process, I undertook measures to maximize the study’s
validity, reliability, and ethical considerations, in order to ensure that the findings and
analysis will contribute to the “fundamental knowledge and theory” (Patton, 2015, p.
248) regarding middle and high school broadcast journalism education and their
connection to the field of broadcast journalism. For the following discussion section, I
explain how each research question was answered by the thematic data analysis, and I
will evaluate these findings within the context of existent research and curriculum theory.
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Research Question 1
What do teachers report as the curricular, pedagogical, and technological aspects of
connected middle and high school broadcast journalism programs?
Discussion
As described in Chapter 4, nine themes evolved from thematic analysis of Phase 1
data: curriculum; pedagogy; connectedness; technology; news show; challenges;
rewards; program’s relationship to the school; and relationship to professional
broadcast journalism. Each of these themes revealed characteristics of, and insights into,
middle and high school broadcast journalism programs.
Curriculum
Many commonalities existed among the curricula of the four individual broadcast
journalism programs. All four teachers emphasized the instruction of broadcasting
fundamentals, including cinematography and video editing, as both skills to master and
content to learn. The teachers did not just identify the expectations that students be able
to do filming and editing; rather, they expected the students to learn the appropriate
terminology for these skills, as well as deeper understanding of how and why filming and
editing were to be conducted in particular ways. Some examples of other craft concepts
to master, cited by the teachers, were writing, graphic design, and news production.
News production was a prominent code and subtheme throughout much of the
Phase 1 data, for several reasons cited by the participants. First, each participant’s
broadcast program was responsible for a producing a regular news show disseminated to
the entire school through the teachers’ YouTube channels. Each participant considered
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his/her news show important to the school-wide community, as evidenced by the
emergent theme of program’s relationship to the school that appeared from inductive
data analysis. News show was such an important aspect of the broadcast journalism
programs at each school that it developed into its own theme during data analysis. Within
the theme of curriculum, however, news show served as another avenue for teaching
students about broadcast journalism content.
The connectedness of the two broadcast journalism programs A and B manifested
most prominently through the theme of curriculum because students who learned basic
broadcast journalism content and skills at the middle school level transitioned to the high
school level broadcast classes far more easily than did their fellow students without the
middle school experience. They took on leadership roles early in their high school
broadcast journalism careers, and they learned more advanced content, such as video
editing with more complex computer programs, more quickly and easily than the
inexperienced students did. They also completed the writing aspects of their high school
broadcast projects more competently than the other students did: for example, they
already knew how to plan, storyboard, and script their projects prior to beginning filming.
Additionally, they moved to the high school program with the necessary mindset for such
a hands-on, project-oriented class, as opposed to students without middle school
broadcast journalism experience, some of whom floundered with the unfamiliar
autonomy and expectations for creativity.
Through the lens of Kliebard’s four curricular orientations, the acquisition of
broadcast journalism content falls under the humanism orientation, as it follows the

142

assumption that there are certain terms, concepts, and skills inherent to the content of
broadcast journalism that “should” be taught (Kliebard, 2004). Within the theme of
curriculum, the subthemes of craft and journalistic principles reveal this humanistic
position, and participant statements during the interviews further reinforce this: for
example, both Bill and Carson mentioned teaching “rule of thirds,” which is considered a
fundamental photography and cinematography principle for framing shots. Based on data
analysis within the theme of curriculum (see Figure 4.1), the following list highlights
broadcast journalism course content concepts, skills, and activities addressed by multiple
educator participants:


All aspects of news show production conducted independently by students with
minimal teacher assistance



Planning, writing, and research
o Examples: storyboarding, script writing, interview question
composition, and finding information from outside sources



Conducting interviews in a professional manner



Cinematography concepts and skills
o Terminology relating to cinematography, such as “rule of thirds” and
camera angle names
o Contextual elements of cinematography, such as lighting and audio
principles



Video editing skills
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o Middle school students: basic linear editing with an online editing
program such as WeVideo
o High school students: advanced video editing with professional editing
software such as Apple FinalCut and Adobe Premiere Pro


Journalism principles
o Examples: First Amendment, bias and ethics

Developmentalism, which entails harmonizing the curriculum with the children’s
interests and learning patterns (Kliebard, 2004), also appeared repeatedly throughout the
data analysis, particularly as the participants described student responses to class
expectations: for example, Bill described the first day of filming around the school as
exciting as “Christmas morning” for his students. Developmentalism was also reflected in
the participants’ discussion of students’ trying different news show jobs, determining for
themselves which aspects of news production they liked best, and gaining confidence
through risk-taking,
Though social efficiency did not appear often in the data as an aspect of broadcast
journalism curricula, the teachers did touch on it when they discussed the future payoff of
the content and skills students learn in their classes (Eisner & Vallance, 1974). Both high
school teachers repeatedly mentioned the potential impact of their classes for students’
futures, such as developing a body of work to show prospective employers and
developing multimedia skills that could be useful in a variety of careers. Grace and Bill,
the middle school teachers, were able to provide examples of students who came back to
them years after completing their broadcast journalism programs, students who testified
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to the benefits of developing their planning, writing, filming, and video editing skills
during their middle school broadcast classes. This also supports the social efficiency
notion of using education to help students succeed in their roles within society.
Pedagogy
Experiential learning was a prominent aspect of all four participants’ discussion
of their broadcast journalism classes: students were expected to learn by doing, not by
memorizing or notetaking. The teachers’ instructional methods consisted of mini-lessons
wherein they explained the major concepts or skills to be learned each day, but the bulk
of class time was spent doing broadcast journalism activities. This relates to the
developmentalist orientation because students were able to learn through activities that
benefitted them in the present, as opposed to waiting for the “future payoff” (Kliebard,
2004) of their learning. These activities are also more relevant and empowering for
students, and they tailor learning to the needs of the students, rather than imposing
unrealistic or artificial learning conditions for students. In other words, the broadcast
journalism students learn through hands-on, meaningful experiences that directly impact
their schools through the news shows, video creations, and graphics they create. All four
participants emphasized the importance of providing a safe space for students to learn
from trial and error and mistake-making.
The connectedness of the programs manifested in this theme in much the same
way as it did within the theme of curriculum: students with prior broadcast journalism
experience in middle school were able to tackle tasks such as filming, editing, and news
production more competently and independently than the students without prior
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experience were able to do. Because all four participants utilize similar pedagogical
methods, the generalization could be made that this type of instructional format is
common to successful broadcast journalism program.
Technology
The technological aspects of the two connected programs did not relate directly to
the curricular orientations, but the technology and equipment served as the vehicles for
learning. Broadcast journalism is one of few content areas that is beholden to tools for
execution. Without the broadcasting tools such as cameras, computers, and a format for
dissemination, broadcast journalism cannot exist. There is no such thing as “low-tech”
broadcast journalism. Investigating the technology for each of the schools revealed a
distinct pattern within these two programs: the middle schools had far simpler equipment
than did the high schools, not only with regard to cameras and peripheral equipment such
as microphones, but also with computers and editing software. This reflects the
developmentalist perspective in that middle school students are not as cognitively as
capable of mastering the same level of complex technology as are high school students.
The technological connectedness was revealed through the progression of technology
usage: the middle school students in both programs learned basic linear video editing,
basic camera work, and basic sound and lighting principles so they could then move to
the high school programs and master the more complex equipment (and the skills that
necessarily utilize it).
The social efficiency orientation also played a role in technology use within the
broadcast journalism classes because students were given the opportunity to work with

146

equipment, computer applications, and multimedia creation that would benefit them in
the future. The educator participants emphasized the importance of teaching students
basic technology skills such as transferring and converting files even at the middle school
level. Thus, students with broadcast journalism education backgrounds could move into
higher education and careers armed with advanced technology skills beyond those of the
average high school graduate.
Research Question 2
How do these reported middle and high school practices align with the current needs of
the field of professional broadcast journalism?
Discussion
The thematic analysis of Phase 2 data revealed eight major themes:
recommendations for broadcast journalism education; challenges; purpose;
broadcasting job traits; experience; predictions; social media; and highlights. Of these
eight themes, recommendations for broadcast journalism education was most prevalent
and, thus, had the most weight for answering this research question. However, the other
seven themes also contributed valuable insights, especially with regard to elucidating the
current and future demands of the field of professional broadcast journalism.
Overlap of Broadcast Journalism Field and Connected Education Programs
Research question 2 had two goals: 1) to determine the current needs of the field
of broadcast journalism; and 2) to identify similarities between these current needs and
the connected middle and high school broadcast journalism programs. Much of what the
professional broadcasters shared as “current needs” were broad concepts, such as media
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literacy and digital content, but the details and explanations they provided when
discussing these large ideas delineated them into manageable pieces that could be applied
to middle and high school broadcast journalism classes. There was also conceptual/code
overlap between the broadcasters’ and teachers’ interview responses. The two areas with
the most commonalities were craft, a subtheme that appeared in both data analysis sets,
and journalistic principles, which was a subtheme of curriculum in the teachers’ data
analysis. Figure 5.1 illustrates the overlap of codes within the subtheme of craft.
Figure 5.1
Overlap of Broadcasting Craft Codes
Broadcasters’ Craft Codes

Overlapping Codes/Subthemes

Teachers’ Craft Codes

Though some of this overlap is not surprising—after all, camera work is an
inherent part of broadcast journalism—the fact that the two groups of participants agreed
upon several major aspects of broadcast journalism craft, including camera work, editing,
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production, and graphic design, reveals just how dominant these aspects are within both
career broadcast journalism and broadcast journalism education.
The other side of broadcast journalism—journalism principles—was also
revealed by overlap within the participants’ responses, illustrated in Figure 5.2.
Figure 5.2
Overlap of Journalism Principles Codes
Broadcasters’ Codes

Overlapping Codes/Subthemes

Teachers’ Codes

As with broadcasting craft, the teacher participants provided more specific details
regarding journalism principles they currently include in their classes, while the
professional broadcasters used more general terms such as storytelling. The content and
skill-based concepts discussed by the broadcasters reinforced the humanism curriculum
orientation because they functioned as the fundamental content of the subject of
broadcast journalism—the “what” that “should” be taught in broadcast journalism
classes, based on “what” professional broadcasters need to know in order to succeed in
the career field.
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The subthemes discussed by the broadcasters as both important aspects of the
field of broadcast journalism and as suggestions for middle and high school broadcast
education also delved more into the curricular orientations of social efficiency and social
meliorism. When the broadcasters described their purpose for doing what they do, such
as making a difference and raising awareness, they were (unknowingly) tapping into the
social meliorism orientation, wherein education can be used to help students develop the
knowledge, skills, and desire to make the world a better place. Additionally, their
discussion of the importance of journalism ethics and unbiased reporting reflect social
meliorism, especially when viewed in light of the basic premise of responsible
journalism:
In journalism, no matter how much the world changes, some things should
never change, among them, checking facts rigorously; relying on
reputable, known sources; presenting facts impartially; asking tough
question; and adhering to the highest ethical standards (Pavlik, 2001, p.
193)
When the broadcasters discussed students’ learning skills that would help them in
the future, whether or not they eventually pursued careers in broadcasting, they were
harkening the social efficiency orientation. This was especially true when they
emphasized the need for students—as citizens of a democratic society—to learn media
literacy skills so they could be “good content consumers” who do not fall victim to those
seeking to destroy the field of accountability journalism.
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Another significant area of overlap between the two participant groups’ responses
was the notion of experiential, or hands-on, learning. As mentioned previously, three of
the five broadcasters were led to broadcasting careers as the direct result of their
fortuitous experiences with broadcasting activities. The fact that both participant groups
emphasized hands-on experience so frequently reveals an important aspect of broadcast
journalism that is relevant for practitioners, educators, and researchers alike: broadcast
journalism is something you do. It is an active, engaging art form that both requires and
engenders creativity, independence, and curiosity.
Emerging Themes
Three emergent themes were derived from the thematic analysis of data from both
groups of participants: social media and purpose within the broadcasters’ focus group,
and relationship to the school within the teachers’ interviews. Purpose and relationship
to the school both connote significance of duty—that is, broadcast journalism programs
in middle and high schools have a higher responsibility than just teaching the content of
broadcast journalism. They serve the school community and, like their professional
broadcast journalist counterparts, are beholden to their audience to give their work
meaning.
The theme of social media, which appeared as a code 41 times throughout the
focus group, was absent from the teacher interview data, most likely because school
districts usually limit students’ abilities to use social media during the school day.
However, its major impact on the field of broadcast journalism necessitates a place for it
within broadcast journalism education:
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We need journalists of the future...to embrace the potential of the network
and to vet and organize its input, while also providing the elements that
skilled journalists at any given moment are best disposed to offer (Kovach
& Rosenstiel, 2014, p. 32).
Journalists are the touchstone that society depends upon to verify, report, and make
meaning of the present as it becomes the past. Based on the data from the professional
broadcasters within this study, broadcast journalists’ responsibilities will be more
important than ever as social media’s influence continues to increase within all aspects of
society.
Limitations
As previously discussed in Chapter 4, some of the limitations I faced were


restrictions of interviews and focus groups as data collection methods



COVID-19 restrictions on my data collection methods and access to other
connected programs within South Carolina.

The small sample size was also a limitation, though the nine participants I included did
produce a prodigious amount of useful data. However, had I been able to include more
connected broadcast programs, the study results could have been more generalizable or
applicable to other educators.
Implications for Educators
While educators were the primary audience for this study, the contributions made
by the literature review and professional broadcast journalists also render this study
potentially useful for anyone with an interest in the current state of the field of broadcast
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journalism. With its detailed presentation of the curriculum, pedagogy, and technology
of connected broadcast journalism programs, this study will, hopefully, inspire and
inform development of more connected broadcast programs within South Carolina. At the
very least, this study should help current broadcast journalism teachers understand what
the current demands of the field are so they can enhance their own programs accordingly.
Implications for Future Research
Future research in the field of middle and high school broadcast journalism
education could include investigation of connected programs around the country, not just
in the state of South Carolina. Longer-established, more-developed connected programs
in states with defined broadcast journalism curriculum standards could serve as valuable
resources for, or participants in, future broadcast journalism education research.
Additionally, broadcast journalism programs that exist in isolation within individual
schools could also be studied in conjunction with connected broadcast journalism
programs, in order discern how they differ from each other with regard to curriculum,
pedagogy, technology, and impact on the students. This study could serve as a starting
point for increasing the presence of connected broadcast journalism programs within
middle and high schools around the country, which will lead to many future research
opportunities for anyone interested in the impact that these programs have on the field of
professional broadcast journalism…and society as a whole.
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APPENDIX A
Informed Consent Document for All Participants

Information about Being in a Research Study
Clemson University
A Qualitative Study of Connected Middle and High School Broadcast
Journalism Programs and Their Relationship to Professional Broadcast
Journalism
KEY INFORMATION ABOUT THE RESEARCH STUDY
Dr. Jacquelynn Malloy is inviting you to volunteer for a research study. Dr. Malloy is a
professor at Clemson University conducting the study with Michelle Fowler, a doctoral
candidate in the department of teaching and learning at Clemson University.
Study Purpose: The purpose of this research is to answer research questions composed
from a lack of existent researching for connected middle and high school broadcast
journalism programs and their relationship to career field broadcast journalism,
particularly with regard to the curricular, pedagogical, and technological aspects of
broadcast journalism.
Voluntary Consent: Participation is voluntary and the only alternative is to not
participate. You will not be punished in any way if you decide not to be in the study or to
stop taking part in the study.
Activities and Procedures:
 Broadcast journalism educators: Your part in the study will be to participate in
two individual interviews and two paired depth interviews alongside your
respective connected broadcast journalism program colleague. All interviews will
be conducted virtually using Zoom.
 Career broadcast journalists: Your part in the study will be to participate in one
focus group interview alongside other career broadcast journalism participants.
This focus group session will be conducted virtually using Zoom.
Some of the information shared during the paired depth interview and focus group may
be personal, so we ask that you respect others in the group and keep the shared
information confidential. Please do not share any information that may be sensitive or
make you uncomfortable. You may refuse to answer or leave the discussion at any time if
you become uncomfortable.
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Participation Time: It will take you three to four hours total to be in this study.
Risks and Discomforts: We do not know of any risks to you for participating in this
study.
Possible Benefits: You may not benefit directly from taking part in this study; however,
your valuable experiences and insights could play a significant role in advancing the field
of broadcast journalism education.
AUDIO/VIDEO RECORDING AND PHOTOGRAPHS
All individual interviews and focus group sessions will take place via Zoom and will be
audio recorded, in order to ensure accurate representation of information provided by
participants. The researchers will also take notes during the interviews and focus group
sessions. No audio recordings will be shared with other participants or anyone outside the
two researchers for this study, and all recordings will be securely stored in passwordprotected files on password-protected laptops. All recordings will be destroyed upon
completion of the study.
PROTECTION OF PRIVACY AND CONFIDENTIALITY
The results of this study may be published in scientific journals, professional
publications, or educational presentations.
The confidentiality of all records identifying participant information will be strictly
protected. Each participant (and his/her school or news company of employment) will be
assigned a pseudonym, and the only record with participant names and professional
affiliations will be the digital master log linking their names and pseudonyms. All data
collection and analysis materials, such as notes from interviews, will refer to participants
by their pseudonyms. The master log will be stored in a password-protected Word
document on the researcher’s password-protected laptop, and it will be permanently
deleted upon completion of the study. All research materials will remain in the possession
of the study researchers and locked in a secure file cabinet when not being directly
utilized by researchers, and all these materials will be destroyed upon the study’s
completion.
Because of the nature of this study, broadcast journalism educators from a connected
program—as in, a middle school broadcast journalism program that feeds into a high
school broadcast journalism program within the same school district—will be aware of
each other’s participation (and will participate together in paired depth interviews
following their individual interviews). Additionally, career broadcast journalists will be
participating together within a focus group. Thus, confidentiality cannot be assured for
participants who are affiliated with one another within the study.
While the privacy of individual interview participants will be protected, including all
information discussed by each participant during his/her individual interviews, privacy
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cannot be guaranteed among participants of the 1) paired depth interviews or 2) focus
group interviews. By agreeing to participate, participants acknowledge that the paired
depth and focus group interviews will necessitate sharing information in the presence of
other participants. Additionally, the career broadcast journalist participants also
acknowledge that information shared during the focus group session may be divulged to
other participants (i.e., the broadcast journalism teacher participants) for the purposes of
comparing differing perspectives regarding broadcast journalism education. However, the
researchers will maintain confidentiality of all participants by never revealing
discriminating information to other participants (for example, the researchers will not tell
the broadcast journalism educator participants the names or employers of the career
broadcast journalism participants).
Identifiable information collected during the study will be removed and the de-identified
information could be used for future research studies or distributed to another investigator
for future research studies without additional informed consent from the participants or
legally authorized representative.
CONTACT INFORMATION
If you have any questions or concerns about your rights in this research study, please
contact the Clemson University Office of Research Compliance (ORC) at 864-656-0636
or irb@clemson.edu. If you are outside of the Upstate South Carolina area, please use the
ORC’s toll-free number, 866-297-3071. The Clemson IRB will not be able to answer
some study-specific questions. However, you may contact the Clemson IRB if the
research staff cannot be reached or if you wish to speak with someone other than the
research staff.
If you have any study related questions or if any problems arise, please contact
Jacquelynn Malloy at Clemson University at 864-650-4581 or malloy2@clemson.edu.
CONSENT
By participating in the study, you indicate that you have read the information written
above, been allowed to ask any questions, and you are voluntarily choosing to take part in
this research.
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APPENDIX B
Interview Guide for Individual Interviews: Broadcast Journalism Educators

1) Please describe your educational background, such as college and professional
training.
2) What experiences led you to teaching broadcast journalism?
3) How was the curriculum of your broadcast journalism course(s) developed?
4) Describe the foci of your broadcast journalism course curriculum: what are the
most prominent and important facets?
5) Describe your pedagogical methods: how do you teach broadcast journalism?
6) Describe your school-wide news show. What roles do students play in creating it?
7) Describe the technological aspects of your program: what role does technology
play for students (and for you as the teacher)?
8) What do you perceive as the primary benefits of your broadcast journalism
program for students?
9) Describe the challenges you face as a broadcast journalism teacher.
10) What connections exist between your broadcast journalism program and career
broadcast journalism?
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APPENDIX C
Interview Guide for Paired Depth Interviews: Broadcast Journalism Educators

I.

Longevity of each program
a. To Both: Which program was established first within your district?
b. To Both: Did the initial program (and its lead teacher) play any role in
developing the other program? Please explain.
c. To Both: Approximately how long has each program been in existence?

II.

Previous collaboration between teachers and programs
a. To Middle School Teacher: Please describe any interactions or
collaborations you recall having with previous high school media
technology teachers.
b. To Middle School Teacher: As far as you know, have you or your program
directly or indirectly influenced the high school program’s curriculum,
pedagogy, or technological aspects throughout the years? Please explain.
c. To Middle School Teacher: How has your program been directly or
indirectly influenced by the high school program or teachers throughout
the years?
d. To High School Teacher: Have any other faculty members at your school
told you about previous interactions with the middle school program?
Please explain.

III.

Impact of connected programs on students
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a. To Middle School Teacher: Have any former students come back to you to
share insights about the high school program or how your program
influenced their experiences in the high school program? Please explain.
b. To High School Teacher: Have any of your current students recounted
their experiences in the middle school program? Please explain.
c. To High School Teacher: Have you observed any differences between
students of yours who participated in the middle school program and those
who didn’t, particularly among your 9th-grade students? Please explain.
IV.

Existent connections between programs
a. To Both: Focusing on the curricular, pedagogical, and technological
aspects of each of your programs, can you describe any similarities that
you know exist between your two programs?

V.

Potential for future connectedness
a. To Both: Please describe some of the most enjoyable, well-received, and
successful aspects of your programs (with regard to your students’
reception to, or execution of, these aspects).
b. To Both: Please describe your students’ most significant areas of deficit,
resistance, or struggle within your programs.
c. To Both: Can you brainstorm and explain any ways that you think the
other program (and/or its teacher) could influence or help your program,
either directly or indirectly?
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APPENDIX D
Interview Questions for Focus Group: Professional Broadcasters

1) Describe your educational background, such as college and professional training.
2) Please summarize some of the highlights of your professional background.
3) What experiences led you to pursue a career in broadcast journalism?
4) Please describe your current (or most recent) broadcast journalism job and its
requirements/primary responsibilities.
5) What are some of the challenges you face (or did face) in your current (or most
recent) broadcast journalism job?
6) What are some of the attributes (or “best parts”) of your current (or most recent)
broadcast journalism job?
7) What aspects of your broadcast journalism educational experiences have you
found yourself using the most throughout your career? Please be specific.
8) Within the past ten years, what are some of the changes you have seen within the
career field of broadcast journalism (within the career landscape itself, the duties
of individual jobs in the field, or both)?
9) Based on your experiences, predict some possible changes for the broadcast
journalism field within the next five to ten years.
10) What recommendations would you make for teachers of middle and high school
broadcast journalism programs, with regard to what they teach, how they teach it,
and what technology they utilize?
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Theme
Curriculum

Subtheme
Teacher goals

Craft

Subtheme
Definition
Teachers’
stated goals
for their
broadcast
journalism
classes

Goals

Examples
Carson (II): “My goal for designing all my lessons
and assignments is 1) help students develop and
visualize an idea in their head and then 2) help
them realize it through the skills and techniques
that we learned.”
Melissa (TD): “My goal is that [my students] will
leave me equipped to project their words,
personalities, talents, strengths, and ideas as they
continue through their education and future walks
of life.”

Broadcasting
fundamentals

Grace (II): “I had to teach them how to write a
story, and I had to give them all the basics and
fundamentals and how to work the camera and
then send them out—and, of course, about that
time the Internet came out and made life a whole
lot easier.”
Grace (II): “I teach them the basic information up
front—how to write the story, how to storyboard
it, script it, how to use the camera, what are the
camera shots, you know, those…the basic
fundamentals of the class, and then I spend a lot of
time doing that up front, almost until Christmas.”
Bill (II): “With the 7th graders, I give kind of a
taste of what they’re going to do, of the
broadcasting side, so we go through…they learn
how to use a camera; they learn how to interview
somebody. They learn how to do the lighting and
just all the basic stuff like that.”
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Specific
technical skills
necessary for
executing
broadcast
journalismrelated tasks

Codes

Codebook for Broadcast Journalism Teachers’ Data

Theme
Definition
Curriculum
refers to the
broadcast
journalism
content,
topics, and
skills that are
taught in
middle and/or
high schools

Bill (II): “Since it is broadcast journalism, I want
them to know the ins and outs of the camera and
imaging, especially how to move files around and
stuff like that.”
Carson (II): “[In High School 1], we are trying to
use the cameras, audio recording, microphones,
video editing software, things like that.”
Melissa (II): Techniques the students need to
create a story
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Melissa (TD): “[High School 1-2] employs the
study, practice, and refinement of the
fundamentals of broadcast including interviewing,
copywriting, segment design, photography,
videography, theme development, media
publishing, and management with an emphasis on
working as a team, meeting deadlines, and
adhering to ethical standards.”
Technical
skills

Carson (II): “In High School 2, we kind of begin
talking, building on those technical skills, but we
talk more about format and genre, what kind of
makes a news package or news segment
fundamentally different from a documentary, or is
there much of a difference or how do you navigate
those questions?”
Carson (II): “I primarily am very technical skillbased, so a lot of my classes, a lot of my lessons
focus on building technical skills.”

Language

Carson (II): “My essential idea is that students
should learn the technical language and skills that

they can then use to analyze what we watch or
what we see other people produce.”
Problem
Solving
Creativity
Writing

Grace (II): “The [broadcast] program is solving
problems and being creative and putting together
pieces to make a whole, but probably the most
important benefit is teaching them how to write a
story because they cannot write.”
Bill (II): “My 6th grade [class] is basically intro to
journalism…it’s actually heavy on the print side.
They learn how to write, and they learn how to do
news stories: we talk about inverted pyramid and
feature writing, and they get to try different stories
like that, on the print side.”
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Grace (PDI): “I just have always been determined
that the students would know how to write a story,
a T-script, a storyboard by the time they left my
room…that’s just kind of my main focus. The
product is not as important for me as I know it is
for the high school because it’s a different culture
you’re pushing out to, but it’s the process of it that
I spend so much time on.”
Melissa (PDI): “…we have an hour and a half
every day to put out this 15-20 minute broadcast
that we’re doing, I find that I do a lot less of the
storyboarding and shot sheeting and preparing
them, so different groups in different classes get
more of the actual teaching and the coaching.”
Graphic
design

Grace (II): “I do elements of art and principles of
design…I had them design personal logos and then
my 8th grade class did logos for a program in the

school, and this week they’re doing my new
brochures.”
News
production
(as a class
and/or
curricular
activity)

Bill (II): “I have one quarterly class of 8th grade
and then one semester class of 8th grade, and the
semester class—those are my Central News kids,
and we really do kind of function like a news
team…like a news station where we are…people
have different responsibilities, and they shoot and
edit their segments and turn them in finished.”
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Carson (II): “The [11th and 12th grade] classes meet
at the same time, so they’re kind of like one big
class, but that’s the news production class, so they
produce the Welton High News, usually about two
episodes a month, and High School 3 is primarily
general staff—so, our typical camera operators,
reporters, editors. High School 4 is where students
return to the program but in a leadership position
they have to apply for. So, they learn how to kind
of navigate a team environment in a media setting,
how to do press releases, how to represent the
program to the rest of the school and to outside
organizations.”
Melissa (TD): “Our main [course] objective is to
produce quality video content with exceptional
video production skills. In conjunction with
selected Fairway News staff members, [High
School 3-4] will produce, direct, and supplement a
daily broadcast with quality video work.”
Carson (II): “Primarily this is a production-based
course, as I assume most broadcast journalism
courses would be. We need to have that technical
foundation to say, ‘Well, this camera movement

was an okay choice but may not have been the
most effective choice.’”
Computer
skills

Bill (II): “I want to…make sure that they know
how to copy/paste things and all the basics of that
kind of stuff and what’s the difference between a
JPEG and PNG.”

Audio editing

Bill (II): “Then, we get into some audio editing. I
really stress good audio in everything that we do
because I really almost, and I even say this, that I
think that poor audio is almost worse than having
poor video because if you can’t hear that’s so
frustrating.”

Podcasting

Bill (II): “I give them a touch of podcasting and a
little bit of animation where I can”
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Animation
Critique

Carson (II): “We work on communicating and still
trying to build technical skills so that, like I said,
when we’re in those critique scenarios, and we’re
being critical, constructively, of ourselves, we’ll
have a common lexicon to use.”
Carson (II): “A soft skill we also encourage is just
building the ability to critique yourself and critique
your others and your teammates, which is really
useful because you’re, more than likely, will have
to do that at some point in college or university
anyway, and if you’re in a broadcast journalism
program, you’re probably going to be doing that
pretty frequently, so just having the ability to be
comfortable giving and receiving constructive and
respectful criticism and critique, I think, is very
valuable and allows students to kind of improve

their own skill set outside of class, which we love
to see.”
Journalism
foundations

Skills and
knowledge
pertaining to
the practice of
journalism

Journalistic
skills

Bill (II): “I give them…the basics of how to be a
good journalist, in the sense of interviewing and
reporting and being a good host.”
Melissa (II): Fundamentals, such as how to write
headlines and write the story
Carson II: “High School 1 is foundational
technical skills, so we talk about how to conduct
an interview and some of those ‘soft skill’ kinds of
things.”
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Carson (TD): Interview skills cited in [High
School 1] course syllabus: “Sourcing subjects;
formulating questions; interacting with subjects;
B-roll as a helpful tool.”
Journalism
Principles

Bill (II): “With my 6th graders…the last third of
that quarter, I kind of just give them a taste of the
broadcasting side, so they to—we get to—play
with the cameras a little bit and do some stuff with
that, so they get a little bit of the journalism
foundation, of the basics: what is journalism?”
Carson (II): “I think [broadcast journalism
education] teaches them about a vital part of
society, which is part news and entertainment, and
it gives them insight into something that maybe
they hadn’t really thought of before or they
thought was simpler than it actually turned out to
be.”

Melissa (II): “[My class is a] place to learn the
journalistic principles but also take prior
knowledge and apply it to class work.”
Bill (II): “I want to teach the journalism principles
for, just, a fairness balance, first amendment kind
of stuff. I want them to know the reason we’re
doing this.”
Bill (TD): Journalism principles included in the
pre/post assessment: “First Amendment,”
“copyright laws,” “bias, ethics, and fairness in
journalism”?
Pedagogy
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Pedagogy
refers to the
methods used
to teach
broadcast
journalism

Hands-on
experience

Learning
through doing
(as opposed to
direct
instruction)

Hands-on
experience

Bill (II): “I’m a big believer in ‘doing is the best
way to learn,’ so I kind of let, give the kids just a
few instructions and then say, ‘All right, go for it,
and just kind of try it out.”
Bill (II): “If you’re going to learn something, you
really gotta, I think, the best way to learn is to
experience it yourself, and out of that gratification
of finding discovering stuff yourself.”
Carson (II): “I feel like, in my class, a lot of the
concepts that we learn, and a lot of the workflows
and using the equipment properly, a lot of those
formative things can only be done with
experience.”
Carson (PDI): “As they progress, I kind of…if
something’s really wrong or they’re using
something incorrectly, I will directly intervene, but
I’m a big believer that the best way to learn media
is by doing it, and the best way to learn how to do

it well is by doing it poorly first and then seeing
the reaction, the feedback that you get from that,
so I intervene during the production stage a little
bit less.”
Instruction

Methods used
by the
broadcast
teachers to
teach, guide,
and assist
students

Instruction/
teaching

Bill (II): “I teach how it’s done in the real
world…we do it like it’s done on the news—local
news, national news, there really is a way that it’s
been done, and it has been done for years like
that.”
Melissa (II): Mini-lessons to teach writing, the
editing programs, and other media arts skills
Melissa (II): “Lots of differentiated instruction”
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Melissa (TD): “Class instruction will consist of
formal and informal lessons and training in the
areas of: film production, editing, directing, acting,
videography, graphic design, collaboration, and
time management.”
Demo Video
Directions

Bill (II): “When I give them some WeVideo
projects, the project itself will have a slide of
directions, a how-to video in there showing me
doing the project that they can just click on, and if
they get stuck on their own projects, they can just
watch that—I use Screencast-O-Matic.”

Teacher as
advisor

Carson (II): “At that point, when they launch into
producing a podcast or producing a news
package…my role, I should think, kind of
transitions more into an advisor, I would say, and
maybe less of a (though sometimes I have to
become one) but maybe less of a direct instructor
and just trying to help them.”

Carson (II): “In the upper-level courses, ideally
students have such a solid technical foundation
that my role really transitions into like a full-time
advisor, like you would for a student organization
or club.”
Project
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A major
assignment
conducted
either
individually or
collaboratively
that is carried
out over an
extended
period of time
and guided by
parameters
established by
the teacher for
independent
acquisition of
learning goals

Projects

Grace (II): “I have them do a lot of projects, and
they have to set out the plans, even the fun ones.
They have to outline and plan and storyboard.”
Grace (II): “The first big project that they have is a
PR project, which then gets folded into the
orientation video. So, they have to choose a sport
or program or a club and highlight it and
then…because then when it comes crunch time for
that orientation video, we have a lot of electives
and clubs and a lot of sports, and so they’ll end up
having to do five or six apiece. They have to know
how to get that down in order to be able to pull it
together so that we can edit it.”
Bill (II): “A lot of times, we will have ongoing
projects that we’ve already started, so we can do
the journal and then jump right into the project and
have a lot of time to work on that.”
Melissa (TD): “[High School 1-4] is a project
based class.”
Carson (PDI): “In a similar but exact thing as what
Bill said, regarding independence, I give my
students a good amount of leeway on their topics.”
Carson (II): “I give them some guidelines and
some prompts, but outside of those restrictions, I
give them the freedom to explore, investigate some

various different things that are going on,
depending on the format that we’re studying at that
time for that unit.”
Package

Grace (II): “Every once in awhile they’ll do a
package video to put into the news show.”
Bill (II): “By the end of the quarter, the goal is to
get [the 7th graders] to do a news package that
includes everything that they do, everything from
start to finish—have a news story where they come
up with the story. They write it; they go shoot the
people or whatever they’re going to, whatever
their story’s on, and then they put it together
through editing and, then, if everything looks
good, maybe even get on the news.”
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Carson (TD): Elements of news package
composition in High School 2 course syllabus:
“Terminology; written structure; lower thirds,
informational video production”
Independence

Any discussion
or examples of
students’
independence
or autonomy
with broadcast
activities

Do
everything

Grace (II)(News): “The kids can do it, so they do
everything. I type the script simply because the
announcements come to me, and they don’t get
here early enough in the morning to get the lastminute announcement, but the students are the
anchors; they read the script; they run the camera;
they run the Wirecast computer, YouTube Live.
They know how to set it all up, and they do it all.
They create the graphics for it and plug those into
Wirecast.”

Freedom of
movement

Bill (II)(News): “I set up another hosting area in
one of those trailer classrooms (‘cabana’) where I
send either three boys or three girls. I give them

the script and then send them to the cabana to
film…they go in there and film [the news] that and
then they come right back and then rejoin the
class.”
Bill (II)(News): “When my 8th graders…I send
them out to do a story or something,; they don’t
have a script, so they are going to…their actual,
the story that they would do is all theirs.”
Carson (II): “A lot of the times, in the middle of a
project, a group’s like, ‘Hey, I have an interview in
the main building, can I go over there?’ So, I’ll
write them a pass; I’ll let them know they have to
be back well before the end of class, so they have
some ability to move freely there because we’re on
the same campus.”
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Bill (PDI): “My class is one of the few classes that
allows kids, middle school kids, to take a camera
and go out with a small group around the school
unescorted with a teacher and around school and
do some kind of assignment, and the first time they
get to do that, really every year (6th, 7th, and 8th
grade, but especially the 6th graders), I can’t tell
you how giddy they are that they can do that. I
mean, it is like Christmas morning when…the first
day that they get a camera.”
Prior
knowledge

Bill (PDI): “A lot of kids come in with skills:
they’ve edited on their phones or whatever or
done, some have actually done Final Cut Pro or
whatever. They’re ready to roll, and they can edit
something fast, and they just want to go go go, and
I love that too.”

Collaborative
learning

Students
working in
groups of two
or more to
achieve a
learning goal

Collaboration
(among
students)

Bill (II): “We do a lot of group work; even in this
COVID year, we’ve been able to do that. We’ll get
groups of…usually camera crews of three or four
and everybody will have a kind of job, and they
will go film somebody…and then, when they
come back, WeVideo allows two ways to edit—
individually and collaboratively.”
Carson (II): “While [High School Classes] 1 and 2
are collaborative environments, 3 and 4 are very
much you have to work in a team every episode.
You’re going to be working with at least one other
person basically throughout the entire course of
the class, so we work on different roles, depending
on different formats and genres. We work on
communicating.”
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Structure

Guest
instructors

How the class
activities are
arranged by
time and task

Any outside
professional
who comes to
the school to
work hands-on
with students

Structure of
class

Bill (II): “That’s kind of the structure of the class:
it’s, like, five minutes [to journal write] and then
10 minutes of teaching, and then let’s do it—let’s
just jump in and do it.”

Structure of
units

Carson (II): “The way that I would structure each
unit would be maybe four to five days of different
workshops each day, covering different soft skills,
new software, new equipment that we’re learning,
something like that, but then we launch into a
collaborative project.”

Artist-inresidence

News people

Grace (II): “I do with an artist-in-residence…I’ve
had him work with the media arts class in doing
interviews—how to do an interview, how to
properly conduct an interview…Last year, he did a
podcast with my media arts, my 7th grade media
arts class.”

on broadcastrelated tasks
Technology

Technology
refers to the
use of filming
and computer
equipment as
instructional
tools or as
the means for
conducting
broadcastrelated
activities

Computer
applications

Computerbased
programs used
to complete
assignments,
create digital
media, and air
the news show

Bill (II): “I’ve had, actually, some news people
come in here and speak to the kids and stuff, but
I’d like to do more.”
Various
applications

Grace (II): “Really just the Wirecast and YouTube.
We use Google Drawing to make the graphics.
They use iMovie. They use Garage Band to make
music.”

WeVideo

Grace (II): “I convinced the principal to buy a
subscription for WeVideo, and so they can also
use WeVideo, which is real similar to iMovie, but
with the subscription you have access to all the
bells and whistles. And our teachers have been
using it: they’ve been assigning things in class, so
that’s really cool because we’re trying to really
push arts integration.”
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Bill (II): “We use WeVideo. Luckily, our district
has a contract with them; I hope they keep it. It is
awesome…they can use it throughout their whole
academic career.”
Canva

Grace (II): “They’re mastering Canva, and that’s
been really, really interesting too.”

Final Cut

Grace (II): “Even though my computers are
outdated, and I’m like, ‘Please, I need…at least
give me Final Cut because the high school teacher
wants them to know Final Cut, and I can’t teach it
if I don’t have it.”
Bill (II)(News): “I use Final Cut Pro to edit the
final segments together. I’ve never had a student

put together the entire show, like every segment,
stuff like that.”
Melissa (II): “Students learn how to use the Macs
and, also, FinalCut Pro. They are also learning
Motion.”

Equipment
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Media
equipment
used by
students to
complete
assignments,
create digital
media, and
film and air
the news show

Premiere Pro

Carson (II): “For editing, primarily we have Adobe
Premiere Pro that’s provided to all the students in
the media technology program, and some students
can edit—all students can also edit on Premiere on
their Chromebooks as well, though I don’t
particularly advise that, but it’s a little more
accessible for the students at home.”

Computers

Grace (II): “I have eight Mac desktops, several of
which were purchased with grant money.”
Bill (II): “I have 18 of these old desktop
computers, but I haven’t turned them on or haven’t
used them this year because the Chromebooks and
COVID and everything.”
Melissa (II): “Students are able to check out Mac
laptops (worth $3000 each) if they need to
continue their work at home.”

Cameras

Bill (II): “I’ve got the green screen; I’ve got the
cameras all over the place, Promethean board.”
Carson (II): “I don’t know the exact number off of
my head, but we probably have around 10 DSLRs,
and we have 10 handheld camcorders as well, So,
around 20 cameras total.”

Melissa (II): Professional handheld cameras:
Canon 80Ds
Microphones

Carson (II): “Sometimes we use camera-mounted
microphones that seem pretty recent…We have
some new wireless mic packs that we also use. We
have about five sets of those.”

Uses of
equipment—
filming

Grace (II): “Actually, we have been doing most of
our filming with the iPads the last couple of years.
I have found that the iPad has better audio quality,
and that, I mean I have the fancy Sony cameras
and the giant—one—studio camera, but they’re
just…it’s just so easy to film on the iPad and
Airdrop it to any one of the Macs to edit, so they
could edit on the iPad, but they don’t like to.”
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Bill (II): “They can webcam with the
Chromebooks, and they do that, and they do voice
on their Chromebooks, but we also use these
Canon Vixia cameras. I have 10 working ones
right now…and I have about nine or 10 tripods
and then I have microphones hooked up to each of
them so that we can have a separate microphone
and little headphones…and then I use a
soundboard with XLR cables for better sound for
the hosting shots.”
Uses of
equipment—
editing

Bill (II): “[The Chromebooks] really are
convenient, and the kids do not complain. I would
complain with my 56-year-old eyes that I can’t
edit on a Chromebook, but they are having no
problem with that, so I’m just keeping with the
Chromebooks…the kids really do love them, so I
would say on a whole they’ve been much easier to
work with.”

Bill (II): “Luckily, my school bought me an iMac
and a MacBook, so I can do the iMac in school
and then the MacBook, where necessary, at home,
and I use that to finalize the show.”
Grace (II): “Even though our students have
Chromebooks, they edit on the Macs, and I have
10 iPads.”
Carson (II): “In terms of editing and computers,
we have an editing suite here in the studio of, I
believe, 16 iMacs, Mac desktops”
Newness
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Melissa (II): “All the technology is professional
and state-of-the-art, what you would see in a news
studio. It is the most recent technology, and I hope
I can get the funds to keep up with technology
changes in the future.”
Carson (II): “As a whole, just looking at all the
equipment, a lot of it is on the fairly new side.”

News show

News show
refers to the
school-wide
broadcast

Elements of
the news
show

Specific
aspects of the
news show,
such as

Studentowned
technology

Carson (II): “And a lot of students also have the
resources to get their own equipment a little bit, so
a lot of students edit on their own laptops. Some
students have their own cameras that they use
occasionally (that’s not really a lot of students
outside of a few, but they exist), and some have
their own subscriptions to the Adobe software.”

Recurring
elements

Grace (II)(News): “We only have ten minutes in
the morning, so getting just the announcements in:
we do the announcements; we do the pledge, a
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announcemen
ts program
created by
broadcast
students at
the
participating
schools
within this
study. This
theme
category is
reserved for
news show
characteristics described
by
participants
that do not
necessarily
fall under the
deductive
themes of
curriculum,
pedagogy,
and
technology

included
segments or
features

Script

Student roles
within the
news show

The typed
words,
including
announcement
s, students
speak on-air
when filming
the news

How students
contribute to
the creation
and broadcast
of the schoolwide news
show

moment of silence, and then we have all these
graphics we put in to go with the announcements.”
Stories on the
news

Bill (II)(News): “I would say half to more than
half of all the stories that we run on Central
News…it’s gotten better every year, and that’s a
goal of mine is to get these kids to do more of the
work, but I would say they are, they have done
that…half to a little more than half are doing
finished stories, turning in finished stories, which
is great.”

Script

Bill (II)(News): “On the script part of it, I am
doing most of the script on that, but that’s the
hosting script. Now, I do allow them to—I always
tell them, I want you to speak in your own
language, and I say feel free to change anything
you want to change, so they have the leeway to do
that.”
Grace (II)(News): “I type the script simply because
the announcements come to me, and they don’t get
here early enough in the morning to get the lastminute announcements.”

Master
document

Melissa (II)(News): “All kids work on the same
master document.”

Student-led

Grace (II)(News): “The kids can do it, so they do
everything…the students are the anchors; they
read the script; they run the camera; they run the
Wirecast computer, YouTube Live. They know
how to set it all up, and they do it all. They create
the graphics for it and plug those into Wirecast.”

Carson (II) (News): “Largely I try to run it in a
little more structured way, but similar to the way
that my college station was ran because…students
ran it; students produce it; students edit it; students
promote it. Basically every facet is student-led for
me.”
Melissa (II)(News): “The news show is studentrun with my help. I had to quarantine earlier this
year, so I directed via Zoom and the students still
produced the show on their own.”
Melissa (PDI)(News): “I love the joy of watching
so many people building these different pieces and
then watching them all be put together.”
Team
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Bill (II)(News): “Mainly, I have my 8th graders:
they are part of the Central News team. They’re
the main kids who run the show and who are kind
of like the main hosts for it and the main
contributors…My 6th and 7th graders also help at
times on certain things.”
Melissa (II)(News): “Students are assigned to
teams based on their interests. The team of editors
takes the footage, and some create original music
using Garage Band (and other apps). The studio
team gets the cameras ready and white balances
the cameras. The control room team runs the
switcher and teleprompter. The weather team
includes two interns I am mentoring. I integrate
different students into different teams.”
Melissa (PDI)(News): “Something else I like is
right before our broadcast is to go out, and
everybody started finishing their work, seeing all

the different computers communicate with the
person putting out the master broadcast and
saying, ‘Okay, weather’s coming,’ ‘Okay, sports is
coming,’ ‘Okay, this piece is finished,’ ‘Okay, this
piece has finished,’ ‘Okay, I’ve got the music
ready.’ So that never loses its joy for me to see all
the different kids working on their individual
pieces and then watching them all come together
for a broadcast.”
Melissa (TD)(News): “Students are asked to rotate
positions so that each student is given an
opportunity to train in a variety of roles.”

Leadership

Carson (II)(News) “Just expound a little bit on the
leadership structure, currently we have two news
directors and a lead editor. I’m changing that
around next year for the future of the program, but
that’s how we operate now.”

News room
structure

Bill (II)(News): “The connection is that we’re
doing it the same way they do it on TV, and when
you see our show, I hope you think, in some
respects, that it looks like a regular news show that
you would see on TV, that the reporters do some
of the same kinds of things: they talk the same
way; they act the same way; and then we teach
them how to ask questions and be a reporter that
way and where to stand…”
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Rotate
positions

Connection to
professional
news

Identified
aspects of the
school news
show that
resemble or
connect to
professional
news
programs

Melissa (II)(News): “I try to align our daily
activities with a professional newsroom, such as
creating stories, getting and processing
information, and teams working on different facets
of production.”

Relationship to
career
broadcast
journalism

Relationship
to career
broadcast
journalism
refers to
aspects of the
broadcast
journalism
class or
program that
the teacher(s)
knowingly
connect to
career
broadcast
journalism
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Taking the
students
outside of the
school to visit
a real-world
broadcast
journalism
location

News station/
studio

Protecting the
industry
standard

How
broadcast
journalism
education can
bolster
broadcast
journalism
through
preservation of
the industry

Balance

Bill (II): “So, journalism, I care about that…and I
worry about it a little bit because I feel like in the
last few years, it’s kind of gotten a really bad name
in the sense that we’ve lost that balance…It’s
almost difficult to find any kind of news show that
gives you any kind of balance, and, so, I hope to
maybe inspire some of these kids to get back to
that.”

Preparing for
the field

Aspects of the
program
specifically
tailored to
prepare
students for
futures in
broadcast
journalism

One-person
band

Carson (II): “We really try to build those
foundational technical skills because we’re seeing
in the field increasingly that there are less and less
‘I’m just a reporter’ and less and less ‘I’m just a
camera operator’ or ‘I’m just an editor,’ and,
increasingly, people have to take up multiple roles,
especially as they’re just getting into entry-level
positions, they’re kind of having to be one-person
bands and learn how to deliver on screen, how to
film properly with the camera, how to edit things

Field trips

Bill (II): “One thing that I don’t do that I want to
do more is to bring, like, go on a tour of the…go
into the news stations and stuff like that and bring
in people.”
Grace (II): “We do definitely talk about broadcast
journalism as a career. We used to be able to go,
when Channel ZZ was here, we would be able to
go to the studio, and we did twice a year…we
would do, go in the morning to watch them do the
noon broadcast and then go to the college in the
afternoon, so they could see the differences
between the professional and even college and
then us.”

together, put text on screen, get it to your boss
correctly (have good file management).”
Relationship to the
school

Relationship
to the school
refers to the
broadcast
journalism
program’s
connection to
the larger
school
community
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Any aspect of
the news show
of interest to
the schoolwide
community,
specifically
featuring a
topic not
regularly
included in the
broadcasts

Special
features

Other faculty
contributions

When faculty
outside the
broadcast
program play
some role in
the news show
creation

Principal

Grace (II)(News): “We always end with Words of
Wisdom from Project Wisdom, and the principal is
here every single morning, and he reads the Words
of Wisdom, but most other principals I’ve had
would come once in a blue moon, when they
needed to make some other announcement, but this
one comes everyday if he can possibly be here.”

Impact on
school

Teacher
perception of
the news
show’s
significant role
within the
school

Community

Bill (II)(News): “I still really do love it, and I
worry that the daily part…the kids and the teachers
really kind of have grown to count on it, that,
every day, you know, and it does kind of connect
our school together, kind of gives us, gives you,
that community feel, and I feel like, if it only went
to once a week or once every two weeks or
something like that, that we would lose a lot of
that.”

School-wide
events or
featured
topics

Grace (II)(News): “And we do special things: last
week we had a video from the special…we did
Principals’ Day on Friday, and the Special Ed
department said…well, they wanted us to video it,
and I said, “I don’t have any kids this afternoon.
You have to do it,” and, so, they edited the video
and then uploaded into Wirecast so that it was on
the air Friday morning for the principal to see.”
Bill (II)(News): “We had an Earth Day story today
where, yesterday, one of our pods [teams]…a
bunch of students made this giant turtle out of
cans…so I sent one of my 8th graders and a film
person out to do a little story on that.”

Melissa (TD): “There is a strong need for a
creative media outlet for broadcast and film
publications to keep students informed and to
foster a sense of community. This program should
attract and encourage students who are willing to
work at an intense level to create the film and
media publications that reflect and influence and
entertain the school and community.”
Audience

Discussion of
how the
school-wide
audience
receives or
responds to the
news show

Show the
news show

Recognizing
influence the
broadcast
journalism
program has
on students,
the school, and
others

Students’
futures

Grace (II)(News): “This year we went to
YouTube, so it airs on my YouTube channel, and
the district gave us a Wirecast program, which is
what streams it…we only have 10 minutes in the
morning…before school actually even
starts…teachers [are expected to] turn it on.”
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Rewards

Rewards
refers to
expression of
satisfaction,
meaningfulne
ss, or other
intrinsic
benefits for
teaching
broadcast
journalism or

Impact

Carson (II)(News): “We basically send the video
off, and then Welton High and Belton High, some
teachers show it during class, and we certainly
encourage that, but we also include them on the
reminders, their announcements that they send
out.”

Carson (II): “If they complete our program here,
typically they apply to broadcast journalism
programs or communications programs at their
universities or colleges of choice, and our hope is
that they use that body of work that they had, as I
mentioned earlier, to either help get into those
institutions or help unlock some opportunities after
their freshman year when not a lot of people are
looking for freshmen as interns, mostly, in my
experience…they have something they can send to

for students
who take
broadcast
journalism
classes in
middle or
high school

potential employers all ready to say, ‘Hey, here’s
what I can do.’”
Carson (II): “It’s an opportunity to make students
competitive in either undergraduate or their own
careers.”
Carson (II): “So, we build those technical skills to
make sure that, when students are in a postsecondary education in college or university, they
have a head start in all those technical skills that
they’re going to eventually learn so that,
hopefully, they’re making their projects better, and
then, hopefully, that means that that opens the door
for maybe some scholarships, maybe some
employment opportunities, internships, things like
that.”
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Grace (II): “It’s just really cool to see what they
do. I turned on the TV one day and saw one of my
kids on CNN: he’s an expert on China, the
economy or something.”
Melissa (II): “I have already had three seniors last
year and two this year pursuing film production
after high school.”
Melissa (II): “My goal is for them to take these
skills and integrate them into their future.”
Bill (II): “And then also the technical skills of
filming and framing and composition and all of
that stuff is, I think, skills that are really…those
are career-building skills they can use to be…there
are jobs out there in the, not only just film industry

but TV news and weddings. You can work in
advertising, work for marketing.”
Confidence

Bill (II): “I love this class in the sense that the kids
have to sit in that chair and just try to…I do want
them to try it out, and, so, they got to actually put
themselves out there and speak, and I really think
that’s so helpful for confidence. I’ve had parents
tell me after the fact and stuff that, just, that kids
being in the class: “You really gave my kid some
real confidence,” and I just love that.
Bill (II): “I do think confidence is number one
[benefit for students], and then the other thing are
these technical skills that they learn. I just really
think that moving files around…if you are good at
that by the end of middle school, that is great.”
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Professional
journey

Struggles
leading to
current
practices

Technology
journey

Grace (II): “I have gone from giant camera on the
shoulder to in my pocket, and it’s been a real
interesting journey, technology journey over 30
years to see how far it changes.”

Creativity

Imaginative,
innovative skill
or inspiration
that yields
something new

Creativity

Bill (II): “I guess that one thing that fed into my
teaching broadcast journalism: it fed in my desire
to be creative, and working with video you can be
really creative”
Melissa (II): “I wanted to give my students a safe
haven for creativity, to foster the passions and
creativity they already have as well as the
opportunity and guidance to spark new creativity.”

Positive
outlet

Carson (PDI): “I think the students coming in and
having the ability to create the things that they

like, and the things that they enjoy is a really
positive outlet for them.”

Challenges

Challenges
refers to
anything that
makes
broadcast
journalism
education
more difficult
than it would
be otherwise

Students

Students
within the
broadcast
program

Selfexpression

Carson (II): “[The broadcast journalism program]
gives them a place to express themselves and to
explore. It gives them an outlet.”

Attitude

Grace (II): “I’m really struggling this year to pick
a group of kids for next year because this group of
kids—they don’t want to do anything.”
Grace (PDI): “My thing with these kids is they
want to—this group especially—they want to
hurry up and be done, and it doesn’t matter what
the quality of it is, really. They just want to be
done, and that frustrates me a lot.”
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Virtual
students

Carson (II): “For virtual students, just the fact that
students taking the class virtually aren’t able to get
their hands on the equipment, so oftentimes
projects have to be modified to have an individual
option…sometimes the virtual students don’t
necessarily have a lot to do during class because
we’re learning a new piece of equipment, so I’d
have to come up with a different assignment for
them, which is kind of hard to grade—sort of two
different levels of assignments.”

Struggle

Bill (PDI): “The more we dig into editing…as we
move along in a quarter, and especially as the kids
get older, 7th-8th grade I want them to do a little bit
more with the editing part, and if…some kids just
struggle with that more than others, and if they get
behind on a project or a student who doesn’t ask

for help, it can be…I can see frustration set in for
them when they feel like they’re swamped.”
Independence

Bill (PDI): “As far as independence, coming up
with their own ideas and things like that, I really
have to work with that on…that some kids have no
problem with coming up with ideas and being
creative and things like that, but others really just
want you to spoon food them…I try the best I can
to get them to think for themselves and try to be as
creative as possible, but that’s a struggle, and for
those who have difficulty doing that, this can be a
tough class.”
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Carson (PDI): “I would definitely echo that the
independence thing is a double-edged sword, or
there’s the flip side of that coin where, like Bill
said, some students struggle with that, and I think
in general, and this kind of ties into students who
fall behind, there’s just…some students just
struggle with that level of personal
accountability.”
Technology

Carson (PDI): “I think for students, because we do
use professional level handheld camcorders that
have a lot of switches and knobs and buttons and
menu settings and things like that, I think
becoming sufficient with a wide variety of
equipment but also equipment that just…just one
piece is just very complex, and how usable it is. I
think that’s their biggest struggle because I get a
lot of questions.”

Time
management

Melissa (PDI): “I have a group just like Grace’s
that just want to get it done, but I would say from
my core group of established reporters, those that

are really committed to the program, my biggest
challenge with them is time management—
sometimes they want to take too long on their
graphic or too long working on a piece, so I have
to kind of prod them along a little bit.”
The newness of
content and its
format for
students

New
experience

Carson (II): “It’s a class structure and it’s a subject
that students are not necessarily super familiar
with…learning how to digest and create media
kind of becomes this whole new thing that students
have to explore. So, building a curriculum and
building lessons around the idea that students, for
the most part, come with zero or very little
experience in thinking critically about these things
is a little bit of a challenge.”

Sacrifices

Sacrifices
made by
broadcast
teachers

Time

Bill (II): “It’s the time; it’s the time. That’s
number one. That’s just the way it is…I’m here by
6:45 am and I leave between 5 and 6 pm…and
then I usually have an hour or two at home to
finish up…There’s just a lot of sacrifice there.”

Outside
factors

Entities
beyond the
broadcast
teacher
that/who make
the job more
difficult

Outside
factors and
people

Bill (II): “I got so many balls in the air at the same
time, but that’s just part of being a teacher…in this
kind of job where you’re at the mercy of
technology and the kids and all of that stuff, but
you just gotta make it work.”
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Content

Grace (II): “One of the biggest challenges has been
other teachers…and now we have 10 minutes
before school actually even starts, and there are a
lot of teachers that…they just don’t turn it on.
What they do is ‘too important,’ and they can’t
bother, and the problem is that we’re the only
source of announcements.”

Technology
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Connectedness

All aspects of
the connected
broadcast
journalism
program that
link the
middle school
program with
the high
school
program
through
collabora-

Curriculum

School
environment

Carson (II): “I think the high school environment
can sometimes be a little bit limiting because what
would be really nice, and this would never happen
because it would be totally selfish of me to request
this, but what would be really nice is to have
students have a day where they just go out and
they film the things they need to film…having to
be restricted to just being in the studio [or school
campus] can sometimes be a bit limiting.”

Challenges
relating to, or
caused by, any
of the
technological
equipment or
applications
used within the
program

Troubleshooting
technology
issues

Melissa (II): “50% of my job is troubleshooting.”

Recognized
similarities or
differences
within, and
progression of,
content taught
in the
connected
middle and
high school
broadcast
programs

Same
methods

Bill (II): “The tie-in is we’re doing it the way that
they do it in the real world, and we’re doing it
right here in middle school, and when you go up to
Welton High or wherever you’re going because we
now feed into three or four schools that you can,
you’ll be taught, really, the same way that…I
mean, you’re going to be ready for them. You
could step right in and do it the way we’ve been
doing it.”

Melissa (II): “Technology issues arise
regularly…the computers get gummed up with
files…students can delete files, but I don’t have
the ability to do that, so I have to go behind them
and get the district to come out and clean out the
computers and excess files every few
months…The SD cards are fairly expensive but
wear out, and I have to get money to replace
broken technology.”

Bill (II): “Obviously, I’ve had a number of
students who have gone into the Welton program,

tion,
interaction,
shared
students, and
program
development

and they told me at times that they’ve learned a lot
of the stuff that we…learn here, so that’s good.”
Prior
knowledge
from the
middle school
program

Carson (PDI): “The several interactions [with
Bill’s former students] I’ve had, I think, are mostly
focused on, like, kind of piecing together their
experience and Bill’s program, and then, when
they come in and they learn a lot of terminology
and a lot of techniques, then I think sometimes
they can kind of…maybe it’s either a refresher for
them, or they can kind of match a specific name of
something, some technique, to maybe what
they’ve experienced or worked with in the past.
It’s a lot of connecting this new material that they
have with the old material that they’ve
experienced, I think.”
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Melissa (PDI): “So, my first semester coming in, I
was teaching a lesson on storyboarding, and,
honestly, probably why I haven’t pursued as much
as I have after that—the students already kind of
knew how to do that because they had already
learned that from Grace. So, a lot of them said,
‘Oh, I know how to do this. Mrs. Grace taught me
how to do this,’ or ‘Mrs. Grace has already
showed us how to storyboard,’ and I said, ‘Okay,
well, they have that skill; let’s move on to
something else.’ And there’s always that catch-up
time where you have the students that don’t
overlap between the programs, so I try to, when
each class comes in, I try to give a couple catch-up
lessons, but maybe, you know, I’m only spending
a day on it, as opposed to a week or couple weeks
on a skill because they’ve already picked up on
that on the middle school level.”

Basic(s)

Bill (PDI): “I’m pretty sure we teach a lot of the
basics, the fundamentals, just how to compose a
shot, how to….where to place somebody in front
of the camera, the lighting situation.”
Carson (PDI): I think that the students who have
been in Bill’s program, I think they come in and
they…some of the basic content they already
know, and they can get settled into class pretty
easily.”

Curriculum
sharing
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Grace (PDI): “Melissa shared her curriculum with
me because my suggestion when she first came
was—not my suggestion, but my question: ‘What
can I do to prepare students for you?’ And so she
gave me some of the things that they needed to
know, and I tried to make sure that they can do the
planning and writing part of it because she requires
that as well. And I can’t help with the editing
because we don’t have the program, although
we’re getting it.”
Melissa (PDI): “I haven’t shared lessons with
Grace, but I shared our syllabus and I shared kind
of the course direction and kind of what our
curriculum is, and she specifically came to me and
asked what she needed to do to prepare her
students.”

Pedagogy

Recognized
similarities
within, and
progression of,
the
pedagogical
techniques of

Editing

Bill (PDI): “Where [the similarities] probably stop,
or the extent of it, is advanced editing. We do very
basic editing here; we do use WeVideo…It works
for my purposes, but I do think it’s great because it
gives us…the kids a chance to at least try that
linear style of building videos.”

broadcast
journalism
programs
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Technology

Equipment and
applications
used within
both programs

Mindset

Carson (PDI): “I think a big thing is that they’re a
little bit more comfortable and little bit more
acclimated to really having the ability to sort of be
creative and kind of have to think about how
you’re composing something instead of just
thinking about what information that you’re
telling, thinking how to tell it. They seem to come
in, and they either have a good understanding of
that or they can get into that mindset pretty
quickly, or more quickly than students who
haven’t had that experience.”

Think
visually

Grace (PDI): “My thought process has always
been, if I can get them to think that way and to
think visually, then it’d be a whole lot easier for
[Melissa] or whenever they get up there [to the
high school].”

Projectoriented

Carson (PDI): “I would assume that Bill and I
have very project-oriented classes.”

Software and
equipment

Melissa (PDI): “Grace has been pushing to make
sure that they get the same software, and
something that Grace recently asked me is, when
they were building their studio, she wanted to
make sure that their equipment was similar to the
equipment that we’re using, so I made her an
equipment list—what cameras we were using,
what editing software we’re using, what other
software we’re using, not just for editing, like, our
motion software and what we were doing, to make
sure that that they also had that. So, she’s been a
huge advocate to make sure that our programs are
lining up and that she’s getting these kids ready for
my program.”
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Student
feedback

What students
have said to
one teacher in
the connected
program about
their
experiences in
the other
school

Inspired them

Melissa (PDI): “I would go so far as to say the
majority of them recollect frequently about their
time in Grace’s program—what they learned in the
program, what inspired them about Grace’s
program to grow their interests. So, when they
come to my program they, you know, had a little
bit more technology at their fingertips to kind of
grow the spark that she started with them in her
program. So, I would say that the majority of my
students have been through her program and have
really fond and positive memories about their time
there.”

Collaboration
between
middle and
high school
teachers

Communication between
the middle and
high school
teachers
within the
connected
program for
the purposes of
enhancing one
or both
individual
programs

Assistance

Bill (PDI): “The [broadcast journalism] teacher
before [Carson] at Welton High used to be down
here [at Central Middle School], and so I knew
him a little bit, and…I kind of helped him a little
bit…he invited me up there to look at what he had.
This was, like, the week before he started; this was
two years ago, I guess, and we just kind of…I
helped him do an inventory of just what he had,
and then I told him about the [broadcast journalism
teachers’ training workshop I attended] and
everything and then what I use and stuff like that.”
Bill (PDI): “When we worked together that day, he
was getting ready to gear up to start his program.
He asked me, ‘What are your biggest takeaways?
What should I watch out for?’ I just said, ‘One
thing is to make sure that your kids get good
sound, whatever you’re recording, because that
drives me nuts when it’s not good,’ and you know
that, Carson, too. So, I don’t know if that helped
him or not, but he goes, ‘Oh, yeah, I will. I’ll get
good sound.’”

Visits

Grace (PDI): “I didn’t have any collaboration with
the teachers [before Melissa], except to allow
students to come to Strong Middle to film…I
arranged a lot of interviews for students to come to
Strong and film stories, but we didn’t work
together on anything.”
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Grace (PDI): “Since Melissa is there, last year we
took the tour and we went over while they filmed
some things, some segments, and seeing kids that
they knew had gone to Strong Middle and seeing
that fantastic studio, and then this year I took a
group over to try to spur some interest for Melissa
for the [magnet] program, and Melissa sold that
program. By the time I got back to the school,
there were 17 signing up for it, and I only took 10
over there, so at lunch time, they spread the word
around as much as they could.”

Promotion
and recruiting

Efforts made
by the middle
school teacher

Emails

Bill (PDI): “Some emails back and forth [with the
teacher before Carson at Welton High]: ‘Hey, you
gotta check out this show,’ or ‘Look at this,’ that
kind of thing.”

Beneficial

Melissa (PDI): “My main thing is I feel very
fortunate to have someone that I’ve been able to
collaborate with. I think Grace and I, even just the
short time that we’ve been together, I think putting
our minds together and having two people that are
passionate about the same thing has been really
beneficial for these students, so I look forward to
where the program is going to go in the future.”

Promoting

Bill (PDI): “The previous person [Carson]
replaced [at Welton High] wanted to run a film

to enhance
student
interest in the
connected high
school
program

camp or something in the summer, so I helped
promote that through my school.”
Grace (PDI): “This year I took a group over to try
to spur some interest for Melissa for the [magnet]
program, and Melissa sold that program. By the
time I got back to the school, there were 17
signing up for it, and I only took 10 over there, so
at lunch time, they spread the word around as
much as they could.”
Bill (PDI): “We have days here and there when we
will watch what the high school kids are doing. So,
we’ll watch, maybe not the whole show, but we’ll
watch parts of it, and things like that. I think it
makes my kids jealous in the sense that ‘What? I
can do a story outside of school, when I get to high
school?’ I think it is influential in the sense that
they can see what you can do when you get to the
next level.”

Magnet
auditions

Melissa (PDI): “We just had [magnet] auditions,
and almost all of her students made it into our
magnet program, so she has done a fabulous job
preparing these kids.”

Divide

Melissa (PDI): “Not only is there a pretty large
divide grade-wise and skill-wise and passionwise…there’s a pretty big divide between those
students [who have versus haven’t had the middle
school class], more so than I would like. It almost
presents more of a challenge because I have some
students who, and I teach on different levels, but
it’s almost like the students coming in from Mrs.
Grace’s program, they’ve already developed that
passion for what they’re doing, and then I have
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Influential

Challenges

Aspects of the
connectedness
between
programs that
make things
more difficult
for the
teachers

students that are coming in and sometimes they,
the new students, could even be intimidated by
what the older students already know. When I say
‘older,’ I don’t mean age-wise; I mean skill-wise,
the more advanced students, already know, and
their passion.”
Melissa (PDI): “The students coming in from Mrs.
Grace’s program are going to be on air; they’re
going to be the lead editors. So, the new students
coming in almost have a little catching up to do
because they don’t have that base that the other
students have gotten from the middle school level,
so sometimes it presents a little bit of a challenge
with those students to kind of get them on the
same level as the students who already have been
in the program.”
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Future
collaboration

Suggestions
made by the
teachers for
future
collaboration
between their
two programs

High school
credit in
middle school

Carson (PDI): “It sounds like [Bill] covers a lot of
information that we cover in [High School 1], so
even having the ability to take those students and
maybe bypass [High School 1]; that would be
cool. Again, that’s not necessarily something that I
think Bill and I can necessarily do anything
directly about, but certainly that could be in
discussion.”

Workshops

Carson (PDI): “Maybe [we could] have camps or
workshops or joint things that we’re learning
about, similar things or something like that
together on. I think that would be very cool.”
Grace (PDI): To Melissa: “You might have to send
a kid back down to teach them how to do it [learn
how to use Final Cut].”

Melissa (PDI): To Grace: “I will do that. I’ll come
do a workshop for them”
Alignment

Bill (PDI): “I would love to better align our class,
our programs, if there’s a way to do that. I still tell
my 8th graders that ‘I hope you do at least check
out the program up there and get involved if you
want to,’ and, so, I do that; I’ve been doing that
with them.”

Communication

Carson (PDI): “I think just…this program and
Bill’s program would benefit from a good level of
communication so we can make sure that, when
students leave Bill’s program, they can come in
here successfully.”
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Notes. *Participants included in this table are as follows: Program ABill, Central Middle and Carson, Welton High
Program BGrace, Strong Middle and Melissa, Fairway High
*Abbreviations: II = Individual Interview
PDI = Paired Depth Interview
News = Quotes specifically addressing or discussing the teacher’s news show
*Words and phrases in italics are researcher paraphrasing, not participant direct quotes

Theme
Purpose

Subtheme
Relevance

Subtheme
Definition
Recognition of
meaningfulnes
s, significance,
or other
intrinsic
rewards

Codes
Relevant

Examples
Thomas: “We did a one-hour documentary on
[education in South Carolina]. I was really pleased
with the outcome. I felt relevant as a reporter. We
got a lot of great feedback from the community, and
that was one of two Emmy awards that I won in my
career.”
Thomas: “I think every broadcaster, current and
former, has moments in their career where they
really felt like they were changing the world and
what they were doing was relevant.”

Raise
awareness

To increase
public
understanding
of lesser-

Make a
difference

Wendy: “Also, like Molly said, and the others have
said, being able to make a difference, that means the
world to me, especially because I’m in my
hometown: this community helped raise me, and,
so, it’s a beautiful thing. Also, I specifically like
being on the morning show because I like to help
people start their day on a good note.”

Raise
awareness

Molly: “I think one of the things that I loved most
about my job was that it gave me a front row seat to
history. I got to go places that other people didn’t
get to go, and I got to do stories that shed light and

APPENDIX F

Wendy: “Whether that is covering a very tragic
event and helping a community work towards
healing, or that is presenting factual information
during the pandemic so people can make educated
informed decisions for them and their family, that is
so important.”

Codebook for Professional Broadcasters’ Data
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Theme
Definition
Purpose refers
to explanation
of, or
justification for,
the reasons that
particular
broadcasting
career or
broadcasting
education
duties are
performed, as
well as these
duties’ greater
significance to
some outside
endeavor,
organization, or
people.

known topics
or issues
Impact

An action or
change was
the direct
result of a
broadcastrelated task,
such as a news
story

raised awareness on things that people didn’t think
about.”
Catalyst for
change

Molly: “In Texas, I did an investigation on human
trafficking, and as a result of that investigation,
Texas state laws changed, and the local district
attorney created a task force to push for the state
laws to change.”
Wendy: “It’s not just something cliché: we are able
to tell stories and shed light on things that help
create tangible positive change in the community,
and that is what I love the most.”
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Molly: “That’s a huge highlight too: when you have
so much going on that the community absolutely
has to know about, you cover those things—and
because you shed light on them—are the catalyst
for change.
Voice for
community

Reporting
about people
who would
otherwise go
unnoticed

Voice

Wendy: “I am grateful for the platform that allows
me to give voice to the voiceless.”

Telling the
stories of

Wendy: “We are telling the stories of every single
group of every single community that we are
covering.”

Passion

Strong positive
sentiment
about
particular
aspects of
broadcast
journalism
and/or its
education

Enjoyment

Molly: “I think that was one of the things that I was
really good at was vetting out those stories and
finding those stories that just hadn’t been done, and
that’s what kind of jazzed me throughout my career
was being able to find those stories.”
Wendy: “We are able to tell stories and shed light
on things that help create tangible positive change
in the community, and that is what I love the most.”

Josh: “I figured I have too much knowledge and
interest in all this stuff—I can tell you dates and
stats and all this stuff—so I figured I might as well
put some of that hard work to good use and pursue a
career in sports, and I got lucky, so I’m very happy
with where I’m at right now.”
Experience

Experience
refers to direct
participation
in broadcastrelated tasks,
either
professionally
or related to
education

Hands-on
experience

Practical
experience
with
equipment,
content, or
tasks as part of
a specific
broadcastrelated event

Hands-on
experience

Positively
describing a
broadcast
experience as
something
personally
enjoyable

Fun

Wendy: “I also believe hands-on experience—
critical—is so necessary.”
Wendy: “There’s nothing like actually being in a
newsroom and having that hands-on experience,
seeing how things operate. It really gives you a
well-rounded view of what that job entails.”
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Fun

Molly: “The hands-on craft classes” (answer to
question 7 about the most useful educational
experiences)

Mario: “And that was very nice after so many years
of setting up my own equipment and doing all the
background work you need for a play-by-play
broadcast, to have somebody do it all for you and
you just sit there and call the game; that was a lot of
fun.”
Thomas: “I loved it. I thought, ‘Not only is it fun, of
course, talking into a microphone and trying to
speak clearly and pronounce your words and don’t
flub up and all that stuff, but this stuff that I’m
reading, it’s, lo and behold, it’s important.”
Mario: “By the time I because 11 or 12, I realized I
was never going to play second base for the

Yankees. So, I thought, ‘You know what? Those
guys on the radio seem to have a lot of fun.’ So,
that’s what I did, and I ended up doing it.
Thomas: “It’s fun to kind of keep up with what’s
going on, to hear their stories, and, honestly, to be
reminded of how glad I am that I don’t have that
kind of a schedule anymore, but I enjoy what I do.”
Leading to
broadcast
careers
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Referring to an
experience
that directly
resulted in the
participants’
pursuit of a
broadcast
journalism
career

Piqued
interest

Wendy: “My experience in high school, being a part
of that morning show [as student body president],
inspired me to look into this career.”
Molly: “When I was teaching, we did something
called an externship, and I did a week at the local
TV station…and, so, I anchored the news, and I
thought, ‘You know what? It’s time that I really do
what I want to do.’”
Thomas: “[In college] I took a radio broadcasting
class…I was the secondary person who did the
news…and I loved it…and I just really got
interested, and one thing led to another. I became
the morning gopher at a public radio station on
campus.”

Broadcasting
job
traits

Broadcast job
traits refers to
qualities of,
expectations
for, and
common tasks
by those
conducting
broadcast

Multifaceted
responsibili
ties

Examples of
broadcastrelated tasks,
skills, roles, or
expectations
that exist—
and/or are
implemented—
contemporan-

Jack of all
trades

Thomas: “I’m a 33-year-old veteran of TV news. I
was an anchor, reporter, investigative reporter, jack
of all trades, live reporter, blah blah blah,
everything I could do in there.”

Little bit of
everything

Wendy: “I started producing for the morning show,
and then I started doing live shots for the morning
show, and I became a producer/reporter for the
morning show, and then I have now fully

journalismrelated
endeavors
(including
both career
broadcast
journalists and
broadcast
journalism
students)

eously with
other such
tasks, skills,
roles, or
expectations

transitioned into becoming the anchor of the
morning show, but I produce as well. We do a little
bit of everything.”
Josh: “We—everybody’s talked about how you
kind of had to be a Swiss Army knife and do a lot of
different jobs.”

Hybrid
position

Wendy: “I have a hybrid position in the fact that I
am an anchor, I report, I produce.”

Strengths

Mario: “My strengths were play-by-play,
interviewing, hosting talk shows, and every now
and then digging up the occasional story.”

Job duties

Josh: “I help with the game day radio broadcast as
well as I am in charge of the podcasting: I produce,
schedule, edit all their podcasting and help out with
the radio department.”
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Swiss Army
knife

Molly: “I started in graduate school as a producer,
created a couple shows for our PBS station in
Phoenix, and then was anchor, investigative
reporter, talk show host in Texas (as you do in a
small market).”
Creativity

Imaginative,
innovative skill
or inspiration
that yields
something new

Creative

Mario: “I got to be creative every day. It wasn’t a
job where you go to work and do the same thing
every day over and over. My dad had a job like that.
I had a job where I got to exercise what intellect I
might have every day, and I appreciated that.”

Craft

Specific
technical skills
necessary for
executing

Newsgathering

Thomas: “The news-gathering process is pretty
much the same, except a lot more news or a lot
more beasts these days.”

broadcast
journalismrelated tasks

Social
media
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Social media
refers to
interactive,
web-based
technologies
that allow for
the creation
and sharing of
visual,
auditory, and
textual ideas

Reporting

Molly: “I view reporting as educating your
community.”

Source
evaluation

Molly: “If you don’t have a good ‘crap detector,’
and if you can’t determine what’s well-cited, what’s
not, what’s sourced, and what’s not, then maybe
this is not for you.”

Graphic and
video
[design]

Josh: “Instead of just a press release or a podcast or
a hit on the radio or whatever, you have to come up
with 14 different types of graphics and videos just
to convey the same thing, so I think that takes a lot
of time.”

Significanc
e

Prominence,
frequency, and
requiring
much attention
or effort

Big part

Wendy: “If I go out to breaking news, it needs to
get on social media as soon as possible because no
longer do people have to wait until the 5 or 6 or 7
o’clock news to find out what happened at 12
o’clock; you can find out instantaneously, and, so,
social media is something that is a big part of my
job, no matter what role I am in.”

Change
over time

How social
media itself, or
its role(s)
within news
reporting has
changed
throughout the
years

Change over
time

Molly: “What is expected of you has changed a
great deal because it is digital first, social media
first, and then, because we are not in that 12-hour
news cycle where you get it at 6 at night, 6 in the
morning, you get it 24/7, and people seek it 24/7
through their social media accounts and through
websites and apps now.”
Thomas: “Some technology has made things easier.
Others, like social media, and keep in mind you’re
hearing from an older person who’s on social
media, I think that kind of threw a wrench into what

I was used to as a journalist. That was a game
changer for me.”
Josh: “I would say that within social media there’s
been a lot of change too.”
Josh: “Within Twitter, there’s three different types
of ways you can post, and you have to come up
with three different types within Twitter, and then
three or four different types within Instagram, and,
so, listening to [people on my team] come up with
ideas and be creative—that certainly seems like a
big change.”
Molly: “I’ll just add to the social media aspect that
it’s easier to get news now than it used to be.”
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Audience

Social media’s
ability to reach
audience

Untapped
audience

Wendy: “Social media is just an opportunity to
reach an audience that you may not have been able
to reach before, specifically that younger
demographic.”

Crowdsourcing/
usergenerated
content

Getting
information
from a large
resource, such
as the news
audience

Crowdsource

Molly: “Social media has made it much easier to
crowdsource but, at the same time, I also think that
journalists have to be extremely careful about
vetting those sources, to see if those people truly are
what they represent themselves to be.”

Social
media
literacy/
fluency

Understanding
the different
features of
various social
media apps

Social media
fluency

Wendy: “Social media fluency is so important, and
it would be very difficult to do this job without it.
You have to be able to navigate the different social
media sites pretty well—be familiar with them, but
also at the same time be ready to learn a new social
media site when it popped up.”

Social
listening
skills

Trends

Challenges
refers to
anything that
makes the
career field of
broadcast
journalism
more difficult
for career
broadcasters
or anything
that threatens
the field

Josh: “Like Wendy was saying, you almost need to
avail yourself of that social media outlet so you
know what the trends are, and you can make
content to match.”

Ethics

Appropriate
social media
posting to
avoid conflicts
with
workplace or
audience

Social media
ethics

Wendy: “I know that I can’t get on social media and
act out; I’m going to have a conversation with
somebody in the corner office if I do. So, explaining
the weight of social media ethics [to students].”

Immediacy

Demand for
prompt, up-tothe-minute
information

Immediacy

Molly: “Everything is immediate. You have to give
some immediate information and that immediate
information may be different, you know, 20 minutes
from now, based on what is released. So, that is a
problem, I think, that we face as journalists and
broadcasters.”

Legitimacy

Authenticity of
information
sources,
including
websites and
writers

Media
umbrella

Wendy: “We’re also facing people who may call
themselves media or get lumped into the media
umbrella when, in actuality, they are not journalists
at all whatsoever.”

Broad term

Wendy: “Journalists catch a lot of extra heat
sometimes, undeservingly so, because everybody is
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Challenges

Wendy: “Something I’ve seen is also having strong
social listening skills and being able to determine
what your community is talking about based on the
conversation that’s happening online and being able
to determine whether this is something that we need
to follow.”

considered the media now because it is such a broad
term.”
Legitimacy

Wendy: “A lot of it has to do with media
literacy…for me that is so big because one of the
biggest issues that we’re having right now is that we
as a society have a not great time being able to
separate fact from fiction, being able to separate
from a legitimate, unbiased news source and a
source of information from a—I don’t want to call it
‘information,’ that is why I say it in air quotes—
from a biased organization that has an agenda, and
they will melt and mold facts in order to fit their
narrative.”
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Wendy: “I think you have legitimate journalists
who are facing criticism because, you know, Joe
Schmo down in his basement decided to write a
blog, and people are taking that as fact because it’s
on the Internet, and if it’s on the Internet, it means
it’s true.”
Molly: “You have these pop-up websites that are
designed to look like news outlets, like legitimate
news outlets…it has a headline; it has a byline; it
has all these things. But these…some of the reports
are fed to freelance writers who create the stories
and don’t question what the sources are…because
they’re freelance writers, not necessarily
journalists.”
Criticism
of
broadcast
journalists

Publicized
negative
perception of
the field of

Enemy of
the people

Thomas: “Wendy, I agree with what you’re saying
[about journalists being criticized for the actions of
illegitimate journalists], and let me just take it one
step further, and I promise I won’t get too political
here, but when you have a former President of the

journalism and
its journalists

Drive for
profit

The news as a
source for
advertising
and other
revenue
sources/profits

United States who refers to the media as the enemy
of the people, you’ve got a problem.”
Bashing the
media

Thomas: “When you have someone who spins
thousands upon thousands upon thousands of lies
on a platform such as Twitter, constantly bashing
the media, brainwashing half of the electorate out
there, journalism has a problem.”

Money as
driving force

Mario: “I think when I came out of school, I didn’t
realize how much the dollars involved drove
everything you do at the professional level.”

207

Thomas: “They’re stressed out; they’re strained;
and God forbid somebody makes a mistake on the
air or they didn’t fact check what they were doing. I
mean, it’s…to me, it’s a mess. The almighty dollar
is a driving force in journalism, whether journalists
want to admit it or not.”
Mario: Tells story about coal company radio station
owners: “And that was the first time it smacked me
right in the face: it was like, okay, there’s more to
this than just telling stories; you people are going to
have agendas behind it.”
Generating
revenue

Thomas: “I think anyone who spends any length of
time in professional journalism in any capacity
eventually realizes that sometimes journalism
happens for the purpose of raising money, of
generating revenue.”
Thomas: “Stations have now added another hour of
news in the afternoon, so there’s news at 4, there’s
news at 5, there’s news at 6, news at 11, some
added 10, some have fired up a 7 o’clock newscast.

Everybody knows that the reason they created that
extra newscast is there’s more real estate to sell
commercials, and they don’t hire more people to
cover that extra hour of news; they use the same
number of people they have. So, fewer people are
doing more work than ever before.”
Molly: “We live in a capitalist society: money
drives everything, including news, but [in my
college class] I bring what Thomas was saying all
the way back to sweeps. It’s our roles as reporters
and as news anchors to get those ratings during
sweeps so that we can charge the most money for
our advertising. “
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Schedule

Predictions

Predictions for
the future of
the field of
broadcast
journalism,
with regard to

Society

More with
less

Molly: “Stations are doing more with less, which is
also part of the problem, and I completely agree
with Thomas about the chaos and what’s going on.”

The
expectations
for journalists
to provide
news 24/7

Atypical
hours

Wendy: “I think a lot of times people don’t know
(at least, I didn’t realize it either) when you go into
this business, your hours are not typical. So, for me,
I start my day at 2:30 in the morning.”

Impact on
career
longevity

Wendy: “I know a lot of people who actually get
out of the business because they just want to have a
normal, you know, a normal schedule, a normal
life.”

How societal
changes could
impact
broadcast
journalism

Society
standpoint

Thomas: “I think for someone like me that was used
to a certain way of seeing the news play out every
day, I think in the next five years, it will be almost
unrecognizable, and I don’t necessarily mean just
from within the industry, but for me from a society
standpoint: I think if social media is big now, what

Social media

technological
and societal
changes and
expectations
for
broadcasters

else are we going to be looking at five years from
now? Are we going to have newscasts on TikTok?
Discernment
and
understanding
of various
information
conveyed by
the media

Media
literacy

Thomas: “I think that media literacy, quite honestly,
as we move forward, that’s going to be more
important than ever because if you think there’s a
confusing mix of messages out there now, it’s only
going to get worse.”

Broadcast
platforms

Different
media used to
broadcast
news and
information,
including
online, TV,
and radio

Terrestrial
radio

Mario: “Terrestrial radio is going to wither and die
on the vine, I think, really do because once cars get
computer capability for audio installed in the
dashboard just like your car radio is now, people are
just going to listen to different audio streams, and
terrestrial radio is just going to go away.”

Multiple
platforms

Wendy: “I think, in the future, one of the biggest
things that we might see is there will be less of a
focus on putting on a good TV show and more of a
focus on just putting on a good broadcast, no matter
the platform…I think the emphasis will be less on
“We need to get this show together for the five
o’clock show,” but more on “We just need to put
together a great broadcast that can run on multiple
platforms.”

Publicizing
sports game
details via any
broadcast
format

Play-by-play
sportscasting

Mario: “I think, from a play-by-play sportscasting
view, less and less announcers are going to go on
the road, and COVID has sped this up.”
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Media
literacy

Sports
broadcasting

Mario: “I have friends that are still in minor league
baseball that are not getting on the team bus and
going on the road anymore; they’re sitting in a
studio with the home stadium, even though their

team is on the road, and they’re calling games
remotely, I think as a way to save money.”
Josh: “Mario is exactly right. I just did a whole year
of this kind of stuff…because of all the COVID
stuff, we couldn’t fly with the [NFL] team…so
AT&T fed us the game through a fiber optic feed,
we got crowd noise from the NFL that they just
provide a general crowd noise…and our guys—our
color commentator, our play-by-play guy, and our
play guest color guy—they did it all from the home
stadium, even though the game was happening in
LA.”
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Josh: “And MLS [Major League Soccer]
simply…they don’t send anyone on road games
(radio crew-wise; TV might be different)…every
MLS team, if they have an away game, they just do
it from home, exactly what Mario was talking
about.”
Molly: “That happens in broadcast sports too, and
TV—so, they’re always sending a, basically, a
skeleton crew to the games, but hosting the show
from New York or Atlanta or wherever.”
Highlights

Highlights
refers to
specific
aspects of
broadcasting
careers
deemed
beneficial,

Achievements

Formal
recognition of
broadcasting
accomplishments

Award(s)

Wendy: “I have been able to go from basically the
assignment desk to being one of the main anchors at
our station and recently won the merit award for
South Carolina Personality of the Year, and so, for
me, just seeing that growth has been the most
beautiful thing.”
Thomas: “We did a one-hour documentary on
[education in South Carolina]. I was really pleased

rewarding, or
notable

with the outcome; I felt relevant as a reporter. We
got a lot of great feedback from the community, and
that was one of two Emmy awards…that I won in
my career.”
Molly (In response to question #2 about career
highlights): “The accolades, you know, winning
local and state and national awards—two SPJ
awards (national awards) for my storytelling”
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Broadcast
journalism
education

Broadcast
journalism
education
refers to the
teaching of,
and/or
learning
about, aspects
of the field of
broadcast
journalism,
which
necessarily
takes place
within a school
setting (middle
school, high
school, or

Professional journey

Early career
struggles that
led to future
success

Journey

Wendy: “I started from just really struggling to get
news directors to respond to my emails to give me a
shot to do—I was willing to do anything, okay—to
being able to be the main anchor in my hometown.
It has been the most beautiful journey, and I would
not change anything about it at all whatsoever.”

Curriculum

Curriculum
refers to the
broadcast
journalism
content, topics,
and skills that
are taught in
middle and/or
high schools

Digital /
media
literacy

Mario: “If we’re going to talk about how media is
taught in schools, [media literacy] has to be part of
the curriculum, I would think.”
Molly: “I do think that we’re talking about the most
important thing other than, you know, craft for
middle and high school teachers to teach their
students: I think, in order to be a good content
creator, you have to be a good content consumer,
meaning you have to have that literacy to
determine/use the ‘crap detector.’”
Molly: “As teachers, it’s our job to really teach
people how to be good content consumers, and, so,
I think that, starting in middle school, when we do
have these broadcast classes, that should be part of
the curriculum.”

higher
education)
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Social media

Wendy: “Understanding the role that social media
plays…it’s actually something that’s in the
forefront of social media and journalism—stressing
that importance, teaching not only about the
importance of social media and journalism, but
about the importance of your own social media
site.”

Craft

Molly: “When I say ‘craft,’ I’m talking about
camera work, knowing good shots and what shots,
and editing, and every little aspect of craft.”

Digital
content (as
product)

Molly: “I think we need to reverse that thinking [of]
teaching for the show instead of teaching for digital
content.”

Careers in
broadcast
journalism

Molly: “There should be a section in the curriculum
on potential career paths or potential careers in
news because they are vast, especially nowadays,
and varied.”

Reading and
writing

Thomas: “Tell all of your broadcasting kiddos that
their English classes are still important. So, when
they leave that broadcasting area, reading and
writing is a powerful tool…to focus on their
English if they want to be anything.”
Molly: “Writing, or the craft of writing in
particular…if you are good writer, that is the basis
of everything that you’ll need to do as a journalist.
If you’re not a good writer, then you need to work
on your writing.”

Storytelling

Molly: “The concepts of storytelling—what
constitutes a good story—and this can go, again,
back to their English classes…theme and

symbolism and setting and all of those things that
we think are for creative writing are also true in
journalism.”
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Research

Molly: “Research is huge: teaching people how to
do research…don’t just, you know, go by the press
release; do your research on the people mentioned,
on the situation mentioned, find out everything you
can about everything that’s going on with this
story.”

Free media

Mario: “I would love to see it woven into the high
school and middle school curriculum that, in order
for our country to remain a free society or for us to
preserve what we have left, you have to have a free
media and, without it, what are we doing?”

Diversity/
inclusion

Wendy: “We’re talking a lot about diversity right
now, diversity and inclusion, and it’s important that
we stress the fact that we are telling the stories of
every single group of every single community
member that we are covering, and so I think it’s a
great opportunity at a very young age to remind
them that, no matter anybody’s socioeconomic
status, no matter their race, their religion, any of
that, if they have a story that needs to be told, it
needs to be told.”

Business
side

Wendy: “The business side of journalism
contracts…I think that we probably should get back
to the basics when it comes to, like, economics and
things like that, and teaching kids about the
importance of understanding what they’re signing
their name off on.”

Pedagogy

The methods
used to teach
broadcast
journalism in
middle and
high schools

Hands-on

Josh: “I definitely think, just like Wendy was
saying, all the hands-on experience that you can get
when you’re learning and trying to figure out what
you’re interested in, specifically in that field, is
really important.”
Josh: “Hands-on experience, whether it’s perfecting
something you already know (like I grew up always
messing around with the video camera; then, I got
to school where I kind of got to refine that skill) or
whether it’s, I think Molly or Thomas or somebody
had mentioned it, the getting into a place thinking
you’re going to do one thing and then discovering
you actually love another thing…I think hands-on
experience would be the most important.”
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Wendy: “I think hands-on would be great—having,
showing them articles that are not real, showing
them articles that have factual information, going
through exercises that helps them be able to tell the
difference between how to spot fake information,
how to spot real information”
Mario: “I think that hands-on, especially at the
middle school level, they learn how much fun it can
be. I mean, it’s…if you’re doing it right, there is an
element of fun to it.”
Wendy: “Exposing them to positions outside of oncamera work. Journalism is a team sport…Every
single person is vital in creating a newscast, and it’s
so important that kids are exposed to every single
position from a photographer to a news director to
an anchor to a producer to your digital lead to your
assignment desk.”

Technology
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Higher
education

Guest
journalists

Wendy: “Maybe bring in some of these people,
some of these journalists, and have them sit down
and do a class one day with them.”

Curiosity

Molly: “You can’t teach curiosity, but you can
awaken curiosity, and stories are all around us…be
observant…so, awakening the curiosity and then, of
course, researching to find out what tipped your
curiosity in the first place.”

Using
technology as
instructional
tools or as the
means for
conducting
broadcastrelated
activities

Available
equipment

Josh: “I think teaching [broadcast journalism]
through technology kind of incorporates both parts
of your answer [pedagogy and technology], but
using as much of the newer technology to
incorporate into the way you’re teaching would be
my recommendation.”

College-level
broadcast
journalism
training and
education

Hands-on
experience

Josh: “[My university] did a really good job of
letting you get hands-on experience with
everything, whether it was social media, digital
media (obviously); they have their senior semester
program, which is…you run a newsroom five days
a week, 9 to 5, 9 to 6, and you get to be behind a
camera; you get to produce a show, direct a show,
kind of get your hands on everything.”

Try out
different
jobs

Josh: “A lot of people, I think, go into [broadcast
education] saying that they want to be on camera
and won’t settle for anything less, and then they
taste producing or directing, and all of a sudden it’s

Mario: “Hopefully, the equipment’s available, and
you’re able to teach the kids and show them how it
works, and who knows? You may find that
introverted kid who becomes extroverted because
he’s on camera or she’s in front of a microphone.”

like, ‘Whoa! Why would I ever want to be in front
of the camera when I can have all this fun behind
the camera and not have to do all the stuff that
comes from being on camera?’”
Mario: “I would say that being able to do
everything in college was huge. I mean, I was a
program director, a sports director, a play-by-play
guy, I was a disc jockey: I did a million different
things.”
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APPENDIX G
Coding Frame for School News Broadcasts
Code/Topic
Intro graphic
Pledge
Moment of Silence
Student-Created Graphics
Announcements about School Activities:
Sports, Graduation, Chromebook returns
School-wide footage:
Play pictures, story about the turtle made of cans, honoring faculty members
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APPENDIX H
Professional Broadcasters’ Educational Recommendations
(Shared with the Teacher Participants)




Curriculum
o Importance of broadcast journalism to society
 A free society is dependent on a free press
 Diversity: we are telling everyone’s stories
o Emphasis on reading and writing skills
o Media literacy
 Good content consumption supersedes good content creation
 Social media
 Understanding the role social media plays in journalism
 Partnering with social media outlets as info sources
 Social media ethics (for others and self)
 Resource recommendations
 Ryan Gold’s five media literacies
 Renee Hobbs’ white paper: Digital and Media Literacy and
a Plan of Action
o Craft
 Camera work, including what constitutes “good” shots
 Editing
 Speaking: reporting, interviewing
o Storytelling
 What constitutes a good story
 Creating or finding visuals to represent the story
 Utilizing literary devices such as theme, symbolism, setting
o Research
 Teaching students how to do research
 Discernment of legitimate and illegitimate information
o Career broadcast journalism
 Business side
 Contracts
 Conflicts of interest
 Various career paths within the field
Pedagogy
o Element of fun
o Hands-on experience with technology and craft of broadcasting
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Experience in all positions for news reporting, including on- and
off-camera work
 Encourage students to try new things
o Exercises with different information sources (such as articles)
o Curiosity and observation
 Awaken curiosity through being observant and noting all the
details about a scene
 Finding stories in unlikely places
o Bring in professionals
 Teach classes
 Conduct mock interviews
 Allow practice with the professional technology
Technology
o Schools need access to the newest technology possible
o Use technology as vehicle for pedagogy (hands-on experience with
technology)
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APPENDIX I
Teachers’ Responses to the Broadcasters’ Educational Recommendations

Bill:
I found all the recommendations pertinent to my journalism classes, with the exception of
perhaps business contracts. Topics I plan to add to my curriculum next year based on
these recommendations:
 More discussion on the importance of a free press
 More emphasis on the expanding role of social media in Journalism
 Teaching students how to do research
 More emphasis on "being observant and noting all the details about a
 More mock interviews
 More familiarity with the newest technology

scene"

Nothing in the recommendations really surprised me, although one point under Media
Literacy confused me: "Good content consumption supersedes good content creation." I
had to look that up as it relates to media, and I have to admit that I'm still a bit confused
about it. Does this mean I should tell my students that being a voracious reader/watcher
of news is better than creating news stories? Consuming content sounds passive. Don't I
want my students to be active in reporting the news? And what qualifies as "good"
content consumption?
Carson:
In response to the recommendations by career broadcasters: I love the fact that they
support a lot of technical skill development! Not terribly surprising, but it's nice to see. I
also agree that media literacy and the role of journalism are important concepts to touch
on; however, since my specific program caters to students interested in either journalism
or film, sometimes the fine non-technical points of journalism and film have been left out
in order to make sure everyone has an acceptable level of competence.

220

APPENDIX J
Institutional Review Board (IRB) Approval for This Study

221

REFERENCES
Abell, J. C. (2010). August 31, 1920: News radio makes news. Wired.
https://www.wired.com/2010/08/0831first-radio-newsbroadcast/#:~:text=1920%3A%20A%20Detroit%20station%20airs,the%20first%
20radio%20news%20broadcast.
Ambert, A., Adler, P.A., Adler, P., & Detzner, D. F. (1995). Understanding and
Evaluating qualitative research. Journal of Marriage and Family, 57(4), 879-893.
https://www.jstor.org/stable/353409.
Aoki, T. T. (1993). Legitimating lived curriculum: Towards a curricular landscape of
multiplicity. Journal of Curriculum and Supervision, 8(3), 255-268.
Applebee, A. N. (1997). Rethinking curriculum in the English language arts. The English
Journal, 86(5), 25-31. http://www.jstor.org/stable/820439.
Arksey, H. (1996). Collecting data through joint interviews. Social Research Update, 15,
1-8. https://sru.soc.surrey.ac.uk/SRU15.html.
Armstrong, R. (2009). It doesn’t take a rocket scientist (or a PhD) to teach broadcast
journalism. Electronic News, 3(1), 1-4. DOI: 10.1080/19312430802631582
Atkin, D. J., Lagoe, C., Stephen, T. D., & Krishnan, A. (2020). The evolution of research
in journalism and communication: An analysis of scholarly CIOS-indexed
journals from 1915 to present. Journalism & Mass Communication Educator,
75(4), 453-469. DOI: 10.1177/1077695820935680
Bauer, M. W. (2000). Classical content analysis: A review. In M. W. Bauer & G. Gaskell
(Eds.), Qualitative researching with text, image and sound: A practical handbook
(38-56). SAGE.
Brauer, L., & Clark, C. T. (2008). The trouble is English: Reframing English studies in
secondary schools. English Education, 40(4), 293-313.
http://www.jstor.org/stable/40173289.
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3, 77-101. DOI 10.1191/1478088706qp063oa.
Brinkmann, S., & Kvale, S. (2015). InterViews: Learning the craft of qualitative research
interviewing (3rd. ed.). SAGE.

222

Caelli, K., Ray, L., & Mill, J. (2003). ‘Clear as mud’: Toward greater clarity in generic
qualitative research. International Journal of Qualitative Methods, 2(2), 1-24.
http://www.ualberta.ca/~iiqm/backissues/pdf/caellietal.pdf.
Cabrera, L. Y., & Reiner, P. B. (2018). A novel sequential mixed-method technique for
contrastive analysis of unscripted qualitative data: Contrastive quantitized content
analysis. Sociological Methods & Research, 47(3), 532-548. DOI:
10.1177/0049124116661575
Carley, K. (1993). Coding choices for textual analysis: A comparison of content analysis
and map analysis. Sociological Methodology, 23, 75-126.
https://www.jstor.org/stable/271007
Chadwick, N. (2014). Revolutionizing the newsroom: How online and mobile
technologies have changed broadcast journalism. Elon Journal of Undergraduate
Research in Communications, 5(1). Retrieved January 26, 2021, from
http://www.inquireisjournal.com/a?id=969.
Cox, S., Drew, S., Guillemin, M., Howell, C., Warr, D., & Waycott, J. (2014). Guidelines
for ethical visual research methods. The Visual Research Collaboratory.
https://vrc.org.au/guidelines-for-ethical-visual-research-methods.
Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods
approaches (4th ed.). SAGE.
Creswell, J. W., & Poth, C.N. (2018). Qualitative inquiry and research design: Choosing
among five approaches (4th ed.). SAGE.
Darling-Hammond, L., & Snyder, J. (1992). Curriculum studies and the traditions of
Inquiry: The scientific tradition. In P. W. Jackson (Ed.), Handbook of research on
curriculum. (41-78). Macmillan.
Dean, W. (2021). Journalism essentials. American Press Institute. (2021, February 21).
https://www.americanpressinstitute.org/journalism-essentials/.
Denzin, N. K., & Lincoln, Y. S. (1994). Introduction: Entering the field of qualitative
research. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative
research (1-17). SAGE.
Deuze, M. (2004). What is multimedia journalism? Journalism Studies, 5(2), 139-152.
DOI 10.1080/1461670042000211131.
Dewey, J. (1929). The Sources of a Science of Education. Martino Publishing.

223

Dickson, T., & Brandon, W. (2000). The gap between educators and professional
journalists. Journalism & Mass Communication Educator, 55(3), 50-67. DOI:
10.1177/107769580005500306
Dover, A. G. (2015). Teaching for social justice and the Common Core: Justice-oriented
curriculum for language arts and literacy. Journal of adolescent & adult literacy,
59(5), 517-527. DOI: 10.1002/jaal.488.
Dvorak, J., Lain, L., & Dickson, T. (1994). Journalism kids do better: What research
tells us about high school journalism. ERIC.
Edwards, B. (2004). Edward R. Murrow and the birth of broadcast journalism. John
Wiley & Sons.
Eisner, E. (1992). Objectivity in educational research. Curriculum Inquiry, 22(1). 9-15.
https:/www.jstor.org/stable/1180090.
Eisner, E. (1998). The enlightened eye: Qualitative inquiry and the enhancement of
educational practice. Merrill.
Eisner, E. W. (2013). Educational objectives—help or hindrance. In D. J. Flinders & S. J.
Thornton (Eds.), The Curriculum Studies Reader (4th ed.). (109-115). Routledge.
.Eisner, E., & Vallance, E. (Eds.) (1974). Conflicting conceptions of curriculum.
McCuthchan.
Eschenfelder, C. C. (2020). But can they write? Television news industry assessment of
the skills of broadcast journalism students and recent graduates. Journalism &
Mass Communication Educator, 75(2), 226-232. DOI:
10.1177/1077695819884172
Ferrucci, P. (2018). ‘We’ve lost the basics’: Perceptions of journalism education from
veterans in the field. Journalism & Mass Communication Educator, 73(4),
410-420. DOI: 10.1177/1077695817731870
Finberg, H., & Klinger, L. (2013). Journalism schools need to adapt or risk becoming
irrelevant. Poynter. Retrieved February 28, 2021, from
www.poynter.org/reporting-editing/2013/scary-future-journalism-education/.
Fontana, A., & Frey, J. H. (1994). Interviewing: The art of science. In N. K. Denzin & Y.
S. Lincoln (Eds.), Handbook of qualitative research (361-376). SAGE.

224

Franklin, B. M. (2000). Herbert M. Kliebard’s intellectual legacy. In B. M. Franklin
(Ed.). Curriculum & consequence: Herbert M. Kliebard and the promise of
schooling. (1-12). Teachers College.
Fryman, J. E., & Harp, D. A. (1994). The future of video curricula beyond traditional
broadcasting. Journalism Education, 49(1). DOI: 10.1177/107769589404900102
Gaskell, G. (2000). Individual and group interviewing. In M. W. Bauer & G. Gaskell
(Eds.), Qualitative researching with text, image and sound: A practical handbook
(38-56). SAGE.
Glesne, C. (2011). Becoming qualitative researchers, 4th ed. Boston, MA: Pearson.
Goh, D., & Kale, U. (2015). From print to digital platforms: A PBL framework for
fostering multimedia competencies and consciousness in traditional journalism
education. Journalism & Mass Communication Educator, 70(3), 307-323. DOI:
10.1177/1077695815589473
Grieco, E. (2020, April 28). 10 charts about America’s newsrooms. Pew Research
Center. https://www.pewresearch.org/fact-tank/2020/04/28/10charts-about
americas-newsrooms/.
Grieco, E. (2019, June 25). Cable news fact sheet. Pew Research Center.
https://www.journalism.org/fact-sheet/cable-news/.
Grumet, M. R. (1999). Word worlds: The literary reference for curriculum criticism. In
W. F. Pinar (Ed.). Contemporary curriculum discourses: 20 years of JCT.
(233-245). Peter Lang.
Guba, E. G. (1990). Subjectivity and objectivity. In E. W. Eisner & A. Peshkin (Eds.),
Qualitative inquiry in education: The continuing debate (74-91). Teachers
College Press.
Guba, E. G., & Lincoln, Y. S. (1989). Fourth generation evaluation. SAGE.
Gunbayi, I., and Sorm, S. (2018). Social paradigms in guiding social research design: The
functional, interpretive, radical humanist and radical structural paradigms.
International Journal on New Trends in Education and Their Implications, 9(2),
57-76.
Hammersley, M. (2000). The relevance of qualitative research. Oxford Review of
Education, 26(3-4). 393-405. https//www.jstor.org/stable/1050766.

225

Hammersley, M. (2017). Interview data: A qualified defence against the radical critique.
Qualitative Research, 17(2), 173-186.
Hampton, M., & Conboy, M. (2014). Journalism history--A debate. Journalism Studies,
15(2), 154-171. DOI 10.1080/1461670X.2013.816547
Hanitzsch, T. (2011). Populist disseminators, detached watchdogs, critical change agents
and opportunist facilitators: Professional milieus, the journalistic field and
autonomy in 18 countries. The International Communication Gazette, 73(6), 477494. DOI: 10:1177/1748048511412279
Hargreaves, I. (2014). Journalism: A very short introduction. Oxford University Press.
Harris, R., & Burn, K. (2011). Curriculum theory, curriculum policy and the problem of
ill-disciplined thinking. Journal of Education Policy, 26(2), 245-261. DOI:
10.1080/02680939.2010.498902
Harwell, M. R. (2011). Research design in qualitative/quantitative/mixed methods. In C.
F. Conrad &. R. C. Serlin (Eds.), The SAGE handbook of research in education
(2nd ed.). (147-163). SAGE.
Hodder, I. (1994). The interpretation of documents and material culture. In N. K. Denzin
& Y. S. Lincoln (Eds.), Handbook of qualitative research (pp. 393-402). SAGE.
Hubbard, G.T., Crawford, E.C.C., & Platt, C.A. (2014). Who’s really converging
anyway: A survey of broadcast and print journalism student and faculty attitudes
on cross platform journalism education. Atlantic Journal of Communication,
22(2), 93-110. DOI:10.1080/15456870.2014.890100
International Society for Technology in Education (2016). ISTE Standards.
https://iste.org/standards.
Jansen, G., & Peshkin, A. (1992). Subjectivity in qualitative research. In M. D.
LeCompte, W. L. Millroy, & J. Preissle (Eds.), The handbook of qualitative
research in education (681-725). Academic Press, Inc.
Janesick, V. J. (1994). The dance of qualitative research design: Metaphor, methodolatry,
and meaning. In N. K. Denzin & Y. S. Lincoln (Eds.). Handbook of qualitative
research (209-219). SAGE.
Journalism Education Association (n.d.) http://jea.org/wp/.
Journalism Education Association (2019). Standards for Journalism Educators.
http://jea.org/wp/home/for-educators/standards/.
226

King, E. (2008). The role of journalism history, and the academy, in the development of
core knowledge in journalism education. Journalism & Mass Communication
Educator, 63(2), 166-178. DOI: 10.1177/107769580806300205
Kliebard, H. M. (1977). Curriculum theory: Give me a ‘for instance.’ Curriculum Theory,
6(4), 257-269. http://www.jstor.org/stable/1179647.
Kliebard, H. M. (1992). Forging the American curriculum: Essays in curriculum history
and theory. Routledge.
Kliebard, H. M. (2004). The struggle for the American curriculum, 1893-1958. Taylor &
Francis Books, Inc.
Kolodzy, J., Grant, A. E., DeMars, T. R., & Wilkinson, J. S. (2014). The convergence
years. Journalism & Mass Communication Educator, 69(2), 197-205. DOI:
10.1177/1077695814531718
Kovach, B., & Rosenstiel, T. (2014). The elements of journalism: What newspeople
should know and the public should expect (3rd ed.). Three Rivers Press.
Lincoln, Y. S. (1992). Curriculum studies and the traditions of inquiry: The humanistic
tradition. In P. W. Jackson (Ed.), Handbook of research on curriculum. (726748). Macmillan.
Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE.
Macdonald, J. B. (1986). The domain of curriculum. Journal of Curriculum and
Supervision, 1(3), 205-214.
Marks, R. (2000) Beyond the anchor: Students and broadcasting opportunities.
Journalism & Mass Communication Education, 54(1), 79-86. DOI
10.1177/107769589905400108.
Marshall, M. N. (1996). Sampling for qualitative research. Family Practice, 13(6),
522-525.
Masta, K. E., & Fedeli, S. (2019, June 25). Local TV news fact sheet. Pew Research
Center. https://www.journalism.org/fact-sheet/local-tv-news/.
Matsa, K. E., & Walker, M. (2019, June 25). Network news fact sheet. Pew Research
Center. https://www.journalism.org/fact-sheet/network-news/.

227

Meier, K., & Schützeneder, J. (2019). Bridging the gaps: Transfer between scholarly
research and newsrooms in journalism education--Toward an evidence-based
practice in an age of post-truth and state of flux. Journalism & Mass
Communication Educator, 74(2), 199-211. DOI: 10.1177/1077695819830021
Mensing, D. (2010). Rethinking [again] the future of journalism education. Journalism
Studies, 11(4), 511-523. DOI: 10.1080/14616701003638376
Merriam, S. B., & Tisdell, E. J. (Eds.). (2016). Qualitative research (4th ed.). JosseyBass.
Morgan, D. L., Ataie, J., Carder, P., & Hoffman, K. (2013). Introducing dyadic
Interviews as a method for collecting qualitative data. Qualitative Health
Research, 23(9), 1276-1284. DOI 10.1177/1049732313501889
Morris, S. M. (2001). Joint and individual interviewing in the context of cancer.
Qualitative Health Research, 11(4), 553-567.
Morse, J. M. (1994). ‘Emerging from the data’: The cognitive processes of analysis in
qualitative inquiry. In J. M. Morse (Ed.), Critical issues in qualitative research
methods (23-43). SAGE.
Morse, J. M. (2000). Determining sample size. Qualitative health research, 10(1), 3-5.
Morse, J. M., Barrett, M., Mayan, M., Olson, K., & Spiers, J. (2002). Verification
strategies for establishing reliability and validity in qualitative research.
International Journal of Qualitative Methods, 1(2), 1-19.
http://www.ualberta.ca/~ijqm/.
Nassaji, H. (2015). Qualitative and descriptive research: Data type versus data analysis,
Language Teaching Research, 19(2), 129-132. DOI: 10.1177/1362168815572747
National Board for Professional Teaching Standards. (1998). Pedagogy Definition.
https://intime.uni.edu/pedagogy-definition.
Newman, N. (2018). Journalism, media, and technology trends and predictions 2018.
Reuters Institute for the Study of Journalism.
http://www.digitalnewsreport.org/publications/2018/journalism-mediatechnology-trends-predictions-2018/.
News Leaders Association. (2021, February 21). About NLA.
https://www.newsleaders.org/about.

228

Nowell, L. S., Norris, J. M., White, D. E., Moules, N. J. (2017). Thematic analysis:
Striving to meet the trustworthiness criteria. International Journal of Qualitative
Methods, 16, 1-13. DOI 10.1177/1609406917733847
Nunkoosing, K. (2005). The problems with interviews. Qualitative Health Research,
15(5), 698-706. DOI 10.1177/1049732304273903
O’Reilly, M., & Parker, N. (2012). ‘Unsatisfactory Saturation’: A critical exploration of
the notion of saturated sample sizes in qualitative research. Qualitative Research,
13(2), 190-197. DOI: 10.1177/1468794112446106
Onwuegbuzie, A. J., Leech, N. L., & Collins, K. M. (2010). Innovative data collection
strategies in qualitative research. The Qualitative Report, 15(3), 696-726.
http://www.nova.edu/ssss/QR/QR15-3/onwuegbuzie.pdf.
Patton, M. Q. (2015). Qualitative research & evaluation methods (4th ed). SAGE.
Paul, J. L., Graffam, B., Fowler, K. (2005). Perspectivism and critique of research: An
overview. In J. L. Paul (Ed.), Introduction to the philosophies of research and
criticism in education and the social sciences (43-48). Pearson.
Pavlik, J. V. (2001). Journalism and new media. New York: Columbia University Press.
Pavlik, J. V. (2013). Innovation and the future of journalism. Digital Journalism, 1(2).
DOI: 10.1080/21670811.2012.756666
Pew Research Center. (2019, July 23). State of the news methodology.
https://www.journalism.org/2019/07/23/state-of-the-news-media-methodology/.
Pinar, W. F., Reynolds, W. M., Slattery, P., & Taubman, P. M. (1996). Understanding
Curriculum. Peter Lang.
Pitman, M. A., & Maxwell, J. A. (1992). Qualitative approaches to evaluation. In M. D.
LeCompte, W. L. Millroy, & J. Preissle (Eds.), The handbook of qualitative
research in education (729-770).
Pompper, D., & Hoffman, L. (2020). From what IS news to how vital is news. Mass
Communication and Society, 23(5), 603-607. DOI:
10.1080/15205436.2020.1802927
Rose, D. (2000). Analysis of moving images. In M. W. Bauer & G. Gaskell (Eds.),
Qualitative researching with text, image and sound: A practical handbook (246262). SAGE.

229

Roulston, K. (2010). Considering quality in qualitative interviewing. Qualitative
Research, 10(2), 199-228. DOI 10.1177/1468794109356739
Saldaña, J. (2013). The coding manual for qualitative researchers (2nd ed.). SAGE.
Sandelowski, M. (2000). Focus on research methods: Whatever happened to qualitative
description? Research in Nursing and Health, 23, 334-340.
Sandelowski, M. (2010). What’s in a name? Qualitative description revisited. Research in
Nursing & Health, 33, 77-84. DOI 10.1002/nur.20362.
Sandelowski, M., & Barroso, J. (2003). Writing the proposal for a qualitative research
methodology project. Qualitative Health Research, 13(6), 781-820. DOI
10.1177/1049732303255474
Sayer, J. E. (1988). Broadcast journalism education: Some implications. Bulletin of the
Association for Business Communication, 65, 85-88.
Silverman, D. (2014). Interpreting qualitative data. SAGE.
Slattery, P. (1999). Toward an eschatological curriculum theory. In W. F. Pinar (Ed.).
Contemporary curriculum discourses: 20 years of JCT. (278-288). New York:
Peter Lang.
South Carolina Department of Education. (2017). South Carolina College- and
Career-Ready Standards for Visual and Performing Arts Proficiency.
https://ed.sc.gov/instruction/standards-learning/visual-and-performingarts/standards/.
Stocking, G. (2019, July 23). Digital news fact sheet. Pew Research Center.
https://www.journalism.org/fact-sheet/digital-news/.
Thorne, S. (2000). Data analysis in qualitative research. EBN, 70(5), 68-70.
Tiemens, R. K. (1975). The battle for the broadcast curriculum. Western Speech
Communication, 39(3), 184-190.
Tierney, W. G., & Dilley, P. (2001). Interview in education. In Gubrium, J. F. &
Holstein, J. A. (Eds.), Handbook of interview research (1st ed.). (453-471).
SAGE.
Tyler, R. W. (1950). Basic principles of curriculum and instruction. The
University of Chicago Press.

230

Wenger, D. H., & Owens, L. C. (2012). Help wanted 2010: An examination of new
Media skills required by top U.S. news companies, Journalism & Mass
Communication Educator, 67(1), 9-25. DOI: 10.1177/1077695811426826
Wexler, P. (1999). Body and soul: Sources of social change and strategies of education.
In W. F. Pinar (Ed.). Contemporary curriculum discourses: 20 years of JCT.
(128-150). Peter Lang.
Wilson, A. D., Onwuegbuzie, A. J., & Manning, L. P. (2016). Using paired depth
interviews to collect qualitative data. The Qualitative Report, 21(9), 1549-1572.
Yin, R. K. (2018). Case study research and applications: Design and methods (6th ed.).
SAGE.

231

